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The problem. The purpose of this study was to analyze the reasons 
high sdx>ol principals i n  Icwa identified as having an impact on the 
frequency of their axching activities. Coaching w a s  defined as the 
ongoing use of observation and oral feedback by a principal for the 
purpose of impraving instrtlctioml techniques i n  the classroam. The 
atnss*ere of the fedback oanference should be collegial rather than 
evaluative. 
Procedures. A stratified random sample of 137 Iawa high school 
principals and four teachers i n  their building were surveyed. 
Questionnaires were developed to measure rx~ching activities i n  the 
building. A Discrepancy Score was determined for each building by 
stbtractirrg the average of the teachers' coaching scores from the 
principal's m h i n g  score to give a more amrate  picture of the actual 
coaching activities taking plam. Principals alsar rated the reasons 
which affected the frequency of coaching activities: time, feelings of 
ideqttacy as a aoach, individual professional philosophy on the 
importame of coaching, and perceived teacher attitudes tward improving 
instruction. 
Findings. U s i n g  ANOVA and t-testsr it was determined that there 
w a s  a discrepancy between what principals fel t  they were doing i n  
relation to machirmg and wbat the teachers perceived them to be doing. 
Principals rated their coaching activities higher than teachers rated 
them. Nultiple regressicxz w a s  utilized to analyze the reasons 
principals gave which affected the frequency of coaching activities. 
The principal's attitude was found to be the only signif imt predictor 
of Discrepancy Scares i n  a school. A Pearson correlation was used to 
determine there was no correlation between the size of the schoal and 
the principal" attitude. Multiple regression was also u t i l i z e d  to 
determine that neither the reasons nor size of the sdhool auld  predict 
the teachersi coaching scores alone. 
Conclusion. The principal's attih.de (including feelings of 
inadequacy and professional philosophy) toward m h i n g  needs to be 
changed if coaching for instructional improvement is to occur. 
R m e d a t i o m .  Assisting principals i n  biecaming more r table 
activities for instructional improvement is a k 
t effective transfer of trai.ning. A s  adult learners, 
principals need to learn this i n  a setting which includes -chi- of 
their tlwn new learning. 
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CHAPTER 1 
I n t r o d u c t i o n  
R a t i o n a l e  
I n  t h e  e a r l y  1 9 0 0 s .  it was becoming o b v i o u s  t h a t  t h e  
upcoming decade  needed t o  emphas ize  s t a f f  deve lopment .  The 
1960s  and 1970s  had been a  t i m e  of i n n o v a t i o n  and c u r r i c u l u m  
deve lopment ,  b u t  w i t h  l i t t l e  I n  a d d i t i o n ,  
a g r e a t  d e a l  o f  r e s e a r c h  o n  how s t u d e n t s  l e a r n  and t e a c h e r s  
i n s t r u c t  was coming t o  t h e  f o r e f r o n t  d u r i n g  t h e s e  d e c a d e s  
t h r o u g h  such  E f f e c t i v e  S c h o o l s  mode l s  a s  Teacher  
E x p e c t a t i o n s  and S t u d e n t  Achievement  (TESA), S c h o o l  
Improvement Model (SIM) . and Made l ine  Hunte r  ( M a s t e r y  
T e a c h i n g ) .  S t a f f  deve lopment  was s e e n  a s  t h e  way t o  b r i n g  
new knowledge t o  a n  a g i n g  t e a c h e r  p o p u l a t i o n .  
Many recommendations have  been  made f o r  c r e a t i n g  
q u a l i t y  s t a f f  development  p rograms ,  b u t  t h e  rea l  key to  t h e  
l M i l b r e y  W a l l i n  McLaughlin and David D. Marsh,  " S t a f f  
Development and S c h o o l  Change,"  T e a c h e r s  C o l l e g e  Record 80. 
no. 1 (September 1970)  : 6 9 ;  JoAnn M a z z a r e l l a .  " S y n t h e s i s  o f  
R e s e a r c h  o n  S t a f f  Development,  " E d u c a t i o n a l  L e a d e r s h i p  3 8 ,  
no. 2 (November 1 9 8 0 ) :  182 ;  Bruce  J o y c e  and B e v e r l y  Showers ,  
" T r a n s f e r  o f  T r a i n i n g :  T h e  C o n t r i b u t i o n  o f  C o a c h i n g , "  
J o u r n a l  o f  E d u c a t i o n  1 6 3 ,  no. 2 ( S p r i n g  1981)  : 164 .  
t r a n s f e r  of  new l e a r n i n g  to  a c t u a l  c lass room implementat ion 
seems t o  depend upon t h e  amount o f  fol low-up provided  t h e  
t e a c h e r .  Some c a l l  it feedback ,  o t h e r s  c l i n i c a l  
s u p e r v i s i o n ,  and s t i l l  o t h e r s  coaching ,  but t h e  b a s i c  
p remise  is t h e  same i n  each case: t h e  t e a c h e r  is provided  
w i t h  i n fo rma t ion  abou t  performance on a  g i v e n  o b j e c t i v e  o r  
an e n t i r e  l e s s o n  i n  a  face- to - face  con fe rence  w i t h  a  
p r i n c i p a l ,  a c o n s u l t a n t ,  o r  a  p e e r .  
A number of  s t u d i e s  have been done on t h e  c o n c e p t  o f  
s t a f f  deve lopmen t ' a s  a  p r o c e s s  which c o n t i n u e s  th rough  
feedback and coaching r a t h e r  t h a n  j u s t  a  one-shot 
p r e s e n t a t i o n  o f  t h e o r y .  According t o  Gary A,  G r i f f i n  i n  
" I m p l i c a t i o n s  of  Research f o r  S t a f f  Developmentn : 
[Bruce]  Joyce  and [Bever ly]  Showers (1981) 
s p e c u l a t e  from r e s e a r c h  f i n d i n g s  t h a t  what t hey  
c a l l  "coaching" c o n s i d e r a b l y  i n c r e a s e s  t h e  
e f f e c t i v e n e s s  of  a t t e m p t s  t o  a l t e r  t e a c h e r  
behav io r .  Coaching i n  c l a s s rooms  is ana logous  t o  
coaching on a t h l e t i c  f i e l d s  i n  t h a t  ongoing 
a s s i s t a n c e  is p rov ided ,  feedback and other 
e v a l u a t i v e  d a t a  a r e  c o n s i d e r e d ,  and e v a l u a t i o n  and 
r e f inemen t  a r e  con t inuous  p r o c e s s e s .  Based on 
review of  r e s e a r c h  i n  s t a f f  development,  Joyce  and 
Showers o f f e r  a  model t h a t  s u g g e s t s  i n c r e a s e d  
p o s i t i v e  e f f e c t s  are found when a program moves 
from t h e o r e t i c a l  unde r s t and ing  o o b s e r v a t i o n s  i n  
c l i n i c a l  p r a c t i c e  and coaching  . f 
Y e t  a cco rd ing  to a  s t u d y  by Richard D, Shepardson ,  
"63 p e r c e n t  (an a l a r m i n g l y  high p e r c e n t a g e )  [of  e l emen ta ry  
l ~ a r ~  A. G r i f f i n ,  " I m p l i c a t i o n s  o f  Research f o r  S t a f f  
Devef opment Programs,  ' Elementary School  J o u r n a l  83,  no. 4 
(March 1983)  : 421. 
teachers surveyed] say they 'seldomt or 'never receive 
classroom embedded feedback on their use of new 
techniques. In addition, 5 3  percent "'seldom' or Inever' 
are provided opportunities for interaction with consultants, 
supervisors or principals when they are trying to integrate 
a new innovation into their structural process. ' " 2  in 
contrast, only 32 percent of the administrators from 
intermediate-sized districts and 44 percent of the 
principals from smaller districts "reported teachers 
'seldom1 or 'never1 received classroom-embedded feedback on 
their use of a new skill. l q 3  Obviously, there is a 
discrepancy between what principals feel they are doing to 
improve staff development efforts, and what teachers 
perceive to be taking place. In addition. there appears to 
be a difference in the use of coaching based on the size of 
the school. In each case, in spite of the research and 
recommendations that the 1980s emphasize staff development, 
the concept of coaching seems to be an infrequent part of 
the process. 
l~ichard D. Shepardson, "An Analysis of Staff 
Development Activities Conducted in Iowa's Public Elementary 
Schoals,* photocopy (19841, n.p. 
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S t a t e m e n t  o f  t h e  Problem 
Iowa a d m i n i s t r a t o r s  d o  n o t  a p p e a r  t o  be u s i n g  c o a c h i n g  
i n  t h e  s t a f f  development  p r o c e s s .  Reasons  which may a f f e c t  
t h e  f r e q u e n c y  of i n s t r u c t i o n a l  improvement c o n f e r e n c e s  
i n c l u d e  time f a c t o r s ,  f e e l i n g s  o f  i n a d e q u a c y  i n  t h e  c o a c h i n g  
p r o c e s s ,  t h e  p r i n c i p a l ' s  p h i l o s o p h y  on c o a c h i n g ,  or t h e  
p r i n c i p a l ' s  p e r c e p t i o n  o f  t e a c h e r s '  a t t i t u d e s  toward  
c o a c h i n g  f o r  i n s t r u c t i o n a l  improvement.  
TO d e t e r m i n e  t h e  impac t  o f  these r e a s o n s ,  t h e  f o l l o w i n g  
q u e s t i o n s  need to  be answered :  
1. What c o a c h i n g  t e c h n i q u e s  do  p r i n c i p a l s  i d e n t i  f y  
t h a t  t h e y  u s e ?  
2. What c o a c h i n g  t e c h n i q u e s  d o  t e a c h e r s  i d e n t i f y  t h a t  
t h e i r  p r i n c i p a l s  u s e ?  
3 .  H o w  d o  p r i n c i p a l s  ra te  a l i s t  o f  p o s s i b l e  r e a s o n s  
which may affect t h e  u s e  of  c o a c h i n g  t e c h n i q u e s ?  
Hypotheses  
1. There  w i l l  be  a  d i s c r e p a n c y  between what p r i n c i p a l s  
f e e l  t h e y  are d o i n g  i n  t h e  c o a c h i n g  p r o c e s s  and 
what t h e i r  t e a c h e r s  p e r c e i v e  them t o  be d o i n g .  
2 .  The d i s c r e p a n c y  between t h e  p r i n c i p a l ' s  and t h e  
t e a c h e r s t  p e r c e p t i o n s  i n  a b u i l d i n g  w i l l  be 
i n f l u e n c e d  by t h e  s i z e  o f  t h e  s c h o o l .  
3 .  The r e a s o n s  p r i n c i p a l s  i d e n t i f y  which a f f e c t  t h e  
f r e q u e n c y  o f  t h e i r  c o a c h i n g  a c t i v i t i e s  ( t i m e ,  
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f e e l i n g s  o f  i n a d e q u a c y ,  p h i l o s o p h y  on c o a c h i n g ,  and 
t e a c h e r  a t t i t u d e s  toward  i n s t r u c t i o n a l  improvement)  
c a n  p r e d i c t  d i s c r e p a n c y  s c o r e s .  
4 .  T h e r e  is a c o r r e l a t i o n  between t h e  s i z e  of t h e  
s c h o o l  and t h e  i d e n t i f i e d  r e a s o n s  which p r e d i c t  
d i s c r e p a n c y  scores. 
5. S c h o o l  s i z e  c a n  p r e d i c t  t e a c h e r s '  c o a c h i n g  s c o r e s .  
6 .  The p r i n c i p a l ' s  r e a s o n s  c a n  p r e d i c t  t e a c h e r s *  
c o a c h i n g  scores. 
S i g n i f i c a n c e  o f  t h e  S t u d y  
S h e p a r d s o n ,  whose s t u d y  o f  e l e m e n t a r y  s t a f f  development  
was p a r t i a l l y  funded  by a l e g i s l a t i v e  task force, c o n c l u d e d  
t h a t  " funds  a l l o c a t e d  t o  s t a f f  development  are  b e i n g  s p e n t  
i n e f f e c t i v e l y , "  e s p e c i a l l y  due  t o  " t h e  l a c k  of change"  
t a k i n g  p l a c e  .' With t h e  r e c e n t  commitment of a d d i t i o n a l  
f u n d s  t o  Iowa e d u c a t i o n ,  t h i s  w i l l  be  a c r i t i c a l  i s s u e  i f  
t h a t  f u n d i n g  is to  c o n t i n u e .  
I n  "Renewing t h e  Commitment: A P l a n  for Q u a l i t y  
E d u c a t i o n  i n  Iowa,"  t h e  Depar tment  o f  P u b l i c  E d u c a t i o n  
f o c u s e d  on  improving " t h e  q u a l i t y  o f  t h e  t e a c h e r  and 
a d m i n i s t r a t o r  w o r k  f o r c e  i n  Iowa s c h o o l s ,  "2  a s  one  o f  s e v e n  
'1owa Depar tment  o f  Public I n s t r u c t i o n ,  "Renewing t h e  
Commitment: A Plan for Q u a l i t y  E d u c a t i o n  i n  Iowa," - DPI 
D i s p a t c h  1 5 ,  no. 6 (March 1 9 8 6 ) :  1. 
goals in its five-year plan. Activity 3.6 (Develop and 
Implement Mandatory Staff Development Programs for 
Administrators) and Activity 3.10 (Analyze Staff Development 
Activities) could both benefit from a study of the use of 
coaching in Iowa" secondary schools and any problems which 
may be hindering its application. This study could assist 
the Department of Education in strsssing to administrators 
the application of this important step in the total staff 
development process. It is also important as courses are 
designed for principals to meet the new requirement far 
evaluation certification. 
Definition of Terms 
Coachinq is the frequent, ongoing use of observation 
and feedback by a principal for the purpose of improving 
instructional techniques in the classrooml The feedback 
must take place in a conference between the teacher and 
principal rather than through writ ten comments, The 
atmosphere of the conference should be collegial rather than 
evaluative; if it is necessary to think of coaching 
conferences in relation to evaluation, they are more in the 
nature of formative supervision which may at some point be a 
part of a summative evaluation (for salary and tenure) if 
improvement is not seen. Coaching is a form of feedback, 
which can be defined as implying "no judgment about the 
overall quality of teaching but is confined to information 
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a b o u t  t h e  e x e c u t i o n  o f  m o d e l - r e l e v a n t  s k i l l s .  "1 Coaching is 
synonymous i n  p r o c e s s  w i t h  c l i n i c a l  s u p e r v i s i o n ,  b u t  c a n  be  
c o n d u c t e d  by p e e r s  a s  w e l l  a s  s u p e r v i s o r s .  T h i s  change  
ref lects  a f o c u s  on c o l l e g i a l i t y  r a t h e r  t h a n  s u p e r v i s i o n .  
I n s e r v i c e  is u s u a l l y  mandatory  i n s t r u c t i o n  or t r a i n i n g  
p r o v i d e d  by t h e  s c h o o l  d i s t r i c t  t o  a s s i s t  t e a c h e r s  and /o r  
a d m i n i s t r a t o r s  i n  improving t h e i r  c u r r e n t  j o b  s k i l l s  and i n  
l e a r n i n g  new o n e s .  I n s e r v i c e  is sometimes c a l l e d  s t a f f  
deve lopment .  The b a s i c  p u r p o s e  of i n s e r v i c e  i n s t r u c t i o n  is  
to  meet t h e  o b j e c t i v e s  of t h e  s c h o o l  d i s t r i c t .  
E f f e c t i v e  S c h o o l s  Models a r e  r e s e a r c h - b a s e d  models  
which f o c u s  on t h e  f a c t o r s  t h a t  m a k e  s c h o o l  s e t t i n g s  t h e  
most e f f e c t i v e  f o r  s t u d e n t  a c h i e v e m e n t .  Those i n c l u d e d  i n  
t h i s  s t u d y  a r e  TESA, SIN, and Made l ine  H u n t e r ' s  M a s t e r y  
Teach ing  b e c a u s e  o f  t h e i r  p o p u l a r i t y  i n  Iowa s c h o o l s .  
T o t a l  Coachinq S c o r e  is t h e  sum o f  t h e  t w e l v e  L i k e r t  
r e s p o n s e s  on  t h e  c o a c h i n g  s e c t i o n  ( P a r t  2 )  o f  t h e  s u r v e y s  
(Form P and Form T ) .  Form P c a n  be found i n  Appendix A and 
Form T i n  Appendix B.  A h i g h  s c o r e  i n d i c a t e s  more c o a c h i n g  
a c t i v i t i e s  b e i n g  comple ted  i n  t h e  b u i l d i n g .  T h i s  may also 
be computed f o r  p r i n c i p a l s  o n l y  or f o r  t e a c h e r s  o n l y .  
T o t a l  Coaehinq S c o r e  ( R e l i a b l e )  is t h e  sum o f  t h e  
L i k e r t  r e s p o n s e s  on q u e s t i o n s  numbered one  t h r o u g h  f o u r  and  
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seven through eleven of the coaching section (Part 2) of 
Forms P and T. Questions numbered five, six and twelve were 
deleted based on a reliability test {Cronbaeh's coefficient 
alpha). This may be computed for principals only or for 
teachers only. 
Discrepancy Score is the difference between the 
principal's reliable coaching score and the average of the 
teachers ' reliable coaching scores within that principal's 
building, If the score is negative, the average of the 
teachersi scores is higher than the principal's score. 
Reasons include four groups of questions from the 
reasons section (Part 3) of the principal's survey (Form PI, 
which can be found in Appendix A .  The reason groups are 
time considerations (Time Reason) , personal feelings of 
inadequacy as a coach for instructional improvement 
(Inadequacy) , individual professional philosophy on the 
importance of coaching for instructional improvement 
(Philosophy) , and perceived teacher attitudes toward 
instructional improvement (Teacher Attitudes). The items 
for each of these reasons can be found in Table 1 of this 
study. 
Factors are a regrouping of the reasons listed above 
based on a statistical factor analysis. The factor groups 
are the principal's attitude toward coaching (Attitude), 
time concerns (Time Factor), and the principal's attitude 
toward the teacher ' s role in instructional improvement 
(Teacher Roles) . The principal's attitude toward coaching 
tends to be a combination of two original reasons: personal 
feelings of inadequacy as a coach for instructional 
improvement and individual professional philosophy on the 
importance of coaching for instructional improvement. The 
items for each of these factors can be found in Table 3 of 
this study, Items six and twelve were dropped from the 
factor categories because they did not fit clearly in any 
single factor, 
Related Literature 
A11 but the most mild changes require training in 
content or process. The messages of research on 
curriculum implementation are unequivocal: very 
little implementation will take place even in 
positive environments by hig ly motivated people 
unless training is provided. P 
Training, as Bruce Joyce deals with it, is more than 
just a single-session presentation of theory which is so 
common in many school inservice programs. Through his 
research efforts with Beverly Showers, five components of 
the training process have been identified: 
1. Presentation of theory or description of skill 
or strategy; 
2, Modeling or demonstration of skills or models 
of teaching; 
l~iehael Fullan and Alan Pomf ret, Vesearch on 
Curriculum and Instruction Implementation," Review of 
Educational Research 47, no. 1 (Winter 1977) : 335-397 ; 
Joyce, Hersh, and McRibben, 137. 
3 .  P r a c t i c e  i n  s i m u l a t e d  an? c l a s s r o o m  s e t t i n g s ;  
4 .  S t r u c t u r e d  and open-ended f e e d b a c k  ( p r o v i s i o n  
f o r  i n f o r m a t i o n  a b o u t  p e r f o r m a n c e ) ;  
5.  Coaching for a p p l i c a t i o n  (hands-on,  i n -  
classroom a s s i s t a n c e  w i t h  t h e  t r a n s f e r  o 
s k i l l s  and s t r a t e g i e s  t o  t h e  c l a s s r o o m . )  f 
Each o f  t h e s e  s t e p s  is e s s e n t i a l  t o  t h e  p r o c e s s  s f  n o t  o n l y  
" f i n e  t u n i n g "  o l d  s k i l l s ,  b u t  even more i m p o r t a n t ,  of 
m a s t e r i n g  new s k i l l s ,  i f  t r a n s f e r  is to o c c u r  f o r  s c h o o l  
improvement.  
O t h e r  r e s e a r c h e r s  also i d e n t i f y  c o a c h i n g  t e c h n i q u e s  as  
key e l e m e n t s  i n  t h e  t r a n s f e r  p r o c e s s .  Two of t h e  s i x  
p r i n c i p l e s  f o r  e f f e c t i v e  s t a f f  development  p r e s e n t e d  by 
Gordon Lawrence s t r e s s e d  c o a c h i n g - t y p e  a c t i v i t i e s . 2  F u l l a n  
and Pomf re t  also p r e s s e d  f o r  "f  eedbaek mechanismsn 
( c o a c h i n g )  a s  n e c e s s a r y  e l e m e n t s  f o r  i m p l e m e n t a t i o n  t o  
o c c u r  . 3  M a d e l i n e  Hunter  h a s  s t r e s s e d  t h a t  it takes 
c o u n t l e s s  h o u r s  w i t h  c o a c h i n q  f o r  t r a n s f e r  o f  t r a i n i n g .  4 
Some r e s e a r c h e r s  have  recommended t h a t  t h e  i d e a l  
l B r u c e  J o y c e  and B e v e r l y  Showers ,  " Improving I n - S e r v i c e  
T r a i n i n g :  The Messages o f  R e s e a r c h , "  E d u c a t i o n a l  L e a d e r s h i p  
37 ( F e b r u a r y  1 9 8 0 )  : 380. 
' ~ u l l a n  and Pornfre t ,  374 .  
' ~ a d e l i n e  H u n t e r ,  "What 's  Wrong w i t h  M a d e l i n e  Hunte r?"  
E d u c a t i o n a l  L e a d e r s h i p  4 2 ,  no. 5  ( F e b r u a r y  1 9 8 5 ) :  60 .  
situation would be for teachers to coach other teachers, I 
thus eliminating the stigma of evaluation that is sometimes 
associated with the process when the principal does the 
coaching. Almost all researchers acknowledge, however, that 
the process can be provided as well by principals, 
curriculum supervisors, or consultants, 2 
Joyce and Showers have pushed for "[a] realignment of 
the resources committed to inservice education. . . . 
Training systems would create cadres of trained coaches at 
schaol sites. li3 Unfortunately, many principals remain 
uncomfortable with the process themselves and are, 
therefore, hesitant to take a teacher out of the classroom 
to coach a peer. It is the princi2alr then, who must become 
the initial fink in this total inservice process. 
The principal's role has already been researched by 
Tanner who found that teachers are more productive when 
l~ruce Joyce and Beverly Showers, "The Coaching of 
Teaching ," Educational Leadership 40 no, 2 (October 
1982): 7. 
2~ullan and Pomf ret , 374;  Joyce and Showers, "Improving 
In-Service Training, " 384; Madeline Hunter, "Knowing, 
Teaching, and Supervising," Using What We Know About 
Teaching, ed. Philip L. Horsford (Alexandria, VA: 
Association for Supervision and Curriculum Development, 
19841, 183. 
3~oyce and Showers, "Transfer of Training ,* 170. 
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t h e i r  p r i n c i p a l s  u s e  c o a c h i n g  p r o c e d u r e s  .I P r i n c i p a l s  have  
been r e c o g n i z e d  f o r  some t i m e  a s  key change  a g e n t s  i n  t h e i r  
s c h o o l s . 2  McLaughlin and Marsh s t ress  t h a t  t h e  a t t i t u d e s  o f  
managers  ( p r i n c i p a l s )  " s i g n a l "  how s e r i o u s l y  t e a c h e r s  s h o u l d  
make a t t e m p t s  a t  change  and t h a t  t h e  a t t i t u d e  o f  t h e  
p r i n c i p a l  is c r i t i c a l  f o r  long- te rm r e s u l t s  o r  t r a n s f e r .  3 
The p r i n c i p a l ' s  ro le  is c r u c i a l  i n  e s t a b l i s h i n g  a n  
a t m o s p h e r e  or c l i m a t e  f o r  change.  Coaching by t h e  p r i n c i p a l  
is a  key f a c t o r  i n  c r e a t i n g  t h e  c l i m a t e  t o  b r i n g  a b o u t  a  
t r a n s f e r  of  new s k i l l s  i n t o  t h e  classroom s e t t i n g .  
S t a t e m e n t  o f  G e n e r a l  Methodology 
I n s t r u m e n t a t i o n  
A pai r  of q u e s t i o n n a i r e s  (one  for p r i n c i p a l s  and o n e  
f o r  t e a c h e r s )  was deve loped  to s u r v e y  e a c h  g r o u p  on  t h e  u s e  
o f  c o a c h i n g  t e c h n i q u e s  i n  t h e i r  s c h o o l s .  The q u e s t i o n s  f o r  
t h e  c o a c h i n g  a c t i v i t i e s  s e c t i o n  o f  t h e  t e a c h e r s '  
q u e s t i o n n a i r e  and t h e  p r i n c i p a l s  ' q u e s t i o n n a i r e  were 
i d e n t i c a l  e x c e p t  f o r  n e c e s s a r y  g r a m m a t i c a l  c h a n g e s .  The 
r e a s o n s  s e c t i o n  ( P a r t  2 )  o f  t h e  p r i n c i p a l s '  s u r v e y  a s k e d  
' ~ a m e s  Roland T a n n e r ,  " E f f e c t s  of  L e a d e r s h i p ,  C l i m a t e ,  
and Demographic F a c t o r s  on S c h o o l  E f f e c t i v e n e s s :  An A c t i o n  
R e s e a r c h  P r o j e c t  i n  L e a d e r s h i p  Development" (Ph.D. d i s s . ,  
Case  W e s t e r n  R e s e r v e  Univ . ,  1 9 8 1 ) ,  178.  
3 ~ c ~ a u g h f  i n  and Marsh, 72.  
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them t o  r a t e  p o s s i b l e  r e a s o n s  t h a t  a f f e c t e d  t h e  e x t e n t  t o  
which t h e y  u t i l i z e d  c o a c h i n g  t e c h n i q u e s .  R L i k e r t - l i k e  
scale was used f o r  b o t h  q u e s t i o n n a i r e s ,  The q u e s t i o n n a i r e s  
were f i e l d  t e s t e d  f o r  v a l i d i t y  and r e l i a b i l i t y .  
Sampl i  nq 
S t r a t i f i e d  random sampl ing  was used t o  e n s u r e  t h a t  t h e  
l a r g e s t  s c h o o l  d i s t r i c t s  ( t h o s e  which t e n d  t o  have  a s s i s t a n t  
p r i n c i p a l s  f o r  t h e i r  h i g h  s c h o o l s )  were r e p r e s e n t e d  i n  
p r o p o r t i o n  t o  t h e i r  a c t u a l  p o p u l a t i o n  i n  t h e  s t a t e .  Of t h e  
t h r e e  s i z e  g r o u p i n g s  u s e d ,  t h e y  were t h e  smallest i n  t o t a l  
number o f  s c h o o l s .  S u r v e y s  were s e n t  to t h e  p r i n c i p a l s  i n  
137 s c h o o l s ,  I n  a d d i t i o n ,  a random s a m p l i n g  o f  t e a c h e r s  who 
had t a u g h t  f o r  a t  l e a s t  one  y e a r  w i t h  t h e  p r i n c i p a l  was a l s o  
s e l e c t e d .  ( E x t r a  t e a c h e r s  were i d e n t i f i e d  t o  a l l o w  f o r  
r e c e n t  t r a n s f e r s ,  r e s i g n a t i o n s ,  e x t e n d e d  i l l n e s s e s ,  e tc . )  
P a c k e t s  were s e n t  t o  e a c h  s c h o o l  w i t h  t h e  p r i n c i p a l  and t h e  
t e a c h e r s  to be  s u r v e y e d  i d e n t i f i e d .  
CHAPTER 2 
Review o f  t h e  L i t e r a t u r e  
I n t r o d u c t i o n  
I n s t r u c t i o n a l  improvement and i t s  outcome,  improved 
s t u d e n t  l e a r n i n g ,  is a major e x p e c t a t i o n  o f  a l l  i n c r e a s e d  
e d u c a t i o n a l  f u n d i n g  programs i n  s t a t e s  a c r o s s  t h e  n a t i o n .  
I n  t h e  l a s t  d e c a d e ,  t h e  r e s e a r c h  h a s  become a v a i l a b l e  t o  
show e d u c a t o r s  how t o  be more e f f e c t i v e .  T e a c h e r s  no l o n g e r  
mus t  l e a r n  t o  be good i n s t r u c t o r s  b a s e d  s o l e l y  on i n t u i t i o n  
and i n d i v i d u a l  e x p e r i e n c e s  w i t h i n  t h e  c l a s s r o o m .  Programs 
l i k e  School Improvement Model ( S I M ) ,  T e a c h e r  E x p e c t a t i o n s  
and S t u d e n t  Achievement (TESA) , and M a s t e r y  T e a c h i n g  
(Made l ine  B u n t e r  model) have  o r g a n i z e d  t h e  r e s e a r c h  on 
l e a r n i n g  and p r e s e n t e d  it i n  f o r m a t s  so t h a t  t e a c h e r s  c a n  
r e a d i l y  become knowledgeable  a b o u t  t h e  f i n d i n g s  on  a 
p r a c t i c a l  l e v e l .  
A d i f f i c u l t y  c o n t i n u e s  t o  l i e ,  however,  i n  b r i n g i n g  
a b o u t  a t r a n s f e r  o f  t h e  knowledge t o  i m p l e m e n t a t i o n .  A s  
a d u l t  l e a r n e r s ,  t e a c h e r s  have  s p e c i f i c  n e e d s  d u r i n g  a n d  
f o l l o w i n g  t h e  t r a i n i n g  p r o c e s s .  Many o f  t h e s e  needs  depend 
on a c h a n g i n g  l e a d e r s h i p  role o f  t h e  p r i n c i p a l - - a  role f o r  
which f e w  p r i n c i p a l s  a r e  p r e p a r e d  i n  t h e i r  p r e s e r v i c e  o r  
i n s e r v i c e  t r a i n i n g .  
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I m p l e m e n t a t i o n  and S c h o o l  Change 
F o l l o w i n g  t h e  "Decade o f  Reform" (1965-1975),  it became 
c l e a r  t h a t  many r e f o r m  e f f o r t s  had f a i 1 e d . l  The Rand s t u d y  
o f  f e d e r a l  government  programs s u p p o r t i n g  e d u c a t i o n a l  change 
was commissioned to  d e t e r m i n e  what  went wrong, a s  w e l l  as 
what was e f f  e e t i v e .  
F u l l a n  and Pomf r e t  n o t e  i n  "Research  on  C u r r i c u l u m  and 
I n s t r u c t i o n  I m p l e m e n t a t i o n "  t h a t  t h e r e  a r e  f o u r  key r e a s o n s  
to  s t u d y  i m p l e m e n t a t i o n :  (1) ". . . w e  s i m p l y  do n o t  know 
what  h a s  changed u n l e s s  w e  a t t e m p t  to  c o n c e p t u a l i z e  and 
measure  it d i r e c t l y m ;  ( 2 )  i t  is i m p o r t a n t  "to u n d e r s t a n d  
some o f  t h e  r e a s o n s  why so many e d u c a t i o n a l  c h a n g e s  f a i l  to 
become es tabl i shedn";3)  " f a i l u r e  t o  d o  so may r e s u l t  i n  
i m p l e m e n t a t i o n  b e i n g  i g n o r e d ,  or else b e i n g  c o n f u s e d  w i t h  
a s p e c t s  o f  t h e  change p r o c e s s  s u c h  as a d o p t i o n  [ d e c i s i o n  t o  
u s e  a n  i n n o v a t i o n ) ,  or even  t h e  c o n f u s i n g  of t h e  
d e t e r m i n a n t s  o f  t h e  i m p l e m e n t a t i o n  w i t h  t h e  i m p l e m e n t a t i o n  
i t s e l f  "; ( 4 )  " u n l e s s  t h i s  [ i m p l e m e n t a t i o n  s t u d i e d  s e p a r a t e l y  
f rom outcomes]  is done ,  it may be d i f f i c u l t  to  i n t e r p r e t  
l e a r n i n g  outcomes  and to  r e l a t e  t h e s e  t o  p o s s i b l e  
d e t e r m i n a n t s .  w 2  The t h i r d  r e a s o n  F u l l a n  and Pornfret  d e f i n e ,  
' ~ c l a u ~ h l i n  and Marsh, 54. 
2 ~ u l l a n  and Pomf r e t ,  336-39 
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t h a t  o f  c o n f u s i n g  i m p l e m e n t a t i o n  w i t h  a d o p t i o n ,  h a s  been 
p a r t i c u l a r l y  s i g n i f i c a n t  i n  r e l a t i o n  t o  t h e  many i n n o v a t i o n s  
t h a t  have  come and gone i n  e d u c a t i o n .  The Rand s t u d y  was 
c o n c e r n e d  w i t h  a d d r e s s i n g  t h i s  problem.  
I n  a n  a r t i c l e  on  t h e  Rand s t u d y ,  MeLaughlin and Marsh 
n o t e  t h a t  e f f e c t i v e  p r o j e c t  i m p l e m e n t a t i o n  (which r e s u l t s  i n  
l e a r n i n g  and c h a n g e )  h a s  t w o  e l e m e n t s :  s t a f f  t r a i n i n g  
a c t i v i t i e s  and t r a i n i n g  s u p p o r t  a c t i v i t i e s .  1 
S t a f f  t r a i n i n g  is s i m i l a r  t o  t r a d i t i o n a l  i n s e r v i c e  
e d u c a t i o n  which i n c l u d e s  s k i l l  i n s t r u c t i o n  i n  how to 
implement  a  new c o n c e p t  o r  t e c h n o l o g y  i n  t h e  classroom. 
Al though  p r o j e c t s  c a n  be  implemented w i t h  o n l y  s t a f f  
t r a i n i n g ,  t h e  r e s u l t s  a r e  s h o r t  t e r m  w i t h o u t  s t a f f  s u p p o r t  
a c t i v i t i e s .  For  long- range  outcomes  which r e s u l t  i n  t h e  
n e c e s s a r y  t e a c h e r  change i n  a t t i t u d e  and b e h a v i o r ,  s t a f f  
s u p p o r t  a c t i v i t i e s  s u c h  as " t h e  c o n t r i b u t i o n  of c l a s s r o o m  
a s s i s t a n c e  by r e s o u r c e  p e r s o n n e l ,  t h e  u s e  o f  o u t s i d e  
c o n s u l t a n t s ,  p r o j e c t  m e e t i n g s ,  and t e a c h e r  p a r t i c i p a t i o n  i n  
p r o j e c t  d e c i s i o n s w 2  a r e  e s s e n t i a l .  These  two factors  o f  
t r a i n i n g  and c o n t i n u i n g  s u p p o r t  have  also been  s v m a r i z e d  by 
O r l i c h  i n  a rev iew o f  s e v e r a l  early s t u d i e s  by Roy E d e l f e l t ,  
Gordon Lawrence,  Alexander  N i c h o l s o n  and o t h e r s ,  and Sam 
Yarger  and o t h e r s :  
' ~ c ~ a u ~ h l i n  and Marsh. 76. 
2 ~ c ~ a u g h l i n  a d  Marsh, 77 .  
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1. T e a c h e r s  w i l l  b e n e f i t  f rom t h o s e  i n s e r v i c e  programs 
i n  which t h e y  have  some v o i c e  i n  s e l e c t i n g  t h e  
g o a l s  and a c t i v i t i e s .  
2 .  T e a c h e r s  i n  t h e  f i e l d  t e n d  to  be more i n f l u e n c e d  by 
s c h o o l - o r i e n t e d  i n - s e r v i c e  proqrarns  r a t h e r  t h a n  by 
c o l l e g e -  or u n i v e r s i t y - b a s e d  c o u r s e s .  
3 .  T h e  o b j e c t i v e s  o f  any i n - s e r v i c e  program s h o u l d  be  
c l e a r l y  s t a t e d .  
4. I n d i v i d u a l i z e d  small g r o u p  t r a i n i n g  e x e r c i s e s  may 
p r o d u c e  more p o s i t i v e  and l a s t i n g  r e s u l t s  t h a n  w i l l  
programs which f e a t u r e  common a c t i v i t i e s  f o r  a l l  
p a r t i c i p a n t s .  
5. I f  i n - s e r v i c e  t r a i n i n g  is to  improve s y s t e m  
o p e r a t i o n s  s i g n i f i c a n t l y ,  t h e n  t h e  t e a c h e r s "  
p e r s o n a l  g o a l s  and n e e d s  must  c o i n c i d e  w i t h  t h o s e  
o f  t h e  s c h o o l  d i s t r i c t .  
6 .  I n - s e r v i c e  t r a i n i n g  is more l i k e l y  t o  be e f f e c t i v e  
i f  a d e q u a t e  time is p r o v i d e d  w i t h i n  t h e  t e a c h e r ' s  
c u r r e n t  w o r k  s c h e d u l e .  
7 .  I n c e n t i v e s  must be i d e n t i f i e d  f o r  p a r t i c i p a n t s ,  
8 .  Invo lvement  o f  t h e  b u i l d i n g  p r i n c i p a l  i n  t h e  i n -  
s e r v i c e  program is  c r i t i c a l  f o r  s u c c e s s .  
9 .  E v a l u a t i o n  of any a s p e c t  of t h e  i n - s e r v i c e  is 
i m p o r t a n t ,  f o r  i t  p r o v i d e s  f e e d b a c k  so t h a t  
n e c e s s a r y  a d j u s t m e n t s  c a n  be made w h i l e  t h e  program 
is i n  o p e r a t i o n ,  1 
I t  is t h i s  f e e d b a c k  t h a t  Bruce J o y c e  and B e v e r l y  
Showers have  a l s o  f o c u s e d  on i n  t h e i r  r e s e a r c h .  Using 
s t u d i e s  on  t h e  i m p o r t a n c e  o f  f e e d b a c k  by O r m e ,  Edwards,  and 
Borg a s  a  background,  t h e  two r e s e a r c h e r s  began using t h e  
term "coach ing"  i n  t h e  e a r l y  1980s  t o  d e s c r i b e  the p r o c e s s  
o f  f e e d b a c k  t o  h e l p  t e a c h e r s  " a n a l y z e  t h e  c o n t e n t  t o  b e  
t a u g h t  and t h e  a p p r o a c h  to be t a k e n ,  and [ t o  make] v e r y  
s p e c i f i c  p l a n s  t o  h e l p  t h e  s t u d e n t  a d a p t  t o  t h e  new t e a c h i n g  
a p p r o a c h .  "2  One p e r s o n  who c a n  have  a powerful.  impac t  
t h r o u g h  t h e  f e e d b a c k  p r o c e s s  is t h e  i n s t r u c t i o n a l  l e a d e r  i n  
t h e  b u i l d i n g - - t h e  p r i n c i p a l .  Berman and McLaughlin 
s tress:  " P r o j e c t s  h a v i n g  a c t i v e  support o f  t h e  p r i n c i p a l  
were most l i k e l y  t o  f a r e  P r i n c i p a l  p a r t i c i p a t i o n  i n  
the t r a i n i n g  is s e e n  a s  a key to  d e v e l o p i n g  t h i s  s u p p o r t .  5 
l ~ o n a l d  C. O r l i c h ,  "Some C o n s i d e r a t i o n s  f o r  E f f e c t i v e  
I n - S e r v i c e  E d u c a t i o n , "  C l e a r i n g  House 56 ( J a n u a r y  1 9 8 3 ) :  
197-202. 
' ~ o ~ c e  and Showers,  "Improving I n - S e r v i c e  T r a i n i n g , "  
384. 
3 ~ u l l a n  and Pornfre t ,  383; P a u l  Berman and M i l b r e y  
W a l l i n  McLaughlin,  F e d e r a l  Programs S u p p o r t i n q  E d u c a t i o n a l  
Change,  V o l .  VIIL : Implement ing  and S u s t a i n i n s  I n n o v a t i o n s  
[ERIC, ED 159 289,  l 9 ? 8 ) ,  S O ;  McLaughlin and Marsh, 82-83; 
G r i f f i n ,  423;  H u n t e r ,  "Knowing, T e a c h i n g ,  and S u p e r v i s i n g , "  
183.  
4 ~ e r m a n  and McLaughlin,  30 .  
5Berman and McLaughlin,  3 4 .  
19 
Another  p r o p o n e n t  of t h e  p r i n c i p a l ' s  ro le  a s  a  knowledgeab le  
p a r t i c i p a n t  i n  t h e  c o a c h i n g  p r o c e s s  is Made l ine  Hunte r .  She  
n o t e s  t h a t  o n l y  t h e  p r i n c i p a l  h a s  t h e  c l o u t  t o  make a  
d i f f e r e n c e .  She a l s o  stresses t h e  i m p o r t a n c e  of d e v e l o p i n g  
a c o l l e g i a l i t y  between t h e  p r i n c i p a l  and t h e  t e a c h e r  t o  
d e v e l o p  a c o l l a b o r a t i v e  e f f o r t  f o r  e f f e c t i v e  i n s t r u c t i o n .  1 
T h i s  c o l l a b o r a t i v e  dec i s ion-making  is s u p p o r t e d  t h r o u g h o u t  
t h e  l i t e r a t u r e  and is a n  e s s e n t i a l  e l e m e n t  i n  a d u l t  l e a r n i n g  
t h e o r y  a s  w e l l .  2 
A d u l t  L e a r n i n q  Theory  
U n t i l  t h e  e a r l y  1 9 6 0 ~ ~  it was assumed t h a t  a d u l t s  were 
i n d e p e n d e n t  l e a r n e r s .  P r e s e n t e d  w i t h  new i n f o r m a t i o n ,  t h e y  
were e x p e c t e d  to  implement what t h e y  had l e a r n e d  on  t h e i r  
own b e c a u s e  t h e y  were i n d e p e n d e n t  i n  most p h a s e s  of t h e i r  
l i v e s .  I n  1970,  Malcolm Knowles p u b l i s h e d  The Modern 
P r a c t i c e  o f  A d u l t  E d u c a t i o n :  Andraqoqy V e r s u s  Pedaqogy i n  
which he  d e f i n e d  andragogy  a s  t h e  a r t  and s c i e n c e  o f  h e l p i n g  
a d u l t s  l e a r n .  By 1984 he had c l a r i f i e d  t h e  a n d r a g o g i c a l  
p r o c e s s  t o  i n c l u d e  t h e  f o l l o w i n g  e l e m e n t s :  (1) e s t a b l i s h i n g  
a c l i m a t e  t h a t  i n c l u d e s  c o l l a b o r a t i v e n e s s  and 
' ~ u n t e r ,  "Knowing, T e a c h i n g ,  and S u p e r v i s i n g  ," 183. 
2 ~ u l l a n  and Pomf r e t ,  335-97; Berman and  NcLaughl in ,  29 ; 
McLaughlin and Marsh, 69-94; G r i f f i n ,  
414-25; O r l i c h ,  197-202; Malcolm Knawles e t  a f . ,  Andragoqy 
i n  Ac t ion :  Applying Modern P r i n c i p l e s  t o  A d u l t  L e a r n i n q  
(San F r a n c i s c o :  Jossey-Bass  , 1984)  . 
s u p p o r t i v e n e s s ;  ( 2 )  i n v o l v i n g  l e a r n e r s  i n  m u t u a l  p l a n n i n g ;  
( 3 )  i n v o l v i n g  p a r t i c i p a n t s  i n  d i a g n o s i n g  t h e i r  own n e e d s  f o r  
l e a r n i n g  ; ( 4 )  i n v o l v i n g  l e a r n e r s  i n  f o r m u l a t i n g  t h e i r  
l e a r n i n g  o b j e c t i v e s ;  (5 )  i n v o l v i n g  l e a r n e r s  i n  d e s i g n i n g  
l e a r n i n g  p l a n s ;  ( 6 )  h e l p i n g  l e a r n e r s  c a r r y  o u t  t h e i r  p l a n s ;  
and ( 7 )  i n v o l v i n g  l e a r n e r s  i n  e v a f  u a t i n g  t h e i r  l e a r n i n g .  1 
Gene Wall and Susan  Loucks were a lso d e v e l o p i n g  t h e i r  
S t a g e s  o f  Concern  About t h e  I n n o v a t i o n  Model d u r i n g  t h e  
1 9 7 0 s .  The model ,  CBAN, d e f i n e d  t h e  s t a g e s  o f  l ' m o t i v a t i o n ,  
p e r c e p t i o n s ,  a t t i t u d e s ,  f e e l i n g s  and m e n t a l  g y r a t i o n s  
e x p e r i e n c e d  by a  p e r s o n  i n  r e l a t i o n  to  a n  i n n o v a t i o n .  1 1 2  ~ n  
moving t h r o u g h  t h e  s i x  s t a g e s ,  a d u l t  l e a r n e r s  were found t o  
move from c o n c e r n s  a b o u t  t h e m s e l v e s  to  c o n c e r n s  a b a u t  t h e  
t a s k  and f i n a l l y  to  c o n c e r n s  a b o u t  t h e  impac t  of t h e  
i n n o v a t i o n .  Change was d e s c r i b e d  a s  "a process r a t h e r  t h a n  
a n  e v e n t "  which " e n t a i l s  a n  u n f o l d i n g  of e x p e r i e n c e  and a 
g r a d u a l  development  o f  s k i l l  and s o p h i s t i c a t i o n  i n  t h e  u s e  
o f  an  i n n o v a t i o n ;  it i s  a  d e v e l o p m e n t a l  p r o c e s s  which t a k e s  
t i m e .  " 3  I t  is d u r i n g  t h e  s t a g e s  t h a t  f o c u s  o n  t h e  c o n c e r n s  
'~ene E.  H a l l ,  "The Concerns-Based Approach t o  
F a c i l i t a t i n g  Change ," E d u c a t i o n a l  H o r i z o n s  57,  no. 4 (Summer 
1979) :  203, 
a b o u t  t h e  t a s k  when t h e  c o a c h i n g  p r o c e s s  is so s i g n i f i c a n t .  1 
C o a c h i n p  
A t  t h e  b e g i n n i n g  o f  t h e  t w e n t i e t h  c e n t u r y ,  F r e d e r i c k  
Winslow T a y l o r  p r e s e n t e d  h i s  S c i e n t i f i c  Management 
p r i n c i p l e s  t o  i n d u s t r y .  Through t a s k  a n a l y s i s ,  e v e r y  job 
was r e d u c e d  t o  a s c i e n c e  which c o u l d  be  t a u g h t .  
Under t h e  new [ s y s t e m ] ,  t h e  t e a c h e r  is welcomed; 
h e  is n o t  a n  enemy b u t  a  f r i e n d ,  We comes t h e r e  
to  t r y  t o  h e l p  t h e  man g e t  b i g g e r  wages,  t o  show 
him how t o  d o  someth ing .  I t  i s  t h e  g r e a t  m e n t a l  
c h a n g e ,  t h e  change  i n  o u t l o o k  t h a t  comes, r a t h e r  
t h a n  t h e  d e t a i l s  o f  i t .  2 
S e v e r a l  d e c a d e s  l a t e r ,  t h e  r e s u l t s  of c o a c h i n g  a c t i v i t i e s  
p r e s e n t e d  i n  e d u c a t i o n a l  l i t e r a t u r e  a r e  r emarkab ly  s i m i l a r .  
A number of d e f i n i t i o n s  have  been p r e s e n t e d  f o r  t h e  
coaching process. I n  their e a r l y  w r i t i n g ,  J o y c e  and Showers 
d e f i n e d  c o a c h i n g  as 
a  c o l l e g i a l  approach  to  t h e  a n a l y s i s  o f  t e a c h i n g  
f o r  t h e  p u r p o s e  o f  i n t e g r a t i n g  mastered s k i l l s  and 
s t r a t e g i e s  i n t o :  ( a )  a c u r r i c u l u m ,  (b) a set  o f  
i n s t r u c t i o n a l  g o a l s ,  (c)  a time s p a n ,  and (dl a  
p e r s o n a l  t e a c h i n g  s t y l e  . 3 
L a t e r ,  Showers f u r t h e r  d e f i n e d  t h e  c o n c e p t  a s  a 
l ~ o ~ c e  and Showers ,  "Improving I n - S e r v i c e  T r a i n i n g ,  " 
380, 384. 
2 ~ r e d e r i c k  Winslow T a y l o r ,  "The P r i n c i p l e s  o f  
S c i e n t i f i c  Management," The G r e a t  W r i t i n g s  i n  Management and 
O r g a n i z a t i o n  B e h a v i o r ,  e d s .  L o u i s  E. Boone and Donald W. 
Bowen ( T u l s a :  PennWell ,  1980)  , 50. 
3~oyce  and Showers.  " T r a n s f e r  o f  T r a i n i n g  ," 170. 
means f o r  a n a l y z i n g  t h e  t e a c h i n g  s i t u a t i o n ,  
d e t e r m i n i n g  t h e  a p p r o p r i a t e n e s s  o f  t h e  u s e  of t h e  
s k i l l ,  t h e  a d a p t a t i o n  o f  i t  t o  l e a r n e r s  h a v i n g  
v a r i o u s  c h a r a c t e r i s t i c s ,  and t h e  a d j u s t m e n t  o f  t h e  
s k i l l  t o  a v a r i e t y  o f  t e a c h i n g  s i t u a t i o n s .  
Hunte r  d e f i n e d  c o a c h i n g  a s  b r i n g i n g  " i n t u i t i v e  
knowledge t o  a c o n s c i o u s  l e v e l "  so t h e  t e a c h e r  c o u l d  "move 
f rom i n t u i t i v e  knowledge t o  a r t i c u l a t e d  and d e l i b e r a t e  
knowledge.  '2 Keys t o  t h e  e f f e c t i v e n e s s  o f  t h e  p r o c e s s ,  
a c c o r d i n g  t o  H u n t e r ,  were c o l l a b o r a t i v e  dec i s ion-making  and 
f e e d b a c k  . 
The f i r s t  f o r m a l i z e d  s y s t e m  for feedback  to improve 
i n s t r u c t i o n  o r i g i n a t e d  t h r o u g h  t h e  work o f  Morris Cogan 
Harvard  i n  t h e  1950s .  Cogan c a l l e d  h i s  p r o c e s s  " c l i n i c a l  
s u p e r v i s i o n "  and i n c l u d e d  s e v e n  p h a s e s  i n  t h e  i n s t r u c t i o n a l  
improvement p r o c e s s :  / I)  e s t a b l i s h i n g  a s u p e r v i s o r - t e a c h e r  
r e l a t i o n s h i p ;  ( 2 )  c o l l e g i a l  p l a n n i n g ;  ( 3 )  p l a n n i n g  t h e  
classroom o b s e r v a t i o n  s t r a t e g y ;  ( 4 )  o b s e r v i n g  t h e  
i n s t r u c t i o n ;  ( 5 )  a n a l y z i n g  t h e  t e a c h i n g  and l e a r n i n g ;  ( 6 )  
c o n f e r e n c i n g  on t h e  o b s e r v a t i o n ;  and ( 7 )  renewing t h e  
p l a n n i n g  f o r  f u r t h e r  improvement. '  
' ~ e v e r  ly Showers,  "Transf  er o f  T r a i n i n g  : The 
C o n t r i b u t i o n  o f  Coaching (Eugene,  OR: Univ ,  o f  Oregon,  
3.9831, 41 .  
2 ~ o n  Btandt, 'On Teach ing  and S u p e r v i s i n g :  A 
C o n v e r s a t i o n  w i t h  Made l ine  H u n t e r , "  E d u c a t i o n a l  L e a d e r s h i p  
4 2 ,  no. 5 ( F e b r u a r y  1 9 8 5 ) :  64,  
 orris L. Cogan, C l i n i c a l  S u p e r v i s i o n  (Boston:  
Houghton M i f f l i n ,  1 9 7 3 ) .  
R o b e r t  Goldhammer f u r t h e r  r e f  i n e d  t h e  p r o c e s s  by 
c o n d e n s i n g  Cogan ' s  p h a s e s  t o  o n l y  f i v e :  (1) p r e o b s e r v a t i o n  
c o n f e r e n c e ;  ( 2 )  o b s e r v a t i o n ;  ( 3 )  a n a l y s i s  and s t r a t e g y ;  ( 4 )  
s u p e r v i s i o n  c o n f e r e n c e ;  and ( 5 )  p o s t  c o n f e r e n c e  a n a l y s i s .  1 
Goldhammer s t r e s s e d  : nThe s u p e r v i s i o n  w e  e n v i s a g e  is 
i n t e n d e d  t o  i n c r e a s e  t e a c h e r ' s  i n c e n t i v e s  and s k i l l s  f o r  
s e l f - s u p e r v i s i o n  and f o r  s u p e r v i s i n g  t h e i r  p r o f e s s i o n a l  
c o l l e a g u e s .  #1 2 
I n  a n  a n a l y s i s  o f  over  t w o  hundred s t u d i e s  o n  t h e  
e f f e c t i v e n e s s  o f  t r a i n i n g  methods ,  J o y c e  and Showers began 
to  f o c u s  on  c o a c h i n g ,  a s  t h e y  c a l l e d  t h e  c l i n i c a l  
s u p e r v i s i o n  p r o c e s s ,  a s  a  key f a c t o r  i n  m a s t e r y  o f  a  new 
t e a c h i n g  a p p r o a c h .  They i n c l u d e d  f i v e  components  i n  t h e  
t o t a l  t r a i n i n g  p r o c e s s ,  w i t h  c o a c h i n g  b e i n g  t h e  most 
s i g n i f i c a n t :  
1. P r e s e n t a t i o n  o f  t h e o r y  or d e s c r i p t i o n  o f  t h e  
s k i l l  or s t r a t e g y ;  
2 .  Modeling or d e m o n s t r a t i o n  o f  s k i l l s  or models  
o f  t e a c h i n g ;  
3 .  P r a c t i c e  i n  s i m u l a t e d  and c l a s s r o o m  s e t t i n g s ;  
4 .  S t r u c t u r e d  and open-ended f e e d b a c k  ( p r o v i s i o n  
f o r  i n f o r m a t i o n  a b o u t  p e r f o r m a n c e ) ;  and 
'~ober  t Goldhammer, C l i n i c a l  Super  v i s i o n :  Special 
Methods f o r  t h e  S u p e r v i s i o n  o f  T e a c h e r s  ( N e w  Y o r k :  R o l t ,  
R i n e h a r t  and Wins ton ,  1 9 6 9 ) .  
5. Coaching f o r  a p p l i c a t i o n  (hands-on,  i n -  
c l a s s r o o m  a s s i s t a n c e  w i t h  t h e  t r a n s f e r  o 
s k i l l s  and s t r a t e g i e s  t o  t h e  c l a s s r o o m ) .  f 
I n  h e r  s t u d y  o f  " T r a n s f e r  o f  T r a i n i n g :  The C o n t r i b u t i o n  o f  
C o a c h i n g ,  " Showers n o t e d  : 
Coaching o c c u r s  a t  t h e  p o i n t  where t h e  t r a i n e e  
a t t e m p t s  t o  implement  t h e  new t e a c h i n g  s t r a t e g y  i n  
t h e  c l a s s r o o m .  Coaches may b e  p e e r s ,  s u p e r v i s o r s ,  
p r i n c i p a l s ,  c o l l e g e  i n s t r u c t o r s ,  or o t h e r s  who a r e  
competen t  t h e m s e l v e s  i n  t h e  u t i l i z a t i o n  o f  t h e  new 
approach  t o  t e a c h i n g .  . , . I n  t h e  classroom t h e y  
coach  t h e  t e a c h e r  as he / she  t a k e s  t h e  f i r s t  
h a l t i n g  s t e p s  toward t h e  u t i l i z a t i o n  o f  t h e  model ,  
h e l p  h im/her  f i g u r e  o u t  how t o  t e a c h  t h e  s t u d e n t s  
how to  respond  to it and t o  s d a p t  i t  t o  match 
t h e i r  c h a r a c t e r i s t i c s ,  and p r o v i d e  s u p p o r t  a s  t h e  
t e a c h e r  t a k e s  t h e  f i r s t  s t e p s  toward u t i l i z a t i o n  
o f  t h e  new m o d e l m 2  
Showers f u r t h e r  d e f i n e d  t h e  f u n c t i o n s  of c o a c h i n g  a s  " t h e  
p r o v i s i o n  o f  companionsh ip ,  t h e  g i v i n g  o f  t e c h n i c a l  
f e e d b a c k ,  and t h e  a n a l y s i s  o f  a p p l i c a t i o n .  t, 3 
Hunte r  h a s  f o c u s e d  on t h e  p r i n c i p a l  a s  t h e  key r e s o u r c e  
f o r  t h e  c o a c h i n g  p r o c e s s ,  P e r h a p s  t h e  main v a r i a t i o n  of h e r  
model f o r  c o a c h i n g  from t h e  o r i g i n a l  c l i n i c a l  s u p e r v i s i o n  
models h a s  been t h e  e l i m i n a t i o n  o f  t h e  p r e o b s e r v a t i o n  
c o n f e r e n c e .  "The p r e o b s e r v a t i o n  c o n f e r e n c e  is a  v e s t i g i a l  
o r g a n  remain ing  from t h e  d a y s  when o b s e r v a t i o n  o f  t e a c h i n g  
l ~ o y c e  and Showers ,  "Improving I n - S e r v i c e  T r a i n i n g  ," 
380.  
was a 'fuzzy' activity dependent on the intuition or bias of 
the supervisor. If the principal is trained in the 
innovation with the teacherV2 Hunter contends that the 
principal should already know what to expect in the 
observation and can use the time better in the actual 
observation and conference stages. 3 
It is during the conference stage that collaboration is 
so important. Fullan and Pomfret note that in the 
implementation process, two emphases have tended to emerge 
in the literature: a managerial perspective and a user 
perspective Similar to McGregor8s Theory x , ~  the 
managerial perspective sees users as needing to be retrained 
and not as co-deciders in the process: 
implementation is seen as a problem of getting 
users to adhere to previously identified 
characteristics. . . . the emphasis upon 
establishing effective feedback mechanisms assumes 
hunter, "Let's Eliminate the Preobservation 
Conference," 69. 
'pullan and Pomfret, 383; McLaughlin and Marsh, 93; 
Griffin, 417; Berman and McLaughlin, 30; Showers, 3: 
Madeline Hunter, "Let" Eliminate the Preobservation 
Conference , " Educational Leadership 43, no. 6 (March 1986) : 
69-70 ; Keith Acheson, The PrincipalY s Role in Ins truetional 
Leadership, Bulletin Series, vol. 28, no. 8 (Eugene, OR: 
Univ. of Oregon, 1985). 
3~unter, "Let's Eliminate the Preobservation 
Con£ erence, '@ 30. 
*~ullan and Pomf ret, 379. 
'~ouc~las McGregor , The Human Side of Enterprise (New 
Uork: McGraw-Hill, 1960) 
that users are essentially information-processing 
systems, and that if the data are clear and 
understandable, users will respond appropriately, 1 
This managerial perspective ignores the finding of the Rand 
studies that teachers need to be involved an a collaborative 
basis in the decision-making process for training and 
implementation. 2 
The user perspective identified by Fullan and Pomf ret 
includes the user/teacher in the decision-making process: 
the user perspective assumes that users should 
decide or co-decide what innovations to implement 
and how to 'implement them. . . . The 
implementation process is seen as one of 
specifying the characteristics of implementation 
and developing ways of using them. 
More like McGregor 's humanized Theory Y, the user 
perspective depends on collaborative efforts such as 
coaching to be effective. Working together as colleagues to 
improve instruction through coaching, the principal and the 
teacher utilize adult learning concepts to ensure that the 
teacher is continually adding to the repertoire of 
strategies at his/her disposal. 
'Fullan and Pomfret, 380. 
'~c~au~hlin a d Marsh, 87; Berman and McLaughlin, 34. 
3~ullan and Pomf ret, 380. 
I n s t r u c t i o n a l  L e a d e r s h i p  and Coachinq 
One o f  t h e  key e l e m e n t s  t h a t  h a s  emerged from E f f e c t i v e  
S c h o o l s  r e s e a r c h  i s  t h a t  t h e  p r i n c i p a l  p l a y s  a  key  r o l e  as 
t h e  i n s t r u c t i o n a l  l e a d e r  i n  t h e  b u i l d i n g . '  A s  James Weber 
n o t e s  i n  I n s t r u c t i o n a l  L e a d e r s h i p :  C o n t e x t s  and 
C h a l l e n q e s  : t l I n s t r u c t i o n a l  l e a d e r s h i p  is long- term 
d e d i c a t i o n  to  i n s t r u c t i o n a l  e x c e l l e n c e ,  n o t  a  one- t ime 
r e s o l u t i o n  to ' g e t  more i n v o l v e d  w i t h  i n s t r u c t i o n . ' "  H e  
s t resses t h a t  " s c h o o l  l e a d e r s h i p  r e q u i r e s  b o t h  a n  
u n d e r s t a n d i n g  o f  e d u c a t i o n a l  t e c h n i q u e  and a p e r s o n a l  v i s i o n  
o f  academic  e x c e l l e n c e  t h a t  c a n  b e  t r a n s l a t e d  i n t o  e f f e c t i v e  
classroom s t r a t e g i e s .  ''2 T h i s  u n d e r s t a n d i n g  and v i s i o n ,  
however ,  must  be s h a r e d  i n  t h e  u s e r  p e r s p e c t i v e  d e f i n e d  by 
Fullan and Pomf r e t  r a t h e r  t h a n  mandated by the principal. 
S e r g i o v a n n i  and Carver  d e s c r i b e  t h e  "new b r e e d  o f  
t e a c h e r "  t h a t  makes t h i s  c o l l e g i a l  r e l a t i o n s h i p  even  more 
s i g n i f i c a n t .  They n o t e  t h a t  t o d a y ' s  t e a c h e r  i s  "more 
a s s e r t i v e ,  more a g g r e s s i v e ,  more a b r a s i v e ,  and more 
autonomous w h i l e  b e i n g  less r e s p e c t f u l  o f  a u t h o r i t y ,  less 
'~snald R. Edmonds, "Some S c h o o l s  W o r k  and More Can, - . - . . - - 
S o c i a l  P o l i c y  9 ,  no. 5 i 1 9 7 9 ) :  28-32; Wilbur  Brookover e t  
a l , ,  S c h o o l  S o c i a l  Systems and S t u d e n t  Achievement:  S c h o o l s  
Can Make a D i f f e r e n c e  (New Y o r k :  P r a e g e r  , 1979)  ; Lawrence 
W *  L e z o t t e  e t  a l , ,  S c h o o l  L e a r n i n q  C l i m a t e  and S t u d e n t  
Ach ievement  ( T a l l a h a s s e e ,  FL: F l o r i d a  S t a t e  U n i v e r s i t y  , 
1 9 8 0 ) .  
r -  _ . - - 
 
2 ~ a m e s  R. Weber , I n s t r u c t i o n a l  L e a d e r s h i p :  C o n t e x t s  
and C h a l l e n q e s ,  B u l l e t i n  S e r i e s ,  v o l .  31 ,  no. 3 (Eugene,  
OR: Univ.  o f  Oregon,  19871,  2- 
conforming  and less  m a l l e a b l e . "  I n  s p i t e  of t h i s ,  however,  
t e a c h e r s  are "more i n t e r e s t e d  i n  s c h o o l  deve lopment ,  i n  
s c h o o l  l e a r n i n g ,  and i n  growing p r o f e s s i o n a l l y . "  These  c a n  
be complementary t r e n d s  i f  t h e  p r i n c i p a l  sees h i s / h e r  role 
as one  who " e n c o u r a g e s ,  s t i m u l a t e s  and m o t i v a t e s  human 
t a l e n t .  "l 
S e t t i n g  a n  example f o r  t h e  " w e l l - e d u c a t e d  I n d i a n s  w i t h  
c h i e f - l i k e  t e n d e n c i e s a 2  is a n  e s s e n t i a l  t a s k  f o r  t h e  
e f  f e e t i v e  i n s t r u c t i o n a l  l e a d e r .  One i m p o r t a n t  r o l e  which 
t h e  p r i n c i p a l  c a n  e s t a b l i s h  is t h a t  of b e i n g  a  l i f e l o n g  
l e a r n e r  . 3  Ruck n o t e s :  "Among t h e  many myths i n  e d u c a t i o n  
is t h e  b e l i e f  t h a t  when p e o p l e  r e c e i v e  a  d i p l o m a ,  d e g r e e r  o r  
c e r t i f i c a t e ,  it is time f o r  them t o  s t o p  l e a r n i n g  and s t a r t  
d o i n g  .' "* She stresses: 
'Thornas J. S e r g i o v a n n i  and F r e d  D. C a r v e r ,  The N e w  
S c h o o l  E x e c u t i v e :  A Theory f o r  A d m i n i s t r a t i o n ,  2nd e d .  ( N e w  
Y o r k :  Barper  and Row,  1 9 8 0 ) ,  33->4. 
' ~ o h n  N a i s b i t t ,  Meqat rends :  Ten N e w  D i r e c t i o n s  
T r a n s f o r m i n g  Our L i v e s  ( N e w  York:  Warner B o o k s ,  1984), 223. 
3 ~ o h n  C. Daresh  and James C .  L a P l a n t ,  'Developing a 
R e s e a r c h  Agenda f o r  A d m i n i s t r a t o r  I n s e r v i c e  ,- J o u r n a l  of 
R e s e a r c h  and Development i n  E d u c a t i o n ,  1 8 ,  no. 2 ( 1 9 8 5 ) :  39- 
43. 
4 ~ a r o l y n  Ruck, C r e a t i n g  S c h o o l  C o n t e x t  for C o l l e g i a l  
S u p e r v i s i o n :  The P r i n c i p a l "  Role a s  C o n t r a c t o r ,  B u l l e t i n  
S e r i e s ,  v o l .  30, no. 3 (Eugene, OR: Univ. o f  Oregon,  l 9 8 6 ) ,  
T e a c h e r s  and p r i n c i p a l s  a r e  b o t h  s u s c e p t i b l e  t o  
t h i s  myth,  which is d a n g e r o u s  n o t  o n l y  b e c a u s e  i t  
l i m i t s  i n d i v i d u a l  p o t e n t i a l ,  but also  b e c a u s e  it 
is c o u n t e r  t o  t h e  i d e a  of  c o l l e g i a l ' t y - - o f  g i v i n g  
new i d e a s  t h r o u g h  s h a r e d  expertise. i 
Weber p o i n t s  o u t  t h a t  i t  is  t h e  p r i n c i p a l  who 
e s t a b l i s h e s  t h e  i n s t i t u t i o n a l  norms f o r  c o l l e g i a l i t y  and 
i n s t r u c t i o n a l  improvement.  " D i r e c t  i n f l u e n c e  c a n  o c c u r  i n  
o b s e r v a t i o n  and e v a l u a t i o n  o f  t e a c h e r s ,  for i n s t a n c e ,  or i n  
r e v i e w i n g  c u r r i c u l u m .  t 1 2  I n  s p i t e  o f  a  c o n c e r n  a b o u t  t h e  
o v e r  l a p  w i t h  e v a l u a t i o n ,  many s t u d i e s  have  shown t h a t  
t e a c h e r s  p r e f e r  t h e i r  p r i n c i p a l s  a s  c o a c h e s .  R i c h a r d  Adams 
d i s c o v e r e d  i n  h i s  r e s e a r c h  on t e a c h e r s '  p e r c e p t i o n s  t h a t  
"78% o f  t h e  t e a c h e r s  . . . g o  t o  t h e  p r i n c i p a l  w i t h  
i n s t r u c t i o n a l  m a t t e r s  or c o n c e r n s .  They s e e k  t h e s e  
p r i n c i p a l s  o u t :  t h e y  want them i n  t h e i r  c l a s s r o o m s .  ,I 3 
R e n s i s  L i k e r t  w r o t e  i n  t h e  e a r l y  1 9 6 0 s  t h a t  t h e  s u c c e s s f u l  
p r i n c i p a l  "sees t h a t  e a c h  [ t e a c h e r ]  is w e l l  t r a i n e d  f o r  h i s  
p a r t i c u l a r  j o b .  . . . g i v i n g  them r e l e v a n t  e x p e r i e n c e  and 
c o a c h i n g  whenever t h e  o p p o r t u n i t y  o f f e r s .  l t 4  
'Weber, I n s t r u c t i o n a l  L e a d e r s h i p .  10.  
3 ~ o n  B r a n d t ,  "On L e a d e r s h i p  and S t u d e n t  Achievement:  A 
C o n v e r s a t i o n  w i t h  R ichard  A d a m s , "  E d u c a t i o n a l  leaders hi^ 4 5 ,  
no. 1 (September 1983)  : 9-16. 
4 ~ e n s i s  L i k e r  t ,  'An I n t e g r a t i n g  P r i n c i p a l  and a n  
Overview," T h e  G r e a t  W r i t i n g s  i n  Nanaqernent-and 
O r g a n i z a t i o n a l  B e h a v i o r ,  e d s .  L o u i s  E. Boane and Donald D. 
Bowen ( T u l s a :  PennWell ,  1980)  , 230. 
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S e r g i o v a n n i  and Carver  n o t e  r e s e a r c h  h a s  shown t h a t  a n  
i m p o r t a n t  j o b  s a t i s f a c t i o n  f a c t o r  f o r  t e a c h e r s  is dynamic 
and s t i m u l a t i n g  l e a d e r s h i p .  I n  a d d i t i o n ,  t h e y  i n d i c a t e  t h a t  
a h e l p f u l  p r i n c i p a l  who o f f e r s  o p p o r t u n i t i e s  f o r  
p r o f e s s i o n a l  growth is h i g h l y  d e s i r a b l e  .l S u l l i v a n  h a s  
s t r e s s e d  t h e  v a l u e  o f  c l i n i c a l  s u p e r v i s i o n  or c o a c h i n g  f o r  
t h e  e x p e r i e n c e d  t e a c h e r .  Quot ing  G o l d s t e i n ,  s h e  n o t e s  : 
T r a d i t i o n a l  s u p e r v i s o r y  programs a r e  o f  ten 
i n a p p r o p r i a t e  f o r  e x p e r i e n c e d  t e a c h e r s  who need 
"something more i m a g i n a t i v e ,  more f o r c e f u l ,  more 
r e c i p r o c a l  and i n v o l v i n g ,  p e r h  p s  a l i t t l e  less 
e m b a r r a s s i n g  and h u m i l i a t i n g  ." 4 
Ruck p o i n t s  o u t  t h a t  " [ a ]  s u p e r v i s o r  may n o t  be a b l e  t o  
' t e a c h  i t  b e t t e r ,  ' b u t  he or s h e  c a n  o f t e n  'see i t  
b e t t e r . I m 3  T h i s  is a n a l o g o u s  t o  t h e  a t h l e t i c  coach 'who is 
able t o  maximize t h e  s k i l l s  o f  t h e  p l a y e r s  w i t h o u t  h a v i n g  
t h e  same h i g h  l e v e l  o f  a b i l i t y .  4 
When t r a i n e d  i n  c l i n i c a l  s u p e r v i s i o n  or c o a c h i n g ,  
S n y d e r ' s  s t u d y  shows t h a t  p r i n c i p a l s  "aqree s t r o n q l y  t h a t  
c l i n i c a l  s u p e r v i s i o n  is a t e c h n o l o g y  f o r  h e l p i n g  t e a c h e r s .  1,s 
' ~ e r ~ i o v a n n i  and C a r v e r ,  102.  
2 ~ h e r y l  Granade  S u l l i v a n ,  C l i n i c a l  S u p e r v i s i o n :  A 
S t a t e  of t h e  A r t  Review (ERIC ,  ED 182 8 2 2 ,  1 9 8 0 ) ,  33 .  
4 ~ u l l i v a n ,  5 ;  J o y c e  and Showers,  "The Coaching o f  
T e a c h e r s , "  7-8. 
' ~ a r o l ~ n  J. Snyder e t  a l . ,  The I m p l e m e n t a t i o n  o f  
C l i n i c a l  S u p e r v i s i o n  (ERIC* ED 213 6 6 6 ,  1 9 8 2 ) ,  8 .  
Reasons Identified for Not Usinq Coaching 
Principals and researchers generally identify four 
reasons for the failure to use coaching: (3.1 lack of time; 
(2) personal feelings of inadequacy as a coach because of a 
lack of training or practice; (3) individual professional 
philosophy on the value of coaching for instructional 
improvement; and (4) feelings about teacher attitudes toward 
improving instruction. Acheson summarizes: 
Our experience with principals in the field 
suggests that they often neglect this role; lack 
of time is usually given as the reason. There are 
other reasons. Interacting with teachers about 
their teaching can be a sticky business. They are 
often defensive and resentful. Principals often 
lack skill and tra ning in the prerequisites for a 
good relationship. f. 
Hallinger also points out that f'fpjrofessional norms which 
state that educational decision making is the teacher's 
domain also militate against strong instructional 
leadership. " 2  Isherwood discovered that principals may not 
see the frequency of their coaching conferences as being 
significant because they think of their role as 
" 'ceremonial' rather than change-oriented. m 3  Almost half 
2Philip Xallinger and Joseph P. Murphy. "Assess ing and 
Developing Principal Instructional Leadership," Educational 
Leadership 45, no. 1 (September 1987) : 56. 
3~eof  rey B. Isherwood. "Clinical Supervision: A 
Principal's Perspective," Journal of Educational 
Administration 21' no. 1 (Winter 1983): 19, 
o f  t h e  p r i n c i p a l s  G o l d s b e r r y  s u r v e y e d  f e l t  t h a t  t h e i r  
c o n t r i b u t i o n  to  making m e a n i n g f u l  improvements  i n  t h e  
classroom was n e g l i g i b l e .  H e  a l s o  s t r e s s e d  a c o n c e r n  f e l t  
by many p r i n c i p a l s  f o r  t h e  t e a c h e r ' s  autonomy i n  t h e  
c1assroom.l Gene Hall  and h i s  associates would d e s c r i b e  
t h i s  p r i n c i p a l  as  a "Responder"  who v i e w s  t e a c h e r s  as s t r o n g  
p r o f e s s i o n a l s  who are a b l e  t o  c a r r y  o u t  i n s t r u c t i o n  w i t h  
l i t t l e  g u i d a n c e . 2  S e r g i o v a n n i  would d e s c r i b e  t h e  same 
p r i n c i p a l  as  a "Technical/Human L e a d e r .  lQ3 
J o h n  Goodlad w r o t e  i n  A P l a c e  C a l l e d  S c h o o l  t h a t  
p r i n c i p a l s  d o  n o t  have  t h e  time t o  be  i n s t r u c t i o n a l  
leaders  . 4  Not t ingham and Dawson s t r e s s e d  t h a t  
- a d m i n i s t r a t i o n  must  take  t h e  time.5 P r i n c e  found t h a t  
s t u d e n t  a c h i e v e m e n t  r e f l e c t e d  t h e  f r e q u e n c y  of i n s t r u c t i o n a l  
l ~ e e  G o l d s b e r r y  e t  a l . ,  The S u r v e y  of  S u p e r v i s o r y  
P r a c t i c e s  (ERIC, ED 259 456,  1 9 8 4 ) .  
* ~ e n e  E. Hall  e t  a l . ,  " E f f e c t s  o f  T h r e e  P r i n c i p a l  
S t y l e s  o n  S c h o o l  f r n p r o ~ e m e n t , ' ~  E d u c a t i o n a l  L e a d e r s h i p  4 1 ,  
no .  5 ( F e b r u a r y  1984)  : 22-29. 
3 ~ h o m a s  J .  S e r g i o v a n n i  , " L e a d e r s h i p  and E x c e l l e n c e  i n  
S c h o o l i n g , "  ~ d u c a t i o n a l  L e a d e r s h i p  4 1 ,  no .  S ( F e b r u a r y  
1 9 8 4 ) :  4-13. 
' ~ o h n  I. Goodlad ,  A P l a c e  C a l l e d  S c h o o l :  P r o s p e c t s  f o r  
t h e  F u t u r e  ( N e w  Y o r k :  M c G r a w - H i l l ,  1 9 8 4 ) .  
5 ~ a r v  Not t ingham and Jack Dawson, F a c t o r s  f o r  
C o n s i d e r a t i o n  i n  S u p e r v i s i o n  and E v a l u a t i o n  ( E R I C ,  
ED 284 343 ,  1 9 8 7 ) .  
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improvement ( c o a c h i n g )  con£ e r e n c e s  by t h e  p r i n c i p a l  .l 
C a w e l t i  and Adkisson  no ted  i n  a 1986 s t u d y  of h i g h  s c h o o l  
p r i n c i p a l s  t h a t  a l t h o u g h  p r i n c i p a l s  r a t e  i n s t r u c t i o n a l  
improvement a s  a  major c o n c e r n ,  less t h a n  40 p e r c e n t  o f  
t h e i r  t i m e  is  s p e n t  on i n s t r u c t i o n a l  improvement compared t a  
58 p e r c e n t  on  management and o p e r a t i o n s .  P e l l i c e r  a l s o  
r e p o r t e d  t h a t  90 p e r c e n t  o f  t h e  p r i n c i p a l s  su rveyed  i n  h i s  
s t u d y  r a t e d  time t a k e n  by a d m i n i s t r a t i v e  d e t a i l  a s  t h e  main 
h i n d r a n c e  t o  i n s t r u c t i o n a l  l e a d e ~ s h i p . ~  
M a n a t t  h a s  a r g u e d  t h a t  t h i s  may be a n  excuse: '"1 
d o n ' t  have  t i m e  t o  e v a l u a t e  a l l  my t e a c h e r s ,  ' . . . may seem 
more s o c i a l l y  a c c e p t a b l e  t o  s a y  t h a n  'I won ' t  g i v e  it enough 
t i m e , '  or ' I  d o n ' t  know 
F e e l i n g s  o f  inadequacy  i n  the c o a c h i n g  p r o c e s s  a r e  
o f t e n  w e l l  founded by p r i n c i p a l s .  H a l l i n g e r  and Murphy 
n o t e  : " U n i v e r s i t y - b a s e d  a d m i n i s t r a t i v e  e e r t i f  i c a t i o n  
p rograms  g e n e r a l l y  de-emphasize c u r r i c u l u m  and i n s t r u c t i o n ,  
l ~ u l i a n  D. P r i n c e ,  " P r e p a r i n g  P r i n c i p a l s  a s  
I n s t r u c t i o n a l  L e a d e r s  i n  E f f e c t i v e  Schoo l s :  A S u c c e s s f u l  
P l a n  o f  A c t i o n , "  Spect rum 2 ,  no. 2 ( S p r i n g  1 9 8 4 ) :  3-10. 
 ordo don C a w e l t i  and  J a n i c e  Adkisson ,  "ASCD S t u d y  
Documents Changes Needed i n  High S c h o o l  Cur r i cu lum,"  
C u r r i c u l u m  Upda te ,  August  1986: 1-10. 
3 ~ e o n a r d  0. P e l l i c e r  , " P r o v i d i n g  I n s t r u c t i o n a l  
Leadership--A P r i n c i p a l  C h a l l e n g e , "  NASSP B u l l e t i n ,  Oc tober  
1982: 27-31. 
4 ~ i c h a r d  P. Manat t  , "Lessons from a  Comprehensive 
P e r f o r m a n c e  A p p r a i s a l  P r o j e c t , "  E d u c a t i o n a l  L e a d e r s h i p  4 4 ,  
no. 7 ( A p r i l  1987)  : 8-14. 
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and t h e r e  is a p a u c i t y  o f  s k i l l - o r i e n t e d  s t a f f  development  
p rograms  f o r  p r i n c i p a l s .  C a w e l t i  a d d s  a n o t h e r  
d imens ion :  "The p r i n c i p a l s  "eve1 o f  c o n f i d e n c e  i n  
i n s t r u c t i o n a l  m a t t e r s  is n o t  h i g h  and t h e y  a r e  csmmonly 
rewarded more f o r  a  ' t i g h t  s h i p p  t h a n  f o r  a  good s c i e n c e  or 
a r t  program.  " 2  Research  by G e r a l d  and S l o a n  shows,  however,  
t h a t  p r i n c i p a l s  a r e  w i l l i n g  to  w o r k  t h r o u g h  t h e i r  
v u l n e r a b i l i t i e s  and f e e l i n g s  o f  inadequacy  i f  t r a i n e d  
p r o p e r l y  . 3 
These  r e a s o n s  f o r  n o t  u s i n g  c o a c h i n g  a r e  n o t  un ique  t o  
p r i n c i p a l s .  I n  h e r  s t u d y  o n  " T r a n s f e r  of T r a i n i n g , "  Showers 
n o t e s  : 
Teacher  p e r c e p t i o n s  o f  t h e  d i f f i c u l t i e s  o f  
t r a n s f e r r i n g  t r a i n i n g  i n  new t e a c h i n g  s t r a t e g i e s  
to  t h e i r  a c t i v e  t e a c h i n g  r e p e r t o i r e s  c e n t e r e d  on  
a p p r o p r i a t e n e s s  o f  t h e  models f o r  t h e i r  
c u r r i c u l u m ,  t i m e  c o n s t r a i n t s ,  s t u d e n t  r e s p o n s e  t o  
t h e  s t r a t e g i e s ,  and p e r s o n a l  f e e l i n g s  and 
p r e f e r e n c g s  w i t h  r e s p e c t  t o  t h e  new models  of 
t e a c h i n g .  
Her d e s c r i p t i o n  o f  each  o f  t h e s e  h a s  a  one-to-one 
c o r r e s p o n d e n c e  to  t h e  r e a s o n s  p r i n c i p a l s  e x p r e s s  f o r  n o t  
' ~ a l l i n ~ e r  and Murphy, 55. 
2 ~ o r d o n  C a w e l t i ,  " T r a i n i n g  f o r  E f f e c t i v e  S c h o o l  
A d m i n i s t r a t o r s , "  B d u c a t i o n a l  L e a d e r s h i p  39 ,  no. 5 ( F e b r u a r y  
1 9 8 2 ) :  328. 
3 ~ i r g i n i a  W. G e r a l d  and C h a r l e s  A. S l o a n ,  " I n s e r v i c e  
E d u c a t i o n  Program f o r  P r i n c i p a l s  Promotes  E f f e c t i v e  Change,"  
C a t a l y s t  1 3  (Spring 1 9 8 4 )  r 12-14. 
'Showers , 19.  
u s i n g  i n s t r u c t i o n a l  improvement c o n f e r e n c e s  more f r e q u e n t l y  
w i t h  t h e i r  t e a c h e r s :  
T e a c h e r  ' s Reason: Appropriateness 0% t h e  models  f o r  
t h e i r  c u r r i c u l u m .  
P r i n c i p a l Y  s Reason : I n d i v i d u a l  profess isnal p h i l o s o p h y  
o n  t h e  v a l u e  o f  c o a c h i n g  for inst~uctional improvement.  
T e a c h e r ' s  Reason: T i n e  constraints, 
P r i n c i p a l ' s  Reason: Lack of t i w e *  
T e a c h e r ' s  Reason: S t u d e n t  response $0 &he strategies.  
P r i n c i p a l ' s  Reason: F e e l i n g s  absut teacher a t t i t u d e s  
toward improving i n s  t r u c t i s n .  
T e a c h e r ' s  Reason: P e r s o n a l  f e e l i n g s  and p r e f e r e n c e s  
w i t h  r e s p e c t  t o  t h e  new models of t e a c h i n g ,  i .e . ,  
" f e e l i n g s  t h a t  t h e  models  were d i f f i c u l t  to master, 
f e a r s  t h a t  s t u d e n t  b e h a v i o r  problems would i n c r e a s  . . 
. , and a n x i e t y  a b o u t  o b s e r v e r s  i n  t h e  c l a s s r o o m . "  f 
P r i n c i p a l 1  s Reason: P e r s o n a l  f e e l i n g s  o f  inadequacy  as 
a coach  b e c a u s e  a£ a l a c k  o f  t r a i n i n g  or p r a c t i c e .  
These  f e e l i n g s  a p p e a r  t o  be s h a r e d  by a l l  a d u l t  e d u c a t o r s  as 
t h e y  l e a r n  someth ing  new and t r y  t o  implement i t  i n t o  t h e i r  
s t a n d a r d  p r a c t i c e .  
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Impor tance  o f  T r a i n i n s  f o r  P r i n c i p a l s  
L i k e  t e a c h e r s ,  p r i n c i p a l s  need t o  be t r e a t e d  a s  a d u l t  
l e a r n e r s  who a r e  g i v e n  t h e  o p p o r t u n i t y  f o r  a c t i v e  
invo lvement  i n  t h e i r  l e a r n i n g  and feedback  for g rowth .  
Hunte r  p o i n t s  o u t :  
I n  a s s i s t i n g  e a c h  p r i n c i p a l  to a c q u i r e  t h e  
n e c e s s a r y  s k i l l s ,  w e  need to  f o l l o w  t h o s e  same 
u n i v e r s a l  p r i n c i p l e s  o f  e f f e c t i v e  i n s t r u c t i o n  t h a t  
a p p l y  t o  s t u d e n t s  and t o  t e a c h e r  p r e s e r v i c e  and 
i n s e r v i c e  e d u c a t i o n  r a t h e r  t h a n  t h e  more t y p i c a l  
a d m o n i t i o n s  to  p r i n c i p a l s  t h a t  t h e y  s h o u l d  become 
e d u c a t i o n a l  l e a d e r s  .l 
The f a i l u r e  o f  a d m i n i s t r a t i v e  g r a d u a t e  programs t o  
f o c u s  on i n s t r u c t i o n a l  improvement is a  major  p rob lem f o r  
p r i n c i p a l s .  I n s e r v i c e  programs a r e  becoming more a v a i l a b l e  
t h r o u g h o u t  t h e  c o u n t r y  t o  h e l p  p r i n c i p a l s  to  become t h e  
i n s t r u c t i o n a l  l e a d e r s  t h e y  a r e  e x p e c t e d  t o  bee2  The 
a v a i l a b i l i t y  o f  i n s e r v i c e ,  however,  d o e s  n o t  e n s u r e  t h a t  
c o a c h i n g  w i l l  o c c u r .  
lk lunter  , "Knowing, T e a c h i n g ,  and S u p e r v i s i n g  ," 184. 
2 ~ r a n d t ,  "On Teaching and S u ? e r v i s i n g r w  65;  T a n n e r ,  4 ;  
G e r a l d  and S l o a n ,  12-14; P r i n c e ,  3-10; Snyder ,  1-7;  C a w e l t i ,  
324-29; M a n a t t ,  8-14; R o b e r t  E. Blum e t  a l . ,  " L e a d e r s h i p  f o r  
E x c e l l e n c e  : Research-Based T r a i n i n g  f o r  P r i n c i p a l s ,  " 
E d u c a t i o n a l  L e a d e r s h i p  45 ,  no. 1 (September 1987)  : 25-29; 
Alan D a v i s  and A l l a n  Odden, *Wow S t a t e  I n s t r u c t i o n a l  
Improvement Programs A f f e c t e d  T e a c h e r s  and P r i n c i p a l s , "  - P h i  
Delta Kappan 67 no. 8 ( A p r i l  1986)  : 590-93; David H o l d z k m ,  
" A p p r a i s i n g  Teacher  Performance  i n  Nor th  C a r o l i n a , "  
E d u c a t i o n a l  L e a d e r s h i p  4 4 r  no. 7 ( A p r i l  1 9 8 7 ) :  40-44; 
B a r b a r a  Ne l son  Paven,  C l i n i c a l  S u p e r v i s i o n :  Does it Make a  
D i f f e r e n c e ?  (ERIC, ED 242 094, 1 9 8 3 ) .  
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J u s t  a s  it i s  c r i t i c a l  f o r  t e a c h e r s  t o  l e a r n  u s i n g  
a d u l t  l e a r n i n g  t h e o r y ,  i t  i s  also i m p o r t a n t  f o r  
p r i n c i p a l s . '  A l s o  i m p o r t a n t  is t h e  o p p o r t u n i t y  Eor 
p r i n c i p a l s  t h e m s e l v e s  to  p a r t i c i p a t e  i n  c o a c h i n g  a c t i v i t i e s ,  
whe the r  it be w i t h  c e n t r a l  o f f i c e  s t a f f  or w i t h  p e e r s .  2 
T a n n e r ' s  s t u d y  shows t h a t  t e a c h e r s  a r e  more p r o d u c t i v e  
i n  s c h o o l s  i n  which l e a d e r s h i p  s t y l e s  i n c l u d e  c o a c h i n g , j  y e t  
r e s e a r c h  a b o u t  t h e  g e n e r a l  e f f e c t  on t e a c h i n g  is s k e t c h y .  4 
Even more s i g n i f i c a n t  f o r  t h i s  s t u d y  is t h e  l a c k  o f  r e s e a r c h  
o n  e f f e c t i v e  a d m i n i s t r a t i v e  i n s e r v i c e ,  5 .  
G e n e r a l  Summary 
S e v e r a l  e o n e l u s i o n s  c a n  be d e r i v e d  from t h e  l i t e r a t u r e  
which p r o v i d e  a  background f o r  t h i s  s t u d y :  
b a r  l o t t e  S p r i n g f i e l d ,  "An I n v e s t i g a t i o n  o f  t h e  
E f f e c t s  o f  t h e  Outcomes o f  Two T r a i n i n g  D e s i g n s  Which 
U t i l i z e  D i f f e r e n t  Types o f  P r a c t i c e  During P r i n c i p a l  
I n s e r v i c e w  (Ph.D. d i s s . ,  F l o r i d a  S t a t e  Univ. ,  1 9 8 3 ) ;  James 
L. O l i v e r o  and Lew Armis tead ,  " S c h a o l s  and T h e i r  Leaders--  
Some R e a l i t i e s  About P r i n c i p a l s , "  NASSP B u l l e t i n  6 5 ,  no. 447  
(Oc tober  1981)  : 103-10. 
2 ~ a n n e r ,  175; S p r i n g f i e l d ,  114;  O l i v e r o  a n d  A r m i s t e a d ,  
103-10; A l l a n  Odden and B e v e r l y  Anderson,  "How S u c c e s s f u l  
S t a t e  E d u c a t i o n  Improvement Programs Work," P h i  D e l t a  Rappan 
6 7 ,  no. 8 ( A p r i l  1986)  : 582-85. 
4 ~ o t t i n g h a m  and Dawson, 4 ;  G o l d s b e r r y  e t  a l . ,  1. 
5 ~ a r e s h  and L a P l a n t ,  39-43. 
I m p l e m e n t a t i o n  and S c h o o l  Change 
Long-term r e s u l t s  from s t a f f  development  t r a i n i n g  
depend on fo l low-up a c t i v i t i e s ,  
S u p p o r t  from t h e  b u i l d i n g  p r i n c i p a l  is  c r i t i c a l  f o r  
i m p l e m e n t a t i o n .  
A key way p r i n c i p a l s  c a n  encourage  i n s t r u c t i o n a l  
improvement is t h r o u g h  c o a c h i n g  a c t i v i t i e s .  
A d u l t  Learn inq  Theory  
A c l i m a t e  o f  c o l l a b o r a t  i v e n e s s  and s u p p o r t i v e n e s s  
improves  a d u l t  l e a r n i n g .  
A d u l t s  s h o u l d  b e  a c t i v e l y  i n v o l v e d  i n  d i a g n o s i n g  t h e i r  
n e e d s  and d e s i g n i n g  t h e i r  l e a r n i n g  p l a n s .  
A d u l t s  move th rough  s i x  s t a g e s  o f  c o n c e r n  a b o u t  
i n n o v a t i o n s ;  when f o c u s e d  on c o n c e r n s  a b o u t  t h e  t a s k ,  t h e y  
b e n e f i t  from coach kng s u p p o r t .  
Coach i n q  
Coaching is a  p r o c e s s  where t h e  t e a c h e r  and t h e  
p r i n c i p a l  c a n  w o r k  t o g e t h e r  a s  c o l l e a g u e s  to  improve 
i n s t r u c t i o n .  
I n s t r u c t i o n a l  L e a d e r s h i p  and Coach inq  
The p r i n c i p a l  must e s t a b l i s h  t h e  b u i l d i n g  norms for  
l i f e l o n g  l e a r n i n g ,  c o l l e g i a l i t y ,  and i n s t r u c t i o n a l  
improvement e x p e c t a t i o n s .  
T e a c h e r s  p r e f e r  p r i n c i p a l s  who a r e  s t i m u l a t i n g  and 
o f f e r  o p p o r t u n i t i e s  f o r  p r o f e s s i o n a l  g rowth .  
P r i n c i p a l s  t e n d  to  r a t e  t h e m s e l v e s  h i g h e r  t h a n  t h e i r  
t e a c h e r s  do i n  i n s t r u c t i o n a l  l e a d e r s h i p  ro les*  
Reasons  I d e n t i f i e d  f o r  N o t  Using Coachinq 
P r i n c i p a l s  and t e a c h e r s  i d e n t i f y  t h e  f a l l o w i n g  r e a s o n s  
f o r  n o t  implement ing  a  change i n  t h e i r  s t r a t e g i e s :  
1. Lack of  time; 
2 ,  P e r s o n a l  f e e l i n g s  o f  inadequacy  i n  implement ing  t h e  
change;  
3 ,  P e r s o n a l  p h i 1  osophy r e g a r d i n g  t h e  i m p a c t / v a l u e  o f  
t h e  change;  and 
4 .  Concerns  a b o u t  t h e  r e a c t i o n  o f  o t h e r s  i n v o l v e d  i n  
t h e  change .  
I m p o r t a n c e  o f  T r a i n i n q  f o r  P r i n c i p a l s  
A d m i n i s t r a t o r s  mus t  be t r a i n e d  t o  be  e f f  e e t i v e  c o a c h e s  
for i n s t r u c t i o n a l  improvement. 
A d u l t  l e a r n i n g  t h e o r y  and o p p o r t u n i t i e s  f o r  fo l low-up 
s h o u l d  be a p a r t  o f  a d m i n i s t r a t i v e  t r a i n i n g ,  
L i t t l e  r e s e a r c h  h a s  been done on e f f e c t i v e  i n s e r v i c e  
f o r  a d m i n i s t r a t o r s .  
CHAPTER 3 
Methodology 
I n t r o d u c t i o n  and Purpose  
The p u r p o s e  o f  t h i s  s t u d y  was t o  d e t e r m i n e  t h e  u s e  o f  
c o a c h i n g  ( i n s t r u c t i o n a l  improvement c o n f e r e n c e s )  by h i g h  
s c h o o l  p r i n c i p a l s  i n  Iowa and t o  a n a l y z e  t h e  r e a s o n s  t h e y  
i d e n t i f i e d  as hav ing  a n  impact  on  t h e  f r e q u e n c y  o f  t h e i r  
c o a c h i n g  a c t i v i t i e s .  
The f i r s t  component o f  t h e  s t u d y  invo lved  a  r a t i n g  o f  
t h e  u s e  of c o a c h i n g  a c t i v i t i e s  i n  a  b u i l d i n g  from t h e  
p e r s p e c t i v e  o f  t h e  p r i n c i p a l  and f o u r  b u i l d i n g  t e a c h e r s .  
The d i f f e r e n c e  between t h e s e  s c o r e s  was a n a l y z e d  t o  
d e t e r m i n e  i f  a  p r i n c i p a l ' s  coach ing  a c t i v i t i e s  were 
p e r c e i v e d  by t e a c h e r s  i n  t h e  same way a s  he / she  i n t e n d e d  
them. 
The second component o f  t h e  s t u d y  i n v o l v e d  a  r a t i n g  o f  
r e a s o n s  which migh t  a f f e c t  t h e  f r e q u e n c y  o f  c o a c h i n g  
a c t i v i f  ies.  T h i s  a n a l y s i s  was o n l y  comple ted  by t h e  
p r i n c i p a l s .  T h r e e  s t a t e m e n t s  were l i s t e d  f o r  e a c h  o f  f o u r  
c a t e g o r i e s :  (1) t i m e  c o n s i d e r a t i o n s  (T ime  Reasons)  ; ( 2 )  
p e r s o n a l  f e e l i n g s  o f  inadequacy  a s  a  coach f o r  i n s t r u c t i o n a l  
improvement ( Inadequacy)  ; (3)  i n d i v i d u a l  p r o f e s s i o n a l  
p h i l o s o p h y  on t h e  impor tance  o f  coach ing  f o r  i n s t r u c t i o n a l  
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improvement (Philosophy) ; and (4) perceived teacher 
attitudes toward improving instruction (Teacher Attitudes) . 
Construction of the Questionnaire 
The questionnaires for this study were combined with 
the questionnaires of a fellow researcher because of the 
similarities of topics and the time in which they were being 
Sent. It was felt that a combined effort would result in a 
better response than if two separate surveys were mailed to 
the same population. Therefore, Part 1 of each survey, as 
well as the last four items on each demographic page, were 
composed of the co-researcher's questions. None of those 
items were used in this study. 
The questionnaire which was sent to the principals 
(Form P) consisted of three parts relevant to this study: 
(1) Coaching Activities (Part 2) : (2) Reasons (Part 3) 3 and 
(3) Demographics (Part 4). (See Appendix A * )  The 
questionnaire which the teachers completed included two 
parts relevant to this study: (1) Coaching Activities 
(Part 2) and (2) Demographics (Part 3). (See Appendix B.) 
The Coaching Activities listed for the principals' and 
teachers "surveys were identical except for the grammatical 
changes necessary to allow both groups to rate the 
principalls activities. Twelve items were listed based on 
discussions in the literature on coaching by Goldhamer, 
M a n a t t ,  H u n t e r ,  F i s c h l e r  , J o y c e ,  and R e i l k o f f  .' Each 
q u e s t i o n  r e p r e s e n t e d  a n  a c t i v i t y  t h a t  had been i d e n t i f i e d  i n  
t h e  l i t e r a t u r e  a s  a n  i m p o r t a n t  e l ement  i n  t h e  c o a c h i n g  
p r o c e s s .  S u b j e c t s  comple ted  a  L i k e r t - t y p e  s c a l e  (Never ,  o r  
almost n e v e r  t h e  c a s e ;  R a r e l y  or seldom t h e  c a s e ;  Sometimes 
t h e  c a s e ;  R e g u l a r l y  o r  o f t e n  t h e  c a s e ;  and Always, or a l m o s t  
a l w a y s  t h e  c a s e )  i n d i c a t i n g  t h e  f r e q u e n c y  o f  t h a t  a c t i v i t y  
i n  t h e i r  b u i l d i n g .  
The Reasons s e c t i o n  o f  t h e  p r i n c i p a l ' s  q u e s t i o n n a i r e  
was composed of q u e s t i o n s  d e a l i n g  w i t h  each  o f  t h e  f o l l o w i n g  
c a t e g o r  ies: (1) time f a c t o r s  which might  l i m i t  c o a c h i n g  
a c t i v i t i e s  f o r  i n s t r u c t i o n a l  improvement; ( 2 )  p e r s o n a l  
f e e l i n g s  o f  inadequacy a s  a coach b e c a u s e  o f  l a c k  o f  
t r a i n i n g  o r  p r a c t i c e ;  ( 3 )  i n d i v i d u a l  p r o f e s s i o n a l .  p h i l o s o p h y  
on t h e  v a l u e  o f  coach ing  f o r  i n s t r u c t i o n a l  improvement; and 
( 4 )  f e e l i n g s  a b o u t  t e a c h e r  a t t i t u d e s  toward improving 
i n s t r u c t i o n .  
 oldha hammer , 57-70 ; Richard  Manat t  , " E v a l u a t i n g  and 
Improving Teacher  Pe r fo rmance , "  Photocopy,  1983-1986, 28-40; 
Made l ine  H u n t e r ,  "S ix  Types o f  S u p e r v i s o r y  C o n f e r e n c e s ,  
E d u c a t i o n a l  L e a d e r s h i p  3 7 ,  no, 5 ( F e b r u a r y  1 9 8 0 ) :  408-12; 
H u n t e r ,  "Knowing Teach ing ,  and S u p e r v i s i n g  , " 169-92; 
H u n t e r ,  "What 's Wrong w i t h  Madel ine  H u n t e r ? " ,  57-60; B r a n d t ,  
"On Teach ing  and S u p e r v i s i n g  ," 61-66 ; A. S.  F i s c h l e r  , 
" C a n f r o n t a t f o n s :  Changing Teacher  Behav io r  Through Teacher  
S u p e r v i s i o n , "  lrnprovinq I n - S e r v i c e  E d u c a t i o n ,  e d .  Lou i s  
Rubin (Boston:  A l l y n  Bacon, 1 9 7 1 ) ,  181-85; J o y c e ,  H e r s h ,  
and McKibben, 147-48 ; T h e r e s a  R e i l k o f f ,  "Advantages o f  
S u p p o r t i v e  S u p e r v i s i o n  over  C l i n i c a l  S u p e r v i s i o n  o f  
T e a c h e r s , "  NASSP B u l l e t i n  65 ,  no. 448 (November 1 9 8 1 ) :  
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The preliminary survey of the Reasons section was 
administered to a volunteer group of students enrolled in 
Educational Administration 242 at Drake University in 
August, 1986. Students were asked to comment on the items 
included and to suggest additional items which were 
considered significant in the use of instructional 
improvement conferences . (See Appendix C .) A11 students in 
the class had experience as a principal. 
Based on their feedback, two items were dropped from 
the list: 
I do not know how to conduct an instructional 
improvement conference. 
I feel that my teachers should be autonomous in their 
own classroom. 
One item was added: 
I feel my teachers have such a large number of 
preparations that they do not have time to schedule 
frequent instructional improvement conferences. 
After the statements were developed, the items were randomly 
ordered so that the categorization of the items would not be 
apparent to the rater. 
The Demographics sections of both questionnaires were 
basically identical except for a series of questions in the 
principal's questionnaire which was included for future 
research opportunities. Only the question dealing with the 
size of the school district was signif ieant in this study. 
The draft questionnaires (Appendix D) were then field 
tested in five high schools in the state: Ballard, 
Bur ling ton, Garwin, Marshall town and Tri-Center (Neola) . 
Each school was selected because the principals had been 
involved in a post-graduate program at Drake or Iowa State 
University and would understand and maintain the integrity 
of the field test process. In each case, the principal was 
asked to select four teachers in the building from a random 
sample of six names. Surveys were completed two weeks apart 
by the principal and the four teachers. Although the 
overall correlation of the teachers9cores showed an 
acceptable reliability (r=.6965), an item-by-item 
correlation was conducted which resulted in the following 
changes in the Coaching Activities section: 
Item 6--I talk more than my principal does in the 
conference setting. (This had been a negative 
statement .) 
Item 10--My principal is part of the curriculum 
planning team in my school. ("Curriculum" was 
substituted for the word "instructional, " )  
After discussing the results with the dissertation 
committee, it was also decided to change the Likert scale 
on the Reasons section of the pr incipalsl questionnaire 
(Form P) based on one principal's indication of confusion. 
The scale in the final survey included these five choices: 
(1) Never, or almost never, aff ects the frequency of 
instructional improvement conferences; (2 )  Rarely affects 
the frequency of instructional improvement conferences; (3 1 
Sometimes affects the frequency of instructional improvement 
conferences : (4) Regularly affects the frequency of 
i n s t r u c t i o n a l  improvement con£ e r e n c e s  ; and ( 5 )  Always, or 
a l m o s t  a l w a y s ,  a f f e c t s  t h e  f r e q u e n c y  o f  i n s t r u c t i o n a l  
improvement con£  e r e n c e s  . 
S e l e c t i o n  o f  Sample 
Because  o f  t h e  wide range  of  s c h o o l  s i z e s  i n  t h e  s t a t e  
o f  Iowa, it was d e c i d e d  t h a t  s t r a t i f i e d  random sampl ing  
s h o u l d  be  used t o  e n s u r e  t h a t  t h e  p r o p o r t i o n  o f  s u b j e c t s  
randomly s e l e c t e d  from e a c h  g roup  was t h e  same a s  t h e  
p r o p o r t i o n  o f  t h a t  g roup  w i t h i n  t h e  s t a t e  p u b l i c  s c h o o l  
s y s t e m .  A computer p r i n t o u t  which showed t o t a l  e n r o l l m e n t  
i n  g r a d e s  t e n  th rough  twe lve  was r e q u e s t e d  from t h e  Iowa 
Depar tment  o f  E d u c a t i o n  f o r  Iowa p u b l i c  h i g h  s c h o o l s .  An 
a d d r e s s  l a b e l  g i v i n g  t h e  p r i n c i p a l ' s  name was a l s o  r e q u e s t e d  
f o r  e a c h  p u b l i c  h i g h  s c h o o l  i n  t h e  s t a t e .  These  names were  
checked  a g a i n s t  those l i s t e d  t h e  p r e v i o u s  y e a r  i n  t h e  Iowa 
E d u c a t i o n a l  D i r e c t o r y  p u b l i s h e d  a n n u a l l y  by t h e  Iowa 
Depar tment  o f  E d u c a t i o n .  Because t h e  s t u d y  r e q u i r e d  t h a t  
t h e  p r i n c i p a l  had worked w i t h  t h e  t e a c h e r  f o r  a t  l e a s t  one  
s c h o o l  y e a r  t o  a l l o w  t i m e  f o r  i n s t r u c t i o n a l  improvement 
c o n f e r e n c e s  ( c o a c h i n g ) ,  any b u i l d i n g s  w i t h  new p r i n c i p a l s  
were dropped from t h e  l i s t .  
A f t e r  s t u d y i n g  t h e  e n r o l l m e n t  f i g u r e s  o f  t h e  h i g h  
s c h o o l s  ( a l o n g  w i t h  t h e  a d m i n i s t r a t i v e  p e r s o n n e l  i n f o r m a t i o n  
f o r  e a c h  d i s t r i c t ) ,  it was d e t e r m i n e d  t h a t  t h e  s i z e  
v a r i a b l e s  would be  e s t a b l i s h e d  based on  t h e  p r e s e n c e  of  a n  
a s s i s t a n t  p r i n c i p a l  i n  t h e  b u i l d i n g .  None o f  t h e  s c h o o l  
d i s t r i c t s  w i t h  199 s t u d e n t s  o r  less had a n  a s s i s t a n t  
p r i n c i p a l  i n  t h e  h i g h  s c h o o l .  Some s c h o o l  d i s t r i c t s  i n  t h e  
200-599 s t u d e n t  p o p u l a t i o n  range  had a s s i s t a n t  p r i n c i p a l s  
and some d i d  n o t .  A l l  o f  t h e  h i g h  s c h o o l s  w i t h  more t h a n  
600 s t u d e n t s  had a s s i s t a n t  p r i n c i p a l s .  The p r e s e n c e  of an 
a s s i s t a n t  p r i n c i p a l  was s e e n  a s  a  s i g n i f i c a n t  s i z e  v a r i a b l e  
i n  t h i s  s t u d y  b e c a u s e  of t h e  a d d i t i o n a l  t i m e  t h a t  migh t  be 
a v a i l a b l e  to  t h e  p r i n c i p a l  o r  because  o f  t h e  s h i f t  i n  
r e s p o n s i b i l i t i e s  t h a t  might  make i n s t r u c t i o n a l  improvement - 
more o f  a  p r i o r i t y  f o r  a  p r i n c i p a l .  
Using t h e s e  c a t e g o r i e s ,  319 schools were i d e n t i f i e d  i n  
C a t e g o r y  1 (1-199 s t u d e n t s ) ,  102 s c h o o l s  were i d e n t i f i e d  i n  
C a t e g o r y  2 (200-599 s t u d e n t s ) ,  and 4 3  s c h o o l s  were 
i d e n t i f i e d  i n  C a t e g o r y  3 (600 o r  more s t u d e n t s ) .  
Using a  s i m i l a r  r e s e a r c h  d e s i g n  to  s t u d y  " P e r c e p t i o n s  
o f  t h e  S u p e r v i s o r y  Behavior  of  Secondary  S c h w l  P r i n c i p a l s  , " 
Lawrence J. Marqui t  of t h e  Resea rch  C o u n c i l  o f  America 
s u r v e y e d  f i f t e e n  s c h o o l  d i s t r i c t s  u s i n g  s t r a t i f i e d  random 
sampl ing  .l I t  was f u r t h e r  de te rmined  by t h i s  r e s e a r c h e r  
t h a t  a t  l e a s t  twen ty  t o  t w e n t y - f i v e  c a s e s  would be 
s t a t i s t i c a l l y  n e c e s s a r y  f o r  a  c o r r e l a t i o n  t o  be s i g n i f i c a n t  
' ~ a w r e n c e  J. M a r q u i t ,  P e r c e p t i o n s  o f  t h e  Superv  
a t  t h e  - 0 1  l e v e l . '  and t h a t  t h e  sample  s i z e  s h o u l d  be 
i n c r e a s e d  by a t  l eas t  f i f t e e n  s u b j e c t s  f o r  e a c h  v a r i a b l e  i n  
a m u l t i p l e  r e g r e s s i o n  a n a l y s i s  .2 A maximum of  s e v e n  
v a r i a b l e s  were  i d e n t i f i e d  f o r  t h e  s t u d y :  t h e  f o u r  Reasons  
(Form P, P a r t  3 )  and t h e  t h r e e  s i z e s  o f  s c h o o l s .  A d e c i s i o n  
was made t o  send  t h e  s u r v e y  t o  a s t r a t i f i e d  random s a m p l e  o f  
a t  l e a s t  125  h i g h  s c h o o l s .  A p r o p o r t i o n  o f  n i n e t y - t w o  
s c h o o l s  i n  C a t e g o r y  1 (1-199 s t u d e n t s ) ,  t h i r t y - o n e  s c h o o l s  
i n  C a t e g o r y  2 (200-599 s t u d e n t s )  , and f o u r t e e n  s c h o o l s  i n  
C a t e g o r y  3  (600 or more s t u d e n t s )  was e s t a b l i s h e d  and 
i d e n t i f i e d .  
A l is t  o f  h i g h  s c h o o l s  t o  be s u r v e y e d  was s e n t  to  t h e  
Iowa D e p a r t m e n t  o f  E d u c a t i o n  w i t h  a r e q u e s t  f o r  a  random 
s a m p l e  o f  s i x  t e a c h e r s  from each  o f  t h e  b u i l d i n g s .  A l though  
o n l y  f o u r  t e a c h e r s  would be s u r v e y e d ,  t h e  a d d i t i o n a l  
t e a c h e r s  were r e q u e s t e d  to  a l l o w  for mid-year r e s i g n a t  i o n s ,  
t r a n s f e r s ,  e x t e n d e d  i l l n e s s e s ,  and o t h e r  f a c t o r s .  
C o l l e c t i o n  og Data 
A p a c k e t  o f  m a t e r i a l s  was s e n t  t o  t h e  p r i n c i p a l  i n  each 
b u i l d i n g  i n  F e b r u a r y ,  1987.  I n c l u d e d  was a n  e x p l a n a t i o n  
l e t t e r  t o  t h e  p r i n c i p a l  (Appendix A )  , which was a t t a c h e d  t o  
%?alter R. Borg and M e r i d i t h  Damien G a l l ,  E d u c a t i o n a l  
R e s e a r c h :  An I n t r o d u c t i o n ,  4 t h  e d .  ( N e w  York: Longman, 
1 9 8 3 ) ,  265. 
2 ~ o r g  and G a l l ,  603 .  
t h e  p r i n c i p a l ' s  s u r v e y ,  f o u r  c o p i e s  o f  t h e  t e a c h e r ' s  s u r v e y  
w i t h  l e t t e r s  of e x p l a n a t i o n  a t t a c h e d  t o  them (Appendix B), 
and t h e  l i s t  o f  t h e  s i x  t e a c h e r s  from which f o u r  s h o u l d  b e  
i d e n t i f i e d  to  c o m p l e t e  t h e  s u r v e y .  T e a c h e r s  were  r e q u e s t e d  
to r e t u r n  t h e i r  s u r v e y s  t o  t h e  o f f  ice s e c r e t a r y  who was t o  
be i n s t r u c t e d  by t h e  p r i n c i p a l  t o  mail a l l  s u r v e y s  to  t h e  
r e s e a r c h e r  i n  t h e  r e t u r n  e n v e l o p e  w i t h i n  a t w o - w e e k  time 
p e r i o d .  
The s u r v e y s  were s e n t  i n  e a r l y  F e b r u a r y  b e c a u s e  t h a t  
was c o n s i d e r e d  t o  b e  a less busy t i m e  i n  s c h o o l  d i s t r i c t s .  
A l t h o u g h  s t a t e  a t h l e t i c  f i n a l s  were d u r i n g  t h e  month,  t h e  
p e r i o d  when t h e  p r i n c i p a l s  and t e a c h e r s  would be  c o m p l e t i n g  
t h e  q u e s t i o n n a i r e s  was well a f t e r  t h e  s t a r t  o f  t h e  new 
semester and d i d  n o t  seem t o  c o n f l i c t  w i t h  key g r a d i n g  
p e r i o d s  s u c h  as midterms or t h e  end o f  t h e  q u a r t e r .  
Deta i l s  c o n c e r n i n g  t h e  r e s p o n s e  were a s  f o l l o w s :  
1. S u r v e y s  were comple ted  by f i f t y - t w o  p r i n c i p a l s  
t56.52 p e r c e n t  o f  sample )  from C a t e g o r y  1 (1-199 s t u d e n t s ) ,  
twenty-one  p r i n c i p a l s  (67.74 p e r c e n t  o f  s a m p l e )  f rom 
C a t e g o r y  2 (200-599 s t u d e n t s ) ,  and t e n  p r i n c i p a l s  ( 7 1 . 4 3  
p e r c e n t  o f  s a m p l e )  f rom C a t e g o r y  3 (600 or more s t u d e n t s ) .  
Of t h e  137 p r i n c i p a l s  who were n a i l e d  q u e s t i o n n a i r e s ,  
e i g h t y - t h r e e  r e t u r n e d  them (60.58 p e r c e n t )  . 
2. S u r v e y s  were comple ted  by 186 t e a c h e r s  (50 .54  
percent o f  s a m p l e )  from Ca tegory  1 (1-199 s t u d e n t s ) .  s i x t y -  
e i g h t  t e a c h e r s  (54.84 p e r c e n t  o f  sample )  f rom C a t e g o r y  2 
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(200-599 s t u d e n t s )  F and t h i r t y  t e a c h e r s  (53.57 p e r c e n t  o f  
s a m p l e )  from Category  3 (600 or mcre s t u d e n t s ) .  A t o t a l  o f  
284  t e a c h e r s  o u t  of a p o s s i b l e  548 s u b j e c t s  r e t u r n e d  t h e  
s u r v e y  (51.82 p e r c e n t ) .  
 iff e r e n c e s  i n  d a t a  c o l l e c t i o n  t e c h n i q u e s  among 
d i s t r i c t s  were c o n s i d e r e d  t o  be minor,  Seven p a c k e t s  o f  
s u r v e y s  t h a t  were r e t u r n e d  to  t h e  r e s e a r c h e r  were n o t  
i n c l u d e d  i n  t h e  a n a l y s i s ,  however, f o r  t h e  f o l l o w i n g  
r e a s o n s :  Form P was n o t  comple ted / re tu rned  ( f i v e  
d i s t r i c t s )  ; Form P was f i l l e d  o u t  by a t e a c h e r  (one  
d i s t r i c t )  ; and Form T appeared  t o  be f i l l e d  o u t  by a t e a c h e r  
n o t  o n  t h e  random sample l ist  s e n t  w i t h  t h e  p a c k e t  of 
m a t e r i a l s  (one  d i s t r i c t )  . 
Treatment  of  Data 
A f t e r  t h e  d a t a  had been c o l l e c t e d  and coded ,  t h e y  were 
e n t e r e d  i n t o  t h e  computer f o r  s t a t i s t i c a l  a n a l y s i s ,  A 
C r o n b a c h l s  c o e f f i c i e n t a l p h a  r e l i a b i l i t y  a n a l y s i s  was run  t o  
d e t e r m i n e  if any q u e s t i o n s  shou ld  be e l i m i n a t e d  from t h e  
Coaching A c t i v i t i e s  s e c t i o n  (Part 2 )  or from t h e  Reasons 
s e c t i o n  (Form P I  P a r t  3 ) .  
H y p o t h e s e s  1 and 2 
H y p o t h e s i s  1 s t a t e d  t h e r e  would be a d i s c r e p a n c y  
be tween  what p r i n c i p a l s  f e e l  t h e y  a r e  do ing  i n  t h e  c o a c h i n g  
p r o c e s s  and what t h e i r  t e a c h e r s  p e r c e i v e  them t o  be d o i n g .  
H y p o t h e s i s  2 s t a t e d  t h a t  t h e  d i s c r e p a n c y  between p r i n c i p a l s '  
and t e a c h e r s '  p e r c e p t i o n s  would be i n f l u e n c e d  by t h e  s i z e  o f  
t h e  s c h o o l .  
A t w o  by t h r e e  a n a l y s i s  of  v a r i a n c e  was run  by t h e  s i z e  
o f  s c h o o l s  ( C a t e g o r i e s  1, 2 ,  and 3 )  t o  d e t e r m i n e  i f  t h e r e  
was a s i g n i f i c a n t  d i f f e r e n c e  i n  t h e  P r i n c i p a l s '  Coaching 
S c o r e s  and t h e  T e a c h e r s a  Coaching S c o r e s  ( P a r t  2)  and i f  
t h o s e  d i f f e r e n c e s  were s i g n i f i c a n t  based on t h e  s i z e  o f  t h e  
s c h o o l .  Because  t h e r e  was a s i g n i f i c a n t  d i f f e r e n c e  i n  t h e  
a n a l y s i s ,  a Disc repancy  Score  was de termined f o r  e a c h  
b u i l d i n g  u s i n g ' t h e  P r i n c i p a l ' s  Coaching S c o r e  and a n  a v e r a g e  
o f  t h e  T e a c h e r s '  Coaching S c o r e s  ( P a r t  2 )  i n  t h e  same 
b u i l d i n g -  
H y p o t h e s e s  3 and 4 
H y p o t h e s i s  3 s t a t e d  t h a t  t h e  Reasons o f  t i m e ,  f e e l i n g s  
o f  i n a d e q u a c y ,  p h i l o s o p h y  on coach ing ,  and t e a c h e r  a t t i t u d e s  
toward  i n s t r u c t i o n a l  improvement c o u l d  p r e d i c t  D i s c r e p a n c y  
S c o r e s  i n  a s c h o o l  d i s t r i c t .  Hypothes i s  4 s t a t e d  t h a t  t h e r e  
would b e  a c o r r e l a t i o n  between t h e  s i z e  of t h e  s c h o o l  and 
t h e  Reasons  which c a n  p r e d i c t  Discrepancy S c o r e s .  
M u l t i p l e  r e g r e s s i o n  was used to  de te rmine  i f  t h e  
Reasons  c o u l d  p r e d i c t  Discrepancy S c o r e s .  T h i s  was a l s o  
used to  d e t e r m i n e  i f  t h e  s i z e  o f  t h e  s c h o o l  c o u l d  p r e d i c t  
D i s c r e p a n c y  S c o r e s .  F i n a l l y ,  i t  was used t o  e s t a b l i s h  i f  a 
c o m b i n a t i o n  of any of t h e  Reasons w i t h  t h e  s i z e  oE t h e  
s c h o o l  c o u l d  p r e d i c t  Discrepancy S c o r e s .  A c o r r e l a t i o n  was 
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r u n  to  d e t e r m i n e  i f  t h e r e  was a  r e l a t i o n s h i p  between t h e  
s i z e  o f  t h e  s c h o o l  and t h e  Reason p r e d i c t o r  v a r i a b l e .  
B y p o t h e s e s  5 and 6 
H y p o t h e s i s  5 s t a t e d  t h a t  s c h o o l  s i z e  c o u l d  p r e d i c t  
~ e a c h e r s '  Coaching S c o r e s .  Hypothes is  6 s t a t e d  t h a t  t h e  
p r i n c i p a l '  s Reasons c o u l d  p r e d i c t  Teachers  ' Coaching S c o r e s .  
M u l t i p l e  r e g r e s s i o n  was a l s o  used t o  a n a l y z e  whether  
t h e  s i z e  o f  t h e  s c h o o l  o r  t h e  p r i n c i p a l ' s  Reasons c o u l d  
p r e d i c t  c o a c h i n g  s c o r e s  as p e r c e i v e d  by t h e  t e a c h e r s  o n l y .  
P r i n c i p a l ' s  Coaching S c o r e s  were e l i m i n a t e d  from t h i s  p a r t  
o f  t h e  s t u d y  b e c a u s e  of t h e  p o s s i b l e  e f f e c t  o f  t h e  p r i n c i p a l  
r a t i n g  b o t h  t h e  coach ing  being done and t h e  r e a s o n s  
a f f e c t i n g  t h e  f r e q u e n c y  of  t h a t  coaching.  
CHAPTER 4 
Find ings  
I n t r o d u c t i o n  
The b a s i c  problem f o r  t h i s  s t u d y  was t o  d e t e r m i n e  t h e  
u s e  of c o a c h i n g  ( i n s t r u c t i o n a l  improvement eonf e r e n c e s )  by 
h i g h  s c h o o l  p r i n c i p a l s  i n  Iowa and t o  a n a l y z e  t h e  r e a s o n s  
t h e y  i d e n t i f i e d  a s  having an  impact on t h e  f r e q u e n c y  o f  
t h e i r  c o a c h i n g  a c t i v i t i e s .  To accompl ish  t h i s  g o a l ,  a p a i r  
of s u r v e y s  was developed t o  send to  a s t r a t i f i e d  random 
s a m p l e  o f  h i g h  s c h o o l  p r i n c i p a l s  i n  Iowa and t o  f o u r  
t e a c h e r s  s e l e c t e d  by random sample from each p r i n c i p a l ' s  
b u i l d i n g .  
The P r i n c i p a l s '  Survey (Form P) i n c l u d e d  a twe lve - i t em 
Coach ing  A c t i v i t i e s  s e c t i o n  which r e q u e s t e d  a  r a t i n g  of 
c o a c h i n g  by t h e  p r i n c i p a l  us ing  a  f i v e - p o i n t  L i k e r t - l i k e  
scale. I n  a d d i t i o n ,  t h e  p r i n c i p a l s  were asked  t o  c o m p l e t e  a 
Reasons  s e c t i o n  which l i s t e d  twelve  items randomly p l a c e d  
which r e p r e s e n t e d  four r e a s o n s  t h a t  might  a f f e c t  t h e  
f r e q u e n c y  o f  i n s t r u c t i o n a l  improvement c o n f e r e n c e s  : (1) 
t i m e  c o n s i d e r a t i o n s  (Time Reasons)  ; ( 2 )  p e r s o n a l  f e e l i n g s  of 
i n a d e q u a c y  as  a  coach (Inadequacy) ; ( 3  1 i n d i v i d u a l  
p r o f e s s i o n a l  p h i l o s o p h y  on t h e  impor tance  of c o a c h i n g  for  
i n s t r u c t i o n a l  improvement (Ph i losophy)  ; and ( 4  ) p e r c e i v e d  
t e a c h e r  a t t i t u d e s  toward improving i n s t r u c t i o n  (Teacher  
~ t t i t u d e s f  . T a b l e  1 shows t h e  s u r v e y  items for each  
c a t e g o r y  - 
The T e a c h e r s '  Survey (Form T )  i n c l u d e d  t h e  twelve- i tem 
c o a c h i n g  s e c t i o n  from t h e  P r i n c i p a l s '  Survey w i t h  t h e  
n e c e s s a r y  g r a m m a t i c a l  changes to a l l o w  t h e  t e a c h e r s  to r a t e  
t h e  u s e  o f  c o a c h i n g  by t h e i r  p r i n c i p a l s ,  Both s u r v e y s  
i n c l u d e d  a Demographics s e c t i o n .  The s u r v e y s  were f i e l d -  
t e s t e d  in f i v e  h i g h  s c h o o l s  i n  Iowa p r i o r  to  be ing  m a i l e d  i n  
F e b r u a r y ,  1 9 8 7 .  
The p u r p o s e  o f  r a t i n g  t h e  Coaching A c t i v i t i e s  by b o t h  
p r i n c i p a l s  and a sample o f  t h e i r  t e a c h e r s  was t o  d e t e r m i n e  
if t h e  p r i n c i p a l ' s  p e r c e p t i o n  o f  t h e  a c t i v i t y  was t h e  same 
as the t e a c h e r s '  p e r c e p t i o n s  i n  t h e  b u i l d i n g .  The 
d i f f e r e n c e  between t h e s e  s c o r e s  will be r e f e r r e d  to  a s  
D i s c r e p a n c y  S c o r e s  t h r o u g h o u t  t h e  remainder  o f  t h e  
d i s c u s s i o n .  The Disc repancy  S c o r e  was computed by 
s u b t r a c t i n g  t h e  a v e r a g e  o f  t h e  T e a c h e r s '  Coaching S c o r e s  i n  
t h e  b u i l d i n g  from t h e  P r i n c i p a l f  s Coaching S c o r e .  
From a t o t a l  p o p u l a t i o n  of  464 p u b l i c  h i g h  s c h o o l s  i n  
Iowa,  a s t r a t i f i e d  random sampl ing  was i d e n t i f i e d  t o  i n c l u d e  
n i n e t y - t w o  Category 1 s c h o o l s  (1-199 s t u d e n t s )  , t h i r t y - o n e  
C a t e g o r y  2 s c h o o l s  (200-599 s t u d e n t s )  , and f o u r t e e n  C a t e g o r y  
3 s c h o o l s  (600 or more s t u d e n t s ) .  
Surveys were r e t u r n e d  by 60.58 p e r c e n t  of t h e  
p r i n c i p a l s  and 51.82 p e r c e n t  of  t h e  t e a c h e r s .  A l l  f o u r  
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t e a c h e r s  comple ted  t h e  s u r v e y  i n  62.7 p e r c e n t  o f  t h e  
s c h o o l s ,  t h r e e  t e a c h e r s  completed t h e  s u r v e y  i n  1 8 . 1  p e r c e n t  
of t h e  s c h o o l s ,  t w o  t e a c h e r s  completed t h e  s u r v e y  i n  13.3 
p e r c e n t  aE t h e  s c h o o l s ,  and o n l y  one  t e a c h e r  comple ted  t h e  
s u r v e y  i n  6.0 p e r c e n t  o f  t h e  s c h o o l s .  
1x1 t h e  demographic  d a t a  f o r  p r i n c i p a l s ,  66 .3  p e r c e n t  
had more t h a n  t e n  y e a r s  o f  e x p e r i e n c e ,  3 7 . 3  p e r c e n t  had more 
t h a n  a m a s t e r s  d e g r e e ,  3 9 . 8  p e r c e n t  had n o t  t a k e n  a 
p r o f e s s i o n a l  development  c l a s s  i n  t h e  l a s t  t h r e e  y e a r s ,  61.4 
p e r c e n t  had e x p e r i e n c e  w i t h  Madeline Hunter  t r a i n i n g ,  1 2  
p e r c e n t  had e x p e r i e n c e  w i t h  SfM t r a i n i n g ,  and 19 .3  p e r c e n t  
had e x p e r i e n c e  w i t h  TESA t r a i n i n g .  The t e a c h e r s  r e p o r t e d  
t h a t  59.9 p e r c e n t  o f  them had more t h a n  t e n  y e a r s  o f  
e x p e r i e n c e ,  3 0 . 7  p e r c e n t  had more t h a n  a b a c h e l o r s  d e g r e e ,  
2 3 . 3  p e r c e n t  had n o t  t a k e n  a p r o f e s s i o n a l  development  c l a s s  
i n  t h e  l a s t  t h r e e  y e a r s ,  44 p e r c e n t  had e x p e r i e n c e  w i t h  
l 4 a d e l i n e  Hunte r  t r a i n i n g ,  3 . 2  p e r c e n t  had e x p e r i e n c e  w i t h  
SIN t r a i n i n g ,  and 7 p e r c e n t  had e x p e r i e n c e  w i t h  TESA 
t r a i n i n g .  Table 2 i n c l u d e s  a d d i t i o n a l  i n f o r m a t i o n  f o r  e a c h  
o f  t h e s e  c a t e g o r i e s ,  
One o f  t h e  f i r s t  tes ts  run  o n  t h e  s u r v e y s  was a 
r e l i a b i l i t y  a n a l y s i s  t o  d e t e r m i n e  i f  any items s h o u l d  be 
d e l e t e d .  I n  a n a l y z i n g  both  t h e  t e a c h e r s g  and t h e  
p r i n c i p a l s '  r e s p o n s e s  i n  t h e  Coaching A c t i v i t i e s  s e c t i o n  
u s i n g  C r o n b a c h ' s  c o e f f i c i e n t  a l p h a ,  t h e  r e l i a b i l i t y  was 
c o n s i d e r e d  good (.8277). I n  a n a l y z i n g  t h e  r e l i a b i l i t y  o f  
Table 2 
Demograghic lnfomationa 
Item 
Pr inciwls Teachers 
All lb zC 3d A l l  1'3 2C 3d 
0-2 years 
3-5 years 
7-10 years 
More than 10 years 
Ikqree : 
Bachelor's decrree 
Mastery s degree 
Smialist's degree 
Doctor's degree 
Prof essimal Wvelopnent : 
Current vear 
1-3 years 
4-6 pars 
Mote than 6 years ago 
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t h e  p r i n c i p a l s '  and t h e  t e a c h e r s '  r e s p o n s e s  s e p a r a t e l y ,  
however ,  t h e  p r i n c i p a l s *  c o e f f i c i e n t  a l p h a  was o n l y  .7175,  
w h i l e  t h e  t e a c h e r s  b o e f f  i c i e n t  a l p h a  was .8414. Based on 
a n  a n a l y s i s  o f  t h e  i n d i v i d u a l  g roup  coach ing  r e s p o n s e s ,  it 
was d e c i d e d  t o  d r o p  t h e  fo l lowing  q u e s t i o n s  from t h e  
a n a l y s i s :  
Item 6: The t e a c h e r  t a l k s  more t h a n  I d o  i n  t h e  
c o n f e r e n c e  s e t t i n g .  D e l e t i n g  t h i s  item would i n c r e a s e  
the a l p h a  i n  a l l  t h r e e  a n a l y s e s .  
Item 12 :  I n  a d d i t i o n  t o  e v a l u a t i o n  c o n f e r e n c e s  a s  
v
r e q u l r e d  by c o n t r a c t ,  I conduct  a t  f e a s t  two 
i n s t r u c t i o n a l  improvement c o n f e r e n c e s  a  yea r  f o r  each  
a £  t h e  t e a c h e r s  i n  my b u i l d i n g .  D e l e t i n g  t h i s  i t e m  
would i n c r e a s e  t h e  p r i n c i p a l s  @alpha to  ,7209.  
Item 5: I g i v e  a copy of my c l a s s r o o m  s c r i p t  o r  watch  
t h e  v i d e o t a p e  o f  t h e  c lass room w i t h  t h e  t e a c h e r  a t  t h e  
b e g i n n i n g  o f  t h e  c o n f e r e n c e .  D e l e t i n g  t h i s  item would 
increase the p r i n c i p a l s '  a l p h a  t o  .7367. 
Dropping t h e s e  t h r e e  items r e s u l t e d  i n  a  f i n a l  c o e f f i c i e n t  
a l p h a  o f  .@I60  f o r  a l l  coaching s c o r e s .  
The r e l i a b i l i t y  a n a l y s i s  was a l s o  run  f o r  t h e  Reasons 
s e c t i o n  which r e s u l t e d  i n  a  Cronbach ' s  c o e f f i c i e n t  a l p h a  of  
.8048.  Although t h e  c o e f f i c i e n t  a l p h a  c o u l d  be i n c r e a s e d  by 
d r o p p i n g  t h r e e  items, it was d e c i d e d  t h a t  because  t h e  
r e s u l t s  were a c c e p t a b l e ,  it would be of more v a l u e  to  run  a 
f a c t o r  a n a l y s i s  o f  t h e  Reasons s e c t i o n  to d e t e r m i n e  i f  t h e  
i n t e n d e d  g r o u p s  o f  Reasons were t h e  same a s  t h o s e  
e s t a b l i s h e d  i n  t h e  f a c t o r  a n a l y s i s  p r o c e s s .  Because  t h e  
s a m p l e  was small f o r  f a c t o r  a n a l y s i s ,  t h i s  was used a s  a 
c l a r i f i c a t i o n  p r o c e s s  r a t h e r  t h a n  a s t a t i s t i c a l  
v e r i f i c a t i o n .  
The f a c t o r  a n a l y s i s  i d e n t i  Eied t h e  f o l l o w i n g  F a c t o r s :  
F a c t o r  1: P r i n c i p a l ' s  a t t i t u d e  toward coach ing  ( A t t i t u d e )  ; 
F a c t o r  2: T ime  concerns  ( T i m e  F a c t o r )  ; and 
F a c t o r  3:  P r i n c i p a l ' s  a t t i t u d e  toward t h e  t e a c h e r ' s  
role i n  i n s t r u c t i o n a l  improvement (Teacher  R o l e )  . 
T a b l e  3 d i s p l a y s  t h e  q u e s t i o n s  and t h e i r  l o a d i n g s  f o r  each  
F a c t o r .  
Based on  t h e s e  new F a c t o r s ,  it was d e c i d e d  t o  d r o p  t h e  
f o l l o w i n g  items from t h e  Reasons s e c t i o n  o f  t h e  
q u e s t i o n n a i r e  when d i s c u s s i n g  F a c t o r s :  
Item 6:  I f e e l  t h e  t e a c h e r  union i n  my s c h o o l  would 
f i g h t  t h e  i d e a .  T h i s  item loaded almost e q u a l l y  i n  
F a c t o r  1 ( A t t i t u d e )  and F a c t o r  2 (Time F a c t o r ) .  
Al though  it loaded  s l i g h t l y  h i g h e r  i n  F a c t o r  2 ,  it d i d  
n o t  f i t  c l e a r l y  enough w i t h  t h e  o t h e r  items to  keep i t .  
Item 1 2 :  I f e e l  my t e a c h e r s  have such  a l a r g e  number 
o f  p r e p a r a t i o n s  t h a t  t h e y  do n o t  have t h e  time t o  
s c h e d u l e  f r e q u e n t  i n s t r u c t i o n a l  improvement 
c o n f e r e n c e s .  T h i s  item loaded  a l m o s t  e q u a l l y  i n  
F a c t o r  1 ( A t t i t u d e )  and F a c t o r  2 ( T i m e  F a c t o r ) .  
Throughou t  t h e  remainder  of  t h e  s t u d y f  t h e  Reasons 
s e c t i o n  w i l l  be  r e f e r r e d  to  i n  two ways f o r  a n a l y s i s .  When 
t h e  items a r e  c a l l e d  "Reasens,"  t h e y  a r e  grouped by t h e  
or i g i n a l  f o u r  c a t e g o r i e s  : (1) t i m e  c o n s i d e r a t i o n s  (Time 
R e a s o n s )  ; p e r s o n a l  f e e l i n g s  of inadequacy a s  a coach 
( I n a d e q u a c y )  : ( 3  ) p r o f e s s i o n a l  ph i losophy  on t h e  inpor  t a n c e  
c o a c h i n g  (Ph i l o s o p h y  ) ; and ( 4 )  p e r c e i v e d  t e a c h e r  
a t t i t u d e s  toward improving i n s t r u c t i o n  (Teacher  
A t t i t u d e s ) .  When t h e  items a r e  c a l l e d  " P a c t ~ r s , ' ~  t h e y  a r e  
g rouped  based  on  t h e  f a c t o r  a n a l y s i s :  (1) p r i n c i p a l ' s  
Table 3 
Questionnaire Items (Fom P, Par t  3) Correspording to the  Principal's Factor Categories 
- 
Factor E"actor I t e m  
Category Loading Number I t an  
Principal 's  .818 4 I have not used instructional. improvement conferences i n  the pas t ,  
Attitude Tmard so my teachers m 1 d  f e e l  threatened i f  I s ta r t ed  now. 
Coaching (Attitude) 
.817 10 I do not feel ins t ruc t ional  improvement conferences are impurtant 
to do. 
.441 1 I have not had an gpp01:tunity to practice duing instructional 
improvment conferences, so I feel un&ortabLe with them. 
.616 5 I feel ortable suggesting tha t  teachers might improve i n  
areas that I w a s  not very s u c ~ e s s f u l  i n  when I w a s  i n  the 
clmsroasn. 
.535 2 I f e e l  instruct ional  improvement ognferences should only be used 
w i t h  teachers having problem i n  the classroan. 
Time Concerns .763 9 I do not f e e l  my expefienced teachers w u l d  want to change, and it 
( T h e  Factor) muld be a waste of time. 
.667 8 I have too m y  other administrative dut ies  to have the time for 
specific instruct ional  improvtsnent conferences- 
.636 3 I have too many teachexs on my s ta f f  to do mre m f e r e e s .  
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attitude toward coaching (Attitude); (2) time concerns (Time 
 actor); ( 3 )  principal's attitudes toward the teacher's role 
in instructional improvement (Teacher Roles) . 
The basic difference between the two groupings is a 
combinat ion of Inadequacy and Philosophy in the Reasons 
categories into the single Factor category of Attitude. 
Also, when studying the factor analysis information, it was 
determined that the descriptor should clarify that it was 
the principal's attitude toward the teacher's role in 
instructional improvement conferences, rather than the 
teacher's actual attitude toward instructional improvement- 
Analysis of Rypotheses 
Hypothesis 1 
Hypothesis 1 stated that there would be a discrepancy 
between what principals feel they are doing in the coaching 
Process and what the teachers perceive them to be doing. 
An early analysis of all Coaching Scores (principals 
and teachers) using analysis of variance was conducted to 
determine if there was a significant difference between 
their Total Coaching Scores by the size of the school. 
Table 4 indicates that the difference between the 
Principals' and ~eachers' Coaching Scores was significant at 
the .003 level. The analysis was carried further to a 
Coaching Activities item-by-item t-test. Table 5 indicates 
that of the twelve items, s i x  had significant F values 
Table 4 
Analysis of Variance for Total  Coaching Scores by 
E m o h e n t  Category and Job Respolsibility 
Significance 
of F Source 
Enrollment ~ a t e g o r ~ ~  2 68.466 0.896 0.409 
Job &s-ibilityb 1 693,583 9.074 0 .a03 
2-Way Interactions 
I3nrol.l Type 2 107.624 1.408 0.246 
Explained 5 206.950 2.707 0.021 
Total. 321 78.473 
%nrollment Categories are Category 1 (1-199 students) Category 2 
(209-599 students),  and Category 3 (600 3r more s t d e n t s )  . 
b~ob Respns ib i l i t i e s  are Principal or Teacher. 
Table 5 
t-Tests to Canpare Responses of Principals and Teachers to Coaching A c t i v i t i e s  Items (Part 2) 
Pooled Variance Separate Variance 
2- t a i l  2-tail 2- t a i l  
V a r i a b l e  n mean SD F prab. t d f prob. t df prob . 
-- - -- 
Item #l 
Pr incipsl 83 3.337 1.467 
Teacher 284 2,842 1,557 1.13 0.531, 2.58 365 0.010 2,67 140.42 .008 
Item 42 
Pr  incipisl  83 4,675 0,767 
Teacher 284 4,683 0.796 1-00 0,696 -0.09 365 0.932 -0.09 137.87 .931 
I tem #3 
P r inc ipa l  82 3.781 1,361 
Teacher 27 4 3,402 1.592 1.37 0.096 1-95 354 0.052 2.12 153.28 "035 
Item #4 
Pr inc ipa l  82 3,732 1.155 
Teacher 27 8 3.360 1.404 1.48 0.039 2.19 358 0.029 2,43 158.18 ,016 
Item 45 
Pr inc ipa l  81 2.765 1.607 
Teacher 277 2.975 1,729 1.16 0.442 4 . 9 7  356 0,331 -1.01 138.72 .313 
Itm #6 
P r i n c i p l  83 2.964 0.847 
Teacher 28 3 2.410 0.896 1.12 0.556 5.01 364 0.000 5.17 140.21 .ooo 
Table 5 (crontinued) 
Pmled Variarmce Separate Variance 
2-tai l  2 - ta i l  2 - ta i l  
Variable n m a n  SD F psob. t d f prob. t d f prob . 
Item #7 
Pr imipl  83 3,843 0,848 
TetiiAer 282 3,344 1.147 1-83 0.002 3.68 363 0,000 4-33 178,94 -090 
Item #10 
ar i nc ipa l  83 4.313 0,936 
Teadher 27 3 3.901 1.128 1.45 0.047 3-03 354 0.003 3.34 160.98 .001 
Itan #Il 
Principal  82 3,683 1.076 
Teacher 265 3.245 1,248 1.35 0.116 2.86 345 0,004 3.10 154,27 -002 
Xtm #12 
Principal  82 2.598 1.121 
Teacher 277 2.545 1.381 2-52 0.027 0.31 357 0.753 0-35 160,72 -725 
( p = . 0 5 ) ,  and i n  a n a l y z i n g  t h e  s e p a r a t e  v a r i a n c e  e s t i m a t e s  
f u r t h e r ,  a l l  b u t  t w o  o f  t h e s e  had s i g n i f i c a n t  t v a l u e s .  The 
t- test  means o f  each  i t em a l s o  showed t h a t  p r i n c i p a l s  t ended  
to  r a t e  t h e m s e l v e s  h i g h e r  on t h e  items. On o n l y  t h r e e  i t e m s  
d i d  t h e y  r a t e  themse lves  lower t h a n  t h e  t e a c h e r s  r a t e d  
them: Item 2 (1 make a  schedu led  c o n f e r e n c e  t o  d i s c u s s  my 
e v a l u a t i o n  f a c e - t o - f a c e  w i t h  t h e  t e a c h e r s )  ; Item 5 ( I  g i v e  a 
copy  of my classroom s c r i p t  o r  watch t h e  v i d e o t a p e  of  t h e  
classroom w i t h  t h e  t e a c h e r  a t  t h e  beg inn ing  o f  t h e  
c o n f e r e n c e )  ; and Item 8 (I  p o i n t  o u t  s t r a t e g i e s  t h a t  were 
e f f e c t i v e  i n  t h e  l e s s o n  and c a n  p o i n t  o u t  r e s e a r c h  t o  
s u p p o r t  t h e  s t r a t e g i e s ) .  
Based on  t h e s e  t e s t s ,  t h e  d a t a  s u p p o r t  t h e  h y p o t h e s i s  
t h a t  t h e r e  was a  d i s c r e p a n c y  between what p r i n c i p a l s  f ee l  
t h e y  were d o i n g  i n  t h e  coaching p r o c e s s  and what t h e i r  
t e a c h e r s  p e r c e i v e  them to  be doing.  
H y p o t h e s i s  2 
T h i s  h y p o t h e s i s  s t a t e d  t h a t  t h e  d i s c r e p a n c y  between t h e  
p r i n c i p a l s '  and t h e  t e a c h e r s '  p e r c e p t i o n s  would be 
i n f l u e n c e d  by t h e  s i z e  o f  t h e  s c h o o l .  Using t h e  a n a l y s i s  o f  
v a r i a n c e  which was a l s o  c i t e d  i n  Hypothes i s  1, t h e  g r a p h i c  
r e p r e s e n t a t i o n  shown i n  F i g u r e  1 i n d i c a t e s  t h a t  t h e  t r e n d s  
f o r  P r i n c i p a l s t  Total Coaching S c o r e s  is  upward as  t h e  s i z e  
of t h e  s c h o o l  i n c r e a s e s ,  w h i l e  t h e  t r e n d  is downward f o r  t h e  
T e a c h e r s '  T o t a l  c o a c h i n g  S c o r e s .  ANOVA d i d  n o t  show t h a t  
t h e  i n t e r a c t i o n  is s i g n i f i c a n t  ( p = . 4 0 9 ) .  When ~ i s c r e p a n c ~  
Tota l  
Coaching 
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____11-11 
~r inc ipalsc 
Figure 1 
Analysis of Variance for Total Coaching Scores by Enrollment 
Category a d  Job Responsibility 
of the 12 L ike r t  responses on the Coaching Activi t ies  section 
(Part  2) ;  60 p i n t s  are pcssible and irdicate act ive coaching a c t i v i t i e s  
i n  the building. 
'Enrollment Categories are Category 1 (1-199 students) , Category 2 
(200-599 students) , and Category 3 (600 or more students) . 
' ~ o b  Ilespcmibili ties are Principal o r  Teacher . 
Scores are used in a one-way ANOVA with size, however, the 
interaction is marginally significant (p= -0964) . 
Based on the findings in ANOVA in relation to the 
differences in the principals' and teachers' scores, as well 
as the t-test indication, a Discrepancy Score was calculated 
for each building in the sample. Table 6 displays the 
descriptive statistics on the Discrepancy Scores. These 
scores were used as the dependent variable in a multiple 
regression analysis to determine if the size of the school 
or the Factors could predict Discrepancy Scores. The size 
of the school (enrollment) was found to be a significant 
predictor variable of Discrepancy Scores with a regression 
coefficient of 2.150. The regression equation can be 
represented as follows: 
Discrepancy Score = 4.345 - . 405  (Attitude) 
+ 2.150 (size of school) 
Hypothesis 3 
This hypothesis stated that time, feelings of 
inadequacy, philosophy on coaching, and teacher attitudes 
toward instructional improvement can predict Discrepancy 
Scores in a school district. 
Using the regrouped Reasons into the three Factors 
(Attitude. Time Factor and Teacher Roles). a multiple 
regression was run to determine if any of these variables 
could predict the dependent variable Discrepancy Scores. 
Only the principal's attitude toward coaching was found to 
T a b l e  6 
D e s c r i p t i v e  S t a t i s t i c s  f o r  D i s c r e p a n c y  S c o r e s  
m e  a n  
made 
med i an 
r a n g e  
minimum 
maximum 
standard e r r o r  
s t a n d a r d  d e v i a t i o n  
k u r t o s i s  
skewness  
Note: A Disc repancy  Score is t h e  d i f f e r e n c e  be tween the p r i n c i p a l ' s  R e l i a b l e  
Coaching S c o r e  and t h e  average o f  t h e  t e a c h e r s '  R e l i a b l e  Coaching S c o r e s  w i t h i n  t h e  same 
b u i l d i n g .  R e l i a b l e  Coaching S c o r e s  i n c l u d e  items #I t h r o u g h  4 4  and #7 t h r o u g h  # 1 l  of t h e  
Coaching A c t i v i t i e s  ( P a r t  2 )  o f  t h e  s u r v e y .  
be a significant predictor variable with a regression 
coefficient of -.405. The regression equation can be 
represented as folfows: 
Discrepancy Score = 4 . 3 4 5  - . 4 0 5  {Attitude) 
+ 2.150 (size of school) 
Hypothesis 4 
This hypothesis stated that there is a correlation 
between the size of the school (enrollment) and the Reasons 
which can predict Discrepancy Scores. 
A Pearson Correlation was run to determine if there 
was a correlation between the size of the school and 
Attitude, which was the only Fact-~r that was found to be a 
predictor variable. No significant correlation was found 
(ps.566). Therefore, the null hypothesis was accepted. 
Size of the school was not correlated to the Factor which 
could predict Discrepancy Scores. 
Hypotheses 5 and 6 
Hypothesis 5 stated that school size can predict 
Teachersg Coaching Scores. Hypothesis 6 stated that the 
principals' Reasons can predict Teachers' Coaching Scores. 
One concern about the use of the Discrepancy Score in 
the analysis was the possible carryover impact that the 
principal's rating of coaching activities might have on the 
way that same principal rated the reasons which affected the 
frequency of the conferences. A ?earson correlation was run 
$0 determine t h i s  relatianship {r-- , 3 3 8 3 ,  p=,002).  The 
negative correlation reflected the fact  t h a t  as principals 
bad h i g h e r  Reasons SCorcS (Par t  3)  items which a f fec ted  
their frequency of coaching, they $en&e8 to l ~ w c g  
Coaching Scores {Part 2)- 
Because tberc was a sf gwif ieane es r re la t  fan b e t ~ e e n  t h e  
pfineipals' Coaching Activity scares and Reasons scoEes, a 
number sf m u l t i p l e  regress ion  a n a l y s e s  Mere a h s ~  r u n  ts look 
for a consistent pattern, Each analysis found t h e  
principal's attitude toward caaching ta be t h e  m a s t  
important variable. Size s f  the sehmf was only  
occasionally a predictor var iab le*  In p r e d i c t i n g  t h e  
Teachers Coaching Scores alone,  nane  af the variables-- 
including size--were significant a t  t h e  .05 level or even at 
the .10 level. The regression equations for these a n a l y s e s  
are shown i n  Table 7. 


CHAPTER 5 
Summary, Conc lus ions ,  L i m i t a t i o n s ,  and 
Recommendations f o r  F u r t h e r  Research  
Summary 
T h i s  s t u d y  was conducted to  d e t e r m i n e  t h e  u s e  of 
c o a c h i n g  ( i n s t r u c t i o n a l  improvement c o n f e r e n c e s )  by h i g h  
s c h o o l  p r i n c i p a l s  i n  Iowa and to  a n a l y z e  t h e  r e a s o n s  t h e y  
i d e n t i f i e d  a s  having an impact  on t h e  f r e q u e n c y  of t h e i r  
c o a c h i n g  a c t i v i t i e s .  The sample p o p u l a t i o n  c o n s i s t e d  of a 
s t r a t i f i e d  random sample of  137 h igh  s c h o o l  p r i n c i p a l s  and 
f o u r  t e a c h e r s  in t h e i r  b u i l d i n g s .  Data were ga the red  by 
means o f  two s u r v e y s .  The P r i n c i p a l ' s  Survey (Form p )  
r e q u e s t e d  a  L i k e r t - l i k e  r a t i n g  by t h e  p r i n c i p a l  of  h i s / h e r  
Coaching A c t i v i t i e s  and t h e  Reasons t h a t  a f f e c t e d  t h e  
f r e q u e n c y  of coach ing .  The Teacher  Survey (Form T )  
r e q u e s t e d  a L i k e r t - l i k e  r a t i n g  o f  t h e  p r i n c i p a l ' s  Coaching 
A c t i v i t i e s .  Both forms c o n t a i n e d  a Demographic s e c t i o n .  
S i x  h y p o t h e s e s  were tested. The f i r s t  h y p o t h e s i s  
f o c u s e d  on whether  t h e r e  was a  d i s c r e p a n c y  between what 
p r i n c i p a l s  f e l t  t h e y  were do ing  i n  r e l a t i o n  t o  c o a c h i n g  and 
what  t e a c h e r s  p e r c e i v e d  them to  be d o i n g .  Using ANOVA and 
t - tes t s ,  it was de te rmined  t h a t  t h e r e  was a  d i s c r e p a n c y  
between t h e  p r i n c i p a l s '  p e r c e p t i o n s  of t h e i r  a c t i v i t i e s  and 
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the perceptions of their teachers. On almost all questions, 
principals rated themselves higher. 
The second hypothesis addressed the impact that size of 
school had on Discrepancy Scores (the difference between the 
principal's Coaching Score and the average Coaching Score of 
the teachers in the building). As a transition step between 
Hypothesis I and 2, an ANOVA analysis showed that the trend 
for principals' total Coaching Scores was upward, while the 
trend was downward for the teachers' total Coaching Scores 
as the size of school increased. This interaction was not 
found to be significant. Multiple regression was also used 
to determine that size was a significant predictor of 
Discrepancy Scores within given buildings. In other words, 
there was not a significant difference in the poaled scores 
of the teachers and principals when the three sizes of the 
schools were compared, but when the analysis focused on 
differences in perceptions of principals and teachers within 
a building, size was a marginally significant predictor. As 
the size of the school became larger, the Discrepancy Score 
became larger, i.e., there was a greater difference between 
the principal's perception and the teachers ' perceptions. 
Hypothesis 3 addressed the significance of the 
Beasons/Factors principals identified which affected the 
frequency of coaching activities. Multiple regression was 
utilized to determine if any of the Factors could predict 
Discrepancy Scores in the building. Discrepancy Scores were 
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u s e d  b e c a u s e  t h e y  were s e e n  a s  more r e f l e c t i v e  o f  t h e  a c t u a l  
c o a c h i n g  a c t i v i t i e s  be ing  conducted i n  t h e  b u i l d i n g .  On ly  
t h e  F a c t o r  A t t i t u d e  (which inc luded t h e  o r i g i n a l  Reasons 
I n a d e q u a c y  and Ph i losophy)  was found t o  be a s i g n i f  ieant 
p r e d i c t o r  v a r i a b l e .  A s  t h e  p r i n c i p a l ' s  a t t i t u d e  had more 
i m p a c t  on  t h e  f requency  of i n s t r u c t i o n a l  improvement 
con£  e r e n c e s  , Discrepancy  S c o r e s  i n  t h e  b u i l d i n g  d e c r e a s e d ,  
A low D i s c r e p a n c y  Score  i n d i c a t e d  t h a t  p r i n c i p a l s  and 
t e a c h e r s  p e r c e i v e d  t h e  p r i n c i p a l ' s  a c t i v i t i e s  s i m i l a r l y .  
T h i s  may be due  t o  t h e  f a c t  t h a t  because  t h e  p r i n c i p a l  d o e s  
not b e l i e v e  i n  t h e  importance of c o a c h i n g ,  heJshe h a s  n o t  
d o n e  a n y t h i n g  t o  r emote ly  i n d i c a t e  a  movement i n  t h a t  
d i r e c t i o n .  T e a c h e r s ,  t h e r e f o r e ,  would n o t  see any a c t i v i t y  
which would c a u s e  them t o  see a n y t h i n g  d i f f e r e n t  t h a n  t h e  
p r i n c i p a l .  A n e g a t i v e  Discrepancy S c o r e  i n d i c a t e d  t e a c h e r s  
p e r c e i v e d  t h e  p r i n c i p a l s  t o  be do ing  more t h a n  t h e  p r i n c i p a l  
felt h e / s h e  was d o i n g .  
R e s u l t s  of a  Pearson c o r r e l a t i o n  were used t o  r e j e c t  
H y p o t h e s i s  4 which addressed  a  p o s s i b l e  c o r r e l a t i o n  between 
t h e  s i z e  o f  t h e  s c h o o l  and any s i g n i f i c a n t  Reason/Factor  
p r e d i c t o r  v a r i a b l e .  There  was no c o r r e l a t i o n  between t h e  
s i z e  of t h e  s c h o o l  and A t t i t u d e .  
Hypotheses  5 and 6 were i n c l u d e d  because  o f  a  c o n c e r n  
for t h e  p o s s i b l e  c a r r y o v e r  impact  of  t h e  p r i n c i p a l s  r a t i n g  
b o t h  t h e i r  coach ing  a c t i v i t i e s  and t h e  r e a s o n s  which 
a f f e c t e d  t h o s e  a c t i v i t i e s .  Each o f  t h e s e  h y p o t h e s e s  
u t i l i z e d  t h e  T e a c h e r s Q  Coaching S c o r e s  a l o n e  ( r a t h e r  t h a n  
D i s c r e p a n c y  S c o r e s )  t o  de te rmine  i f  s c h o o l  s i z e  or t h e  
p r i n c i p a l ' s  Reasons/Factors  which a f f e c t e d  t h e  f requency  of 
c o a c h i n g  c o u l d  be  p r e d i c t o r s .  Using m u l t i p l e  r e g r e s s i o n ,  it 
was d e t e r m i n e d  t h a t  n e i t h e r  s i z e  nor t h e  p r i n c i p a l ' s  
~ e a s o n s / F a c t o r s  c o u l d  p r e d i c t  Teachers '  Coaching S c o r e s .  
Conclus ions  
1- T h e r e  is a  d i s c r e p a n c y  between what p r i n c i p a l s  
p e r c e i v e  t h e y  a r e  doing w i t h  coaching t o  improve i n s t r u c t i o n  
and what  t h e i r  t e a c h e r s  p e r c e i v e  them ta be d o i n g ,  
2. P r i n c i p a l s  r a t e  t h e i ~  coach ing  a c t i v i t i e s  h i g h e r  
t h a n  t e a c h e r s  r a t e  them. 
3 .  A s  t h e  s i z e  of  t h e  s c h o o l  i n c r e a s e s ,  t h e  
D i s c r e p a n c y  s c o r e s  i n  t h e  b u i l d i n g  i n c r e a s e ,  
4. A s  t h e  p r i n c i p a l ' s  A t t i t u d e  toward coach ing  (which 
i n c l u d e s  f e e l i n g s  of  inadequacy and p e r s o n a l  p h i l o s o p h y )  
i n c r e a s i n g l y  i n f l u e n c e s  t h e  f r e q u e n c y  o f  i n s t r u c t i o n a l  
improvement c o n f e r e n c e s ,  t h e  Disc repancy  S c o r e s  d e c r e a s e  i n  
t h e  b u i l d i n g .  
5. N e i t h e r  s i z e  of t h e  school nor t h e  p r i n c i p a l ' s  
~t-itude toward coach ing  can p r e d i c t  t h e  T e a c h e r s '  Coaching 
S c o r e s .  
D i s c u s s i o n  
Although r e s e a r c h  h a s  shown t h a t  t h e  p r i n c i p a l  has  a 
r e s p o n s i b i l i t y  as a n  i n s t r u c t i o n a l  l e a d e r  i n  t h e  b u i l d i n g ,  
t h e  p e r c e p t i o n  o f  t h e  p r a c t i c e  o f  t h a t  r o l e  d i f f e r s  when 
viewed by t h e  t e a c h e r  and t h e  p r i n c i p a l .  Pe rhaps  t h a t  
d i f f e r e n c e  is due i n  p a r t  to  t h e  p r i n c i p a l ' s  h e i g h t e n e d  
a w a r e n e s s  o f  what s h o u l d  be done. T h e  g r e a t e r  Dis repancy  
S c o r e s  for  t h e  l a r g e r  s c h o o l  d i s t r i c t s  may r e f l e c t  more 
a w a r e n e s s  o f  t h e  need f o r  t h e  coaching p r o c e s s  th rough  Peer  
d i s c u s s i o n s ,  even though p r i n c i p a l s  i n  l a r g e r  d i s t r i c t s  in 
t h i s  s t u d y  have been less  invo lved  i n  a c t u a l  p r o f e s s i o n a l  
deve lopment  classes t h a n  t h e i r  c o l l e a g u e s  i n  s m a l l e r  
d i s t r i c t s .  The d i s c r e p a n c y  problem may a l s o  r e f l e c t  
knowledge on  t h e  p r i n c i p a l ' s  p a r t  b u t  a l a c k  of o p p o r t u n i t y  
to  c o m f o r t a b l y  t r a n s f e r  t h a t  knowledge i n t o  e x p e r i e n c e .  
T e a c h e r s  and school-aged s t u d e n t s  a r e  n o t  t h e  o n l y  l e a r n e r s  
who mus t  d e a l  w i t h  t r a n s f e r - o f - t r a i n i n g  s k i l l s .  
A s  w i t h  any a d u l t  l e a r n e r r  p r i n c i p a l s  must be p r o v i d e d  
w i t h  o p p o r t u n i t i e s  t o  p a r t i c i p a t e  i n  t r a i n i n g  p r o c e d u r e s  
t h a t  r e s u l t  i n  o p p o r t u n i t i e s  t o  s t u d y  t h e  t h e o r e t i c a l  b a s i s  
f o r  c o a c h i n g .  They must be a b l e  to  o b s e r v e  o t h e r  p r i n c i p a l s  
who are r e l a t i v e l y  e x p e r t  i n  t h e  coach ing  p r o c e s s ,  and t h e n  
p r a c t i c e  t h o s e  same s k i l l s  i n  a  s a f e  envi ronment .  During 
p r a c t i c e  s e s s i o n s ,  t h e y  s h o u l d  be p r o v i d e d  w i t h  feedback 
a b o u t  t h e  e f f e c t i v e n e s s  o f  t h e i r  t r i a l  e f f o r t s  s o  t h a t  t h e y  
c a n  g a i n  t h e  c o n f i d e n c e  t o  implement coach ing  w i t h  t h e i r  
t e a c h e r s  i n  t h e i r  b u i l d i n g .  F i n a l l y ,  t h e y  s h o u l d  be coached 
t h e m s e l v e s .  T h i s  f i n a l  s t e p  is e s s e n t i a l  f o r  implementa t ion  
of a l l  new s k i l l s ,  b u t  it is e s p e c i a l l y  i m p o r t a n t  for  t h e  
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p r i n c i p a l  l e a r n i n g  to  become a coach h i m s e l f / h e r s e l f  . 
I n  a n  e f f e c t i v e  coaching p r o c e s s ,  t h e  l e a r n e r  and 
t h e  coach  d e v e l o p  a c o l l e g i a l  r e l a t i o n s h i p  i n  which t h e y  
draw on  t h e i r  combined s t r e n g t h s  to  d e v e l o p  t h e  b e s t  
s t r a t e g i e s  possible--whether  t h a t  be improved i n s t r u c t i o n a l  
s t r a t e g i e s  f o r  t h e  t e a c h e r  o r  improved coach ing  s t r a t e g i e s  
f o r  t h e  p r i n c i p a l .  I t  is o n l y  a s  t h e  p r i n c i p a l  becomes 
a c t i v e l y  i n v o l v e d  i n  t h e  p r o c e s s  a s  a  l e a r n e r  t h a t  he /she  
can begin t o  unders tand  its p o t e n t i a l  f o r  t h e  t e a c h e r s  i n  
t h e  b u i l d i n g .  Secondly ,  when t e a c h e r s  are aware t h a t  t h e  
p r i n c i p a l  is also working ha rd  a t  improving s u p e r v i s i o n  
s t r a t e g i e s ,  t h e  message f o r  p r o f e s s i o n a l  growth is c l e a r .  
P e r h a p s  one  o f  t h e  most s i g n i f i c a n t  t r e n d s  f o r  t h e  
f990s w i l l  be  t h e  development of a c o l l e g i a l  r e l a t i o n s h i p  
between p r i n c i p a l s  and t e a c h e r s .  Long overdue  from t h e  
Rand s t u d y  i n  t h e  L910s, it may f i n a l l y  come a b o u t  because  
o f  e x p e c t a t i o n s  t h a t  t h e  p r i n c i p a l  be an  e f f e c t i v e  manager 
as w e l l  a s  a  power fu l  i n s t r u c t i o n a l  leader- - two v e r y  
time-consuming tasks. High e x p e c t a t i o n s  i n  both  a r e a s  w i l l  
f o r c e  p r i n c i p a l s  to  r e a s s e s s  t h e  v a l u e  of  a l l  p r o f e s s i o n a l  
human r e s o u r c e s  w i t h i n  t h e i r  b u i l d i n g s .  T h i s  c a n n o t  happen,  
however,  u n t i l  p r i n c i p a l s  have e x p e r i e n c e d  for themse lves  
t h e  p o w e r f u l  impact  o f  t h e  coach ing  p r o c e s s .  
L i m i t a t i o n s  
The p r i n c i p a l  i n  each b u i l d i n g  s e l e c t e d  f o u r  t e a c h e r s  
from a random sample  o f  s i x  names s e n t  i n  t h e  p a c k e t  of 
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materials. T h i s  c o u l d  have r e s u l t e d  i n  a  s e l e c t i o n  o f  t h e  
f o u r  t e a c h e r s  who would have d e s c r i b e d  t h e  p r i n c i p a l ' s  
a c t i v i t i e s  more f a v o r a b l y .  
N o  a d j u s t m e n t  was made f o r  t h e  number of  t e a c h e r s  i n  
e a c h  s c h o o l  who r e t u r n e d  s u r v e y s .  The r a n g e  was from one to 
f o u r .  
The p r i n c i p a l s  r a t e d  t h e i r  coach ing  a c t i v i t i e s  and a l s o  
t h e  r e a s o n  which a f f e c t e d  t h e  f r e q u e n c y  o f  t h o s e  
a c t i v i t i e s .  T h e i r  p e r c e p t i o n s  of t h e i r  r o l e  may have an  
impac t  on how t h e y  view t h e  impact  o f  t h e  r e a s o n s  d e s c r i b e d .  
Recommendations f o r  F u r t h e r  Research  
A d d i t i o n a l  s t u d y  i n  r e g a r d  to  c o a c h i n g  f o r  
i n s t r u c t i o n a l  i m p r o ~ e m e n t  t h a t  c o u l d  c l a r i f y  and e x t e n d  t h e  
f i n d i n g s  from t h i s  c u r r e n t  s t u d y  i n c l u d e :  
1. A fol low-up s t u d y  to d e t e r m i n e  i f  o t h e r  demographic 
factors  such  a s  e x p e r i e n c e ,  e d u c a t i o n ,  p r o f e s s i o n a l  
development  a c t i v i t i e s  o r  a d d i t i o n a l  a d m i n i s t r a t o r s  i n  t h e  
d i s t r i c t  have  a n  impact  on Coaching A c t i v i t i e s  o r  Reasons.  
2 .  A s t u d y  o f  t h e  impact  o f  t h e  p r i n c i p a l ' s  a t t e m p t  to  
change  h i s / h e r  i n s t r u c t i o n a l  improvement c o n f e r e n c e s  h a s  on 
t h e  t e a c h e r ' s  p e r c e p t i o n s  of t h e  p r o c e s s .  
3 .  A fol low-up s t u d y  to  d e t e r m i n e  t h e  f a c t o r s  t h a t  
c r e a t e  more d i s c r e p a n c y  i n  p e r c e p t i o n  i n  l a r g e r  s c h o o l  
d i s t r i c t s .  
4 .  A s t u d y  t o  d e t e r m i n e  i f  t h e r e  is a l i n k  between 
c o a c h i n g  a c t i v i t i e s  by t h e  p r i n c i p a l  and i n s t r u c t i o n a l  
e f f e c t i v e n e s s  by t h e  t e a c h e r .  
5. A study to  d e t e r m i n e  t h e  impact  of t h e  p r i n c i p a l ' s  
p e r s o n a l  coach ing  e x p e r i e n c e s  a s  a l e a r n e r  on t h e  
c o l l e g i a l i t y  t h a t  d e v e l o p s  i n  t h e  b u i l d i n g .  
6 .  A s tudy  to  de te rmine  s c h o o l s  u t i l i z i n g  h i g h  o r  l o w  
f r e q u e n c y  coach ing  a c t i v i t i e s  by t h e  p r i n c  ipa l - -as  opposed 
t o  d i s c r e p a n c i e s  of  perception--and t h e  possible p r e d i c t o r s  
of t h o s e  a c t i v i t i e s .  
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APPEND1 CES 
APPENDICES 
Februa ry  1 3 ,  1987 
Dear P r i n c i p a l :  
I n  o u r  d o c t o r a l  s t u d i e s  a t  Drake U n i v e r s i t y ,  we have become 
i n t e r e s t e d  i n  t h e  e v a l u a t i o n  p r o c e s s  i n  Iowa h i g h  s c h o o l s .  
T h i s  h a s  been  a n  e s p e c i a l l y  t i m e l y  i s s u e  i n  view of t h e  new 
r e q u i r e m e n t s  f o r  c e r t i f i c a t i o n  a s  an  e v a l u a t o r  i n  Iowa 
s c h o o l s .  I t  is  t h e  purpose  of  our  s t u d i e s  t o  d i s c o v e r  t h e  
a t t i t u d e s  o f  h i g h  s c h o o l  p r i n c i p a l s  and t e a c h e r s  toward  
e v a l u a t i o n  i n s t r u m e n t s ,  and to f u r t h e r  a n a l y z e  what f a c t o r s  
i n f l u e n c e  t h e  f r e q u e n c y  of i n s t r u c t i o n a l  improvement 
c o n f e r e n c e s .  
W e  would a p p r e c i a t e  your  c o n t r i b u t i o n  t o  t h i s  s t u d y  by 
f i l l i n g  o u t  t h e  a t t a c h e d  FORM P s u r v e y .  I n  a d d i t i o n ,  we 
would  l i k e  f o r  you to select f o u r  t e a c h e r s  f rom t h e  a t t a c h e d  
l i s t  and r e q u e s t  t h a t  t h e y  f i l l  o u t  t h e  FORM T s u r v e y s .  
Each t e a c h e r  that you select from t h e  l i s t  must  have been 
e v a l u a t e d  by you a t  l eas t  once.  
W e  h a v e  a s k e d  t h e  t e a c h e r s  to r e t u r n  t h e i r  comple ted  s u r v e y s  
t o  y o u r  s e c r e t a r y  who s h o u l d  r e t u r n  a l l  f i v e  s u r v e y s  t o  u s  
when t h e y  a r e  comple ted .  A p o s t a g e - p a i d  e n v e l o p e  is  
e n c l o s e d  for t h i s  pu rpose .  I f  a t  a l l  p o s s i b l e ,  we would 
a p p r e c i a t e  t h e  s u r v e y s  be ing  r e t u r n e d  by F e b r u a r y  2 8 t h .  
I n  o r d e r  t o  p a i r  t h e  r e s p o n s e s  by b u i l d i n g s  f o r  o u r  s t u d y ,  
w e  h a v e  numbered t h e  q u e s t i o n n a i r e s .  Your a n s w e r s ,  however ,  
w i l l  b e  c o m p l e t e l y  con£ i d e n t i a l .  
Thank you f o r  your a s s i s t a n c e  on  o u r  s t u d y .  Your i n p u t  w i l l  
h e l p  t o  g e n e r a t e  i m p o r t a n t  i n f o r m a t i o n  which c a n  m a k e  
upcoming s t a f f  development  w o r k  on e v a l u a t i o n  more 
m e a n i n g f u l .  I f  you would l i k e  to r e c e i v e  a copy o f  t h e  
r e s u l t s  o f  t h e  t o t a l  s t u d y #  p l e a s e  g i v e  your  name and 
address on a s h e e t  of  pape r  t o  t h e  s e c r e t a r y  and a s k  h e r  to  
m a i l  it t o  u s  i n  the r e t u r n  p a c k e t .  
S i n c e r e l y ,  
Randy Fkack 
J a n e  E. Neff 
Box 410 
Nevadar  Iowa 50201  
Part 1 
-
1 = strong disagreement with the statement 
2 = mild disagreement w i t h  the statement 
3 = a neutral opinion about the s tatwnt  
4 = mild agreement w i t h  the statement 
5 = strong agreement with the statentent 
1. The primary purpose of teacher evaluation 1 2 3 4 5  
should be to improve teacher performanee. 
2. The teacher evaluation process is an 1 2 3 4 5  
effective mthod for identifying ways to 
improve teacher performance. 
3. The teacher evaluation prcess USXI i n  my 1 2 3 4 5  
school leads to improved teacher performance. 
4. The evaluation of a teacher's perfamartee is 1 2 3 4 5  
essential to a teacher's professional growth. 
5. Teacher evaluation is  necessary for the 1 2 3 4 5  
identification of weak or ineanpetent teachers. 
6. The primary purpcrse of teacher evaluation 1 2 3 4 5  
should be to determine the continuation or 
termination of ~ l ~ t .  
7. The teacher evaluation process encourages the 1 2 3 4 5  
teacher to evaluate his/her awn teadim 
perf omance. 
8, The teacher evaluation process is a 
threatening eqerierrce for teachers. 
9. Teachers are d o r t a b l e  when the principal 1 2 3 4 5  
makes an informal c lassrm observation. 
10. Teachers are mmfcrtable when the principal 1 2 3 4 5  
makes a fo& classroom observation. 
ll. The principalf s roles as evaluator and 1 2 3 4 5  
instructiml leader are con£ licting roles. 
12. The teacher evaluation prccess should be used 1 2 3 4 
to determine s a l a r y  level and/or pay increases. 
mm P 
Part 2 
AFTER REp1Dm OF THE FDUm S 
TO THE RIGHT OF m THA'. MOSr NE?AaLY 
1 = Never, or a h t  never, the case 
2 = -rely or seldcan the ease 
3 = Sanetimes the case 
4 = Regularly or often the case 
5 = Always, or alrriost always, the case 
1. I keep a running script and/or videotape of 1 2 3 4 5  
&at m r s  verbally and mn-verbally i n  the 
e l a s s r m  when I observe a teacher. 
2, I make a scheduldi conference to discuss my 1 2 3 4 5  
evaluation face-to-face w i t h  the teacher, 
3. I analyze the script or videotape before the 1 2 3 4 5  
conference to plan my points of discussion. 
4. I oamgaremyokrvationof the lessonwith the 1 2 3 4 5 
teacher's lesson plan for the period observed. 
5. I give a oopy of my c lassrm script or watch I 2 3 4 5 
the videotape of the elassroan w i t k  the teacher 
a t  the beginniw of the conference. 
6. The teacher W k s  more than I do in the 1 2 3 4 5  
mf erence setting . 
7. I encourage teachers to analyze their own 1 2 3 4 5  
teaching i n  the d e r e n c e  setting. 
8. I point out strategies that were effective in 1 2 3 4 5  
the Lesson and can point out research ta support 
the strategies. 
9. I help the teacher identify alternative 1 2 3 4 5  
strategies i n  problem areas and can cite 
research ta support the strategies. 
10. I am part of the curriculm planning team 
in my school. 
SL. I observe my teachers ard give them feedback 1 2 3 4 5  
a t  least twice when we are ins t i t u t i ng  a new 
program. 
12, In ddition to evaluation d e r e n c e s  as 
required by contract ,  I canduet at least two 
instructiondL onEerences a year for each of 
the teachers in my building. 
Part 3 
T O ~ D ~ D O ~ O F T H E F O ~ ~ F ~ A F F E C T T E . I E ~ ~ O F  
Y W R  IN- ISUIPr$3- c C N F l 3 ~ ~ ?  PLEASE CIRCLE THE Ta 
THE RIGHT OF THE ITEM THAff MOST NEiWiY DESCRIES YOUR SITUATION. 
1 = Never, or a h s t  never, affects  the frequency of instructional 
improvement cuxlferences 
2 = Rarely af fec ts  the frequency of instructional improvement 
aonf e r e n m  
3 = Scrtlethes affects  the frequency of instructional hprovemnt 
d e r e m e s  
4 = Rtgukarly af fec ts  the frequency of instructional improvement 
con£ erences 
ti = Always, or alrrrast always, a f fec ts  the frequency of 
instructional improvement oonferemes 
1. I have not ha3 an opportunity to practice 1 2 3 4 5  
doing instruct ional  improvement conferences, 
so I f e e l  umxdor table  with them. 
2. I f e e l  instructional improvement d e r e n e s  1 2 3 4 5  
s b u l d  only be used for teachers having problems. - 
3. I have too many teachers on my staff to do 1 2 3 4 5  
mre conferences. 
4, I have not used instructional improvement 1 2 3 4 5  
d e r e n c e s  i n  the past, so my teachers would 
feel threatened i f  I started row. 
5. 1: f e e l  uncomfortable suggesting tha t  teachers I 2 3 4 5 
might improve in  areas tha t  I was not very 
successful i n  when I was i n  the classram. 
6. I f e e l  the teacher union in  my sdnol would 1 2 3 4 5  
f igh t  the idea. 
7 .  I have encouraged my teachers to coach each 1 2 3 4 5  
other for  instructional improvement. 
8. I haw too many other administrative dut ies  to 1 2 3 4 5 
have the time for  specif ic  i n s t r u c t i d  
-.- 
improvement mf erences . 
9. I d o m f e e l m y e @ r i d t e a c h e r s w a n t t o  1 2 3 4 5 
change, and it wculd be a waste of time. 
10. I cko not feel instructional improvement 1 2 3 4 5  
conferences are Fmportant to do. 
L1. I feel my teachers are mre km1edtgeable 1 2 3 4 5  
about instructional improvement than I am. 
12. I feel my teachers have such a large nuder 1 2 3 4 5  
of preparations that they do mt have t h e  tine 
to schedule frequent instructional improvement 
m f  erences . 
Part 4 
PRIbFCIPAIS: TO C?JbPm m s  m y  WE 
PE- ~ r n ~ S T I C S  IF THE m P  
tXRRWT TEACHER EWUJATICN PRPICTIQS 
T K E m m G  l3l3Ms BY l!vuwmG ?WE RESmSE TEw! m mmms YQJR 
SITUATION. 
4) - over 50 
2. Y e a r s  of Administrative Experience: 
4 )  - mre than 10 years 
3. Highest Degree Held: 
1) - Masters 2) - Special is t  3) - Doctorate 
4. Most Recent Enrollment i n  a College Course for  Professional 
Develc3pent : 
1) - current year 2) - 1 to 3 years 
31 - 4 t o  6 years 43 - more than 6 y e a s  ago 
5. Training in  Effective Sdxmls Techniques: 
1) - Welir~e Hunter a - SIM 3)  - TESA 
6. Jcurnals you Read Conpletely, on a Molthly Basis: 
1) - Phi Delta K a p n  
2) - Educational Leadership 
3) - National Form 
4, - MASSP Bulletin 
5) - Education Digest 
6) - &xrml of Curriculum & Supervision 
7 .  Number of Secondary Principals i n  Your District: 
1) - 1 2) - 2-4 3) P more than 4 
8. Ncrmber of Assistant Principals i n  Your Building: 
4)  - mre than 2 
9. High School Enrollment (6rades 10-12) i n  School Where You Are 
Ehployed : 
1) - less than 200 2) - 200-600 
3) - more than 600 students 
10. HCW often do p aomplete the formal evaluation process with each 
probationary teacher? 
1) - m t  at a l l  a - once each semester 
3) - once each year 4) - once every two years 
5) - other (please explain) 
ll. Ban often do you cmp3ete t he  formal evaluation process with each 
tenured teacher ? 
1) - nut at a l l  2) - once each semester 
31 - o m  each year 4) - once every tvJo years 
5) - other (please explain) 
12. Cn the average, hcw often do you observe each c lass rm teacher i n  
yau. building, other than for a £ o m 1  observation? 
1) - not a t  aU 2) - 1-3 times a year 
3) - 4-6 times a year 4) more than 6 t irrres a year 
13. Have you recamended the t e d m t i m  of a classroan teacher's 
contract, based on your form1 evaluation of that teacher's 
teaching perf ormame? 
Y e s  2) - No 1) - 
APPENDIX B 
LETTER AND TEACHER SURVEY (FORM T) 
February  1 3 ,  1987 
Dear T e a c h e r :  
I n  o u r  d o c t o r a l  s t u d i e s  a t  Drake U n i v e r s i t y ,  we have become 
i n t e r e s t e d  i n  t h e  e v a l u a t i o n  p r o c e s s  i n  Iowa h i g h  s c h o o l s .  
T h i s  has  been a n  e s p e c i a l l y  t i m e l y  i s s u e  i n  view of t h e  new 
r e q u i r e m e n t s  f o r  c e r t i f i c a t i o n  a s  a n  e v a l u a t o r  i n  Iowa 
s c h o o l s .  I t  is t h e  purpose  of  our  s t u d i e s  t o  d i s c o v e r  t h e  
a t t i t u d e s  o f  h i g h  s c h o o l  p r i n c i p a l s  and t e a c h e r s  toward 
e v a l u a t i o n  i n s t r u m e n t s ,  and to  f u r t h e r  a n a l y z e  what f a c t o r s  
i n f l u e n c e  t h e  f r e q u e n c y  of  i n s t r u c t i o n a l  impsovement 
c o n f e r e n c e s .  Your i n p u t  w i l l  h e l p  to  g e n e r a t e  i m p o r t a n t  
i n f o r m a t i o n  t o  improve t h e  q u a l i t y  o f  t h e s e  e d u c a t i o n a l  
processes. 
W e  would a p p r e c i a t e  your c o n t r i b u t i o n  to  t h i s  s t u d y  by 
t a k i n g  t e n  m i n u t e s  t o  f i l l  o u t  t h e  a t t a c h e d  s u r v e y .  Your 
p r i n c i p a l  w i l l  a l s o  be f i l l i n g  o u t  a s i m i l a r  s u r v e y .  I n  
o r d e r  t o  p a i r  t h e  responses  by b u i l d i n g s  f o r  our  s t u d y ,  w e  
have  numbered t h e  q u e s t i o n n a i r e s .  Your answers ,  however,  
w i l l  be  c o m p l e t e l y  c o n f i d e n t i a l .  I f  you wish ,  you may s e a l  
your  s u r v e y  i n  an enve lope  b e f o r e  you r e t u r n  i t  t o  your 
p r i n c i p a l ' s  s e c r e t a r y .  She w i l l  m a i l  a l l  of  t h e  s u r v e y s  
from your  b u i l d i n g  t o  u s  a t  t h e  same t ime .  
W e  would appreciate a response  from your b u i l d i n g  no l a t e r  
t h a n  F e b r u a r y  28 th .  I f  you a r e  i n t e r e s t e d  i n  r e c e i v i n g  a 
copy  of  t h e  r e s u l t s  of  our  t o t a l  s t u d y ,  p l e a s e  g i v e  your 
name and a d d r e s s  on a  s h e e t  of paper  to  t h e  s e c r e t a r y r  and 
s h e  w i l l  m a i l  it to u s  i n  t h e  r e t u r n  p a c k e t .  
Thank you f o r  your a s s i s t a n c e  on o u r  s t u d y .  
S i n c e r e l y  
Randy F l a c k  P l e a s e  r e t u r n  t o  t h e  p r i n c i p a l ' s  o f f i c e  by: 
Jane E.  Neff 
Box 410 
Nevadar  Iowa 50201 
Part 1 
P L E A S E R E S ~ T a T H E F Q U L ] W  
OO=pms TO YOUR FKNEL OF 
m m m  SGALE TO I N D I r n  
1 = stroq disagreement w i t h  the statement 
2 = mild disagreement w i t h  the statement 
3 = a neutral apinim about the statement 
4 = mild agreement w i t h  the statement 
5 = strong agreement with the statement 
1, The primary purpose of teacher evaluation 1 2 3 4 5  
should be to improve teacher performance. 
2. The teacher evaluation process is an 1 2 3 4 5  
effective mthd for identifying ways to 
improve teacher performance. 
3. The teacher evaluation process used i n  my 1 2 3 4 5  
school leads to improved teacher performance. 
4. T2re evaluation of a teacher's performance is 1 2 3 4 5  
essential to a teacher's professional growth, 
5. Teacher evaluation is necessary for the 1 2 3 4 5  
identif icatim of weak or in~ompetent teachers. 
6. The primary p u r p  of teacher evaluation 1 2 3 4 5  
should be to determine the continuation or 
termination of ~impl-t. 
7. The teacher evaluation process emcrages the 1 2 3 4 5  
teacher to evaluate hisher awn teaching 
perf onnance . 
8. Tfie teacher eva1uatim process is a 1 2 3 4 5  
threatening experience for teachers. 
9.  Teachers are amfortable when the principal 1 2 3 4 5  
makes an informal classroan observation. 
10. Teachers are amfortable when the p r i l r ip l  1 2 3 4 5  
makes a formal classroan observation. 
11. The principal's roles as evaluator and 1 2 3 4 5  
instructicnal leader are mof licting roles. 
12. The teacher evaluatia, process should be used 1 2 3 4 5 
to determine d a r y  level and/or pay increases. 
Part 2 
, PLEASE e TOIWERIGHTO%THE DECR-S 
OF THAT m I T Y  IN YOUR BUmm. 
1 = Never, or ahtost never, the case 
2 = Rarely or s e l b  the case 
3 = S a n e t i m e s  the case 
4 = Regularly or often t.he case 
5 = Always, or a h s t  always, the case 
1. My principal  keeps a running s c r i p t  and/or 1 2 3 4 5  
videotapes of what occurs verbally and 
m-verba l ly  i n  the classrocm when I am being 
observed. 
2. My principal  makes a scheduled aonf erence 1 2 3 4 5  
to discuss my evaluation face-to-face with me. 
3. My principal  analyzes the s c r i p t  or videotape 1 2 3 4 5  
before the conference to plan the points of 
discussion. 
4, My principal canpares the observation of the 1 2 3 4 5  
lesson with my lesson plans fo r  the period 
observed. 
5. principal  gives me a q y  of the cldssrmn 1 2 3 4 5 
s c r i p t  or  watches the videotape of ~y lesson with 
me a t  the beginning of the conference. 
6. 1 t a l k  more than my pr imipa l  does i n  the 1 2 3 4 5  
mnference se t t ing .  
7.  My principal  encourages m ~ ?  to analyze my awn 1 2 3 4 5  
teaching i n  the conferem setting. 
8. My principal  p i n t s  out  s t rategies  tha t  were 1 2 3 4 5  
ef fec t ive  i n  my lesson and can p i n t  ou t  
research to support the  strategies.  
9. My pfinciprrl helps rae identify al ternat ive 1 2 3 4 5  
s t r a teg ies  i n  problem areas ard can cite 
research to suppert the strategies.  
10. My principal  is a part  of the curriculum 
planning team i n  our schcol. 
II. My principal. observes teachers and gives them 1 2 3 4 5  
feedback at least twice when we are i n s t i t u t i q  
a new program. 
12. In addition to evaluative conferences as 1 2 3 4 5  
required by contract, my principal conducts 
at least two instructional mnferences a year 
for e x h  of the teachers i n  my building. 
Part 3 
1. Your Age: 
4 )  - over 40 
2, Years of Teaching E x p e r i e m :  
4) - more than 10 years 
3. Highest Degree Held: 
 ache lor 2) - Masters 3) - Specialist 1) -
4) 7 Doctorate 
4. Mcst &cent EhroIlment i n  a College Course fo r  Professional 
Develogment : 
1) - current  year 2) - 1 to 3 years 
3) - 4 to 6 years 4 f  - more than 6 years ago 
5. Training in Effective Slchools Techniques: 
1) - Madeline Hunter 2) - S M  3 )  - TES A 
6. High Mml Buolliment (Grades 10-12) i n  Schml Where You Are 
EmpIoyea: 
1) - less than 200 2) - 200600 
3 )  - ,re than 600 s tudents  
7. H a r  often are your teaching skills formally evaluated by the 
administrator responsible for teacher evaluation in: your building? 
1) - not a t  a l l  a - once each semester 
3f - once each year 41 - once every two years 
5) - other (please explain) 
8. On the average, hcw often are ym observed in the classrocan, by 
your building administrator, on an informal ba~is?  
1) - not at a l l  2) - once a year 
3) - twice a year 4) - three times a year 
5) - four t h e s  a year 6 )  more than four times a year 
9. Have you ken  faced with the termination of your teaching contract, 
based on the formal evaluation of your teaching performance? 
1) - Yes 2) - No 
10. Aas the contract of a teacher in yo;r building been terminated, 
based on the formal evaluation of teaching performance? 
1) - N o  
2) - yes, within the past year 
3) - Yes, within the past two yeazs 
*) - Yes, within the past three years 
5) - Y e s ,  but not within the past three years 
APPENDIX C 
MEMO AND PRELIMINARY INSTRUMENT 
TO: S t u d e n t s  i n  Ed Ad 242  (School  Bus iness  & B u i l d i n g  
Management) 
FROM: Jane  E. N e f f ,  Curriculum & I n s t r u c t i o n  D o c t o r a l  
S t u d e n t  
DATE: August 1, 1986 
RE: A t t a c h e d  s u r v e y  
The a t t a c h e d  su rvey  is p r e l i m i n a r y  i n  n a t u r e  to g e n e r a t e  a  
l is t  o f  p o s s i b l e  f a c t o r s  a f f e c t i n g  t h e  u s e  oE i n s t r u c t i o n a l  
improvement c o n f e r e n c e s  by p r i n c i p a l s .  I f  you have been a 
p r i n c i p a l  b u t  a r e  n o t  now, p l e a s e  answer based on  your 
e x p e r i e n c e  a t  t h e  time you were i n  t h e  p o s i t i o n .  
f n s t r u c t i o n a l  improvement c o n f e r e n c e s  a r e  t h o s e  which a r e  
c o n d u c t e d  by a p r i n c i p a l  f o l l o w i n g  c lass room o b s e r v a t i o n .  
The p u r p o s e  of t h e  c o n f e r e n c e  is t o  d i s c u s s  t h e  s t r e n g t h s  
and weaknesses  of t h e  t e a c h e r  % l e s s o n  and t o  d i s c u s s  
p o s s i b l e  a l t e r n a t i v e s  i n  t h e  t e a c n i n g  t e c h n i q u e s .  
I n s t r u c t i o n a l  improvement c o n f e r e n c e s  a r e  i n  a d d i t i o n  to  
y e a r l y  e v a l u a t i o n  c o n f e r e n c e s  conducted  £or t h e  purpose  of  
d e t e r m i n i n g  c o n t i n u e d  employment. 
Thank you f o r  your h e l p  i n  i d e n t i f y i n g  t h e s e  key f a c t o r s .  I 
w i l l  be e s p e c i a l l y  i n t e r e s t e d  i n  any a d d i t i o n a l  f a c t o r s  
which you i d e n t i f y  a s  impor tan t  t o  you. 
1, Please i n d i c a t e  your euktent position: 
Super f ntendent  
Assistant Superintendent 
assistant P r f n c f  gab 
Teacher 
2 .  Are you, or have you ever been, a p r i n c i p a l  i n  a s c h o o l  
bu i ld i r zg?  
Yes 
If yes, please indicate the l e n g t h  oE time you have 
s e r v e d  as pr incipal :  
- 
5-10 y e a r s  
1 0 +  y e a r s  
I f  you have  never  been a  p r i n c i p a l ,  p l e a s e  s t o p  h e r e .  
3 .  How f r e q u e n t l y  do you h o l d  a s c h e d u l e d  i n s t r u c t i o n a l  
improvement c o n f e r e n c e  w i t h  e a c h  o f  your  t e a c h e r s  t o  
d i s c u s s  s p e c i f i c  b e h a v i o r s  o b s e r v e d  i n  t h e  classroom 
s e t t i n g ?  
- 
Once a month 
- Once a q u a r t e r  
- Once a s e m e s t e r  
- 
Once a y e a r  
A s  needed for problems 
4 ,  How frequently would you like to hold instructional 
improvement conferences? 
Once a month 
Once a quarter 
Once a semester 
Once a year 
As needed for problems 
5. To what degree do the following factors affect the 
frequency of your instructional improvement 
conferences? 
Please put the correct number indicating your answer in 
the blank preceding the item. 
Key: 1 = Never, or almost never, has an effect 
2 = Rarely has an effect 
3 = Sometimes has an effect 
4 = Often has an e f f e c t  
5 = Always, or almost always, has an effect 
I have not had an opportunity to practice doing 
instructional improvement conferences, so I feel 
uncomfortable with them. 
1 feel instructional improvement conferences 
should only be used for teachers having 
problems. 
- I have too many teachers on my staff to do more 
conferences. 
- I have not used instructional improvement 
conferences in the past, so my teachers would 
feel threatened if I started now. 
- I feel uncomfortable suggesting that teachers 
might improve in areas I was not very successful 
in when I was in the classroom. 
- I do not know how to conduct an instructional improvement conference. 
- I feel the teacher union in my school would f i g h t  the idea. 
I f e e l  that  my teachers should be autonomous i n  
the i r  own classroom. 
I have encouraged my teachers t o  coach each 
other for ins t ruct ional  improvement. 
I have toa many other administrative du t ies  to  
have the time for spec i f ic  ins t ruc t iona l  
improvement conferences. 
I do not f e e l  my experienced teachers want to  
change, and it would 3e a waste of time. 
I do not f e e l  ins t ruc t iona l  improvement 
conferences are important t o  do. 
I f e e l  my teachers are  more knowledgeable about 
ins t ruct ional  improvement than I am- 
6 .  Are there any other factors which you f e e l  are 
s ign i f i can t  i n  your use of ins t ruc t iona l  improvement 
con£ erences? Please l is t  them. 
525 H i c k o r y  P l a c e  
Nevada ,  Iowa 5 0 2 0 1  
O c t o b e r  2 3 ,  1986 
I n  o u r  d o c t o r a l  s t u d i e s  a t  Drake U n i v e r s i t y ,  we have become 
i n t e r e s t e d  i n  t h e  e v a l u a t i o n  p r o c e s s  i n  Iowa h i g h  s c h o o l s .  
T h i s  h a s  been  a n  e s p e c i a l l y  t i m e l y  i s s u e  i n  view o f  t h e  new 
r e q u i r e m e n t s  f o r  c e r t i f i c a t i o n  as a n  e v a l u a t o r  i n  Iowa 
s c h o o l s .  I t  is t h e  purpose  of  ou r  s t u d i e s  t o  d i s c o v e r  t h e  
a t t i t u d e s  o f  h i g h  s c h o o l  p r i n c i p a l s  and t e a c h e r s  toward 
e v a l u a t i o n  i n s t r u m e n t s ,  and t o  f u r t h e r  a n a l y z e  what f a c t o r s  
i n f l u e n c e  t h e  f r e q u e n c y  of i n s t r u c t i o n a l  improvement 
c o n f e r e n c e s .  
We would a p p r e c i a t e  your c o n t r i b u t i o n  t o  t h i s  s t u d y  by 
f i l l i n g  o u t  t h e  a t t a c h e d  FORM P s u r v e y .  I n  a d d i t i o n ,  we 
would l i k e  f o r  you to  select Eour t e a c h e r s  from t h e  a t t a c h e d  
l i s t  and r e q u e s t  t h a t  t h e y  f i l l  o u t  t h e  FORM T s u r v e y s .  
Each t e a c h e r  t h a t  you select from t h e  list must have t a u g h t  
i n  y o u r  b u i l d i n g  f o r  a t  l eas t  o n e  y e a r .  
W e  h a v e  a s k e d  t h e  t e a c h e r s  t o  r e t u r n  t h e i r  comple ted  s u r v e y s  
t o  y o u r  s e c r e t a r y  who s h o u l d  r e t u r n  a l l  f i v e  s u r v e y s  to  u s  
when t h e y  a r e  comple ted .  If a t  all possible. w e  would 
appreciate this b e i n g  accompl ished  i n  a  two-week t i m e  
p e r i o d  . 
I n  o r d e r  t o  pair the r e s p o n s e s  by b u i l d i n g s  f o r  our s t u d y ,  
w e  h a v e  numbered t h e  q u e s t i o n n a i r e s .  Your a n s w e r s ,  however,  
w i l l  be  c o m p l e t e l y  c o n f i d e n t i a l *  
Thank you f o r  your  a s s i s t a n c e  on o u r  s t u d y .  If you would 
l i k e  t o  r e c e i v e  a copy of t h e  r e s u l t s  o f  t h e  t o t a l  s t u d y ,  
p l e a s e  g i v e  your  name and a d d r e s s  on a s h e e t  o f  p a p e r  t o  t h e  
s e c r e t a r y  and a s k  h e r  t o  mail it t o  u s  i n  t h e  r e t u r n  p a c k e t .  
S i n c e r e l y ,  
Randy Flack 
J a n e  E .  Neff 
APPENDIX D 
LETTER AND FIELD TEST INSTRUMENTS 
14.  The teacher evaluation process is u8sd to 
determine termination ar continuation of 
employslllent. 
15, The teacher evaluation process contributes 1 2 3 4 5  
to the  develogment of a wperat ive atmamere 
between the teacher ardl the principal. 
After reading each of the following statements, please c i r c l e  the number 
to the r igh t  of the statement that  rmst nearly describes the frequency 
of that ac t iv i ty  i n  your building. 
Key : 1 - Never, or alrmsst never, the case 
2 - Rarely or seldan the case 
3 - Sanetimes the case 
4 - Regularly or often the case 
5 - Always, or almost always, the case 
1. I keep a running sc r ip t  and/or videotape of 1 2 3 4 5  
&at occurs v e r h l l y  and non-verbally i n  the 
classroan when I observe a teacher. 
2. I make a scheduled conference to discuss my 1 2 3 4 5  
evaluation face-to-face w i t h  the teacher. 
3. I analyze the s c r i p t  or videotape before the 1 2 3 4 5  
conference to plan my points of discussion. 
4. I compare my observation of the l e s ~ ~ n  with the 1 2 3 4 5 
teacher" lessso plan Eor the period observed. 
5. I give a copy of my classrmn s c r i p t  or  watch 1 2 3 4 5 
the videotape of the classroan with the teacher 
a t  the beginnirq of the conference. 
6. I do rat t a l k  more than the teacher does in 1 2 3 4 5  
the conference settirq. 
7 .  I e m u r a g e  teachers to analyze the i r  am 2 2 3 4 5  
teaching i n  the conference setting. 
8. I p i n t  out s t rategies  tha t  were effective in  1 2 3 4 5  
the  lesson and can paint out research to support 
the s trategies .  
9 .  I help the teacher identify alternative 1 2 3 4 5  
s t ra tegies  in  problem areas a d  can cite 
research t o  support the strategies. 
10. I am part of the ins t ruc t ioml  team 1 2 3 4 5  
i n  my schml. 
ll. I observe my teachers and give them feedback 1 2 3 4 5  
at least twice when we m e  ins t i tu t ing  a new 
program. 
12. In  acadition to evaluation conferences a s  
required by contract, I conduct a t  least t.wo 
instructional cxxrEerences a year for each of 
the teachers  i n  iny b u i l d i q  . 
Par t  3 
To what degree do each of the foncwirq factors  a f f ec t  the frequency of 
your instruct ional  improvement m n f e r e m s ?  Please circle the n e r  to 
the r i g h t  of fie item tha t  most nearly describes your situation. 
Key: 1 - Never, or almost never, has an e f fec t  
2 - Rarely has an ef fec t  
3 - Sanetimes has an e f fez t  
4 - Regularly hits an e f fec t  
5 - Always, or almost always, has an ef fec t  
1. I have not had an opportunity to practice 1 2 3 4 5  
doing instruct ional  improvement c o n f e r e m s ,  
so I feel unccan£ortable w i t h  thm. 
2, I feel i n s t ruc t ioml  improvement conferences 1 2 3 4 5  
should only be used for teachers having problrrms. 
3. I have tco many teachers on my s ta f f  to do 1 2 3 4 5  
more Conferemes. 
4. I have not used instructional hprovement 1 2 3 4 5  
conferences in the p t ,  so my teachers wlctuld 
feel threatened if I star ted m. 
5. I f e e l  uncanfortable suggesting t h a t  teachers 1 2 3 4 5 
might improve i n  areas that I was not very 
successful i n  when I was i n  the classroan. 
6 .  I f e e l  thf! teacher union i n  my school would 1 2 3 4 5  
f i g h t  the idea. 
7. I have enmuraged my teachers to mach each 1 2 3 4 5  
other for  ins t r u c t i d  improvement. 
8. I have too m y  other administrative dut ies  to 1 2 3 4 5 
have the time for  specific i w t r u c t i o r d  
improvement conferences 
9. I do not f e e l  my e x p r i e d  teachers want to 1 2 3 4 5  
change, and it would be a waste of time. 
10. I do not feel irstructioml hprovement 1 2 3 4 5  
con£ erences are important to do. 
U. I feel my teachers are mre knrnledgeable 1 2 3 4 5  
about instructional improvement than I am. 
12. I feel my teachers have such a large nmrber 1 2 3 4 5  
of preparations that they do not  have the time 
to schedule f repent instructional improvement 
conferences . 
mRM P 
Part 4 
PLEEB INDICATE: 
1. Your Age: 
1) - under 30 2 )  - 30-39 3) - 40-49 
4)  - over 50 
2. Years of Administrative Experience: 
4) - mre than 10 
3. High S c b l  Enrollment (Grades 10-12) : 
1) - less than 200 2) - 200-600 
3) - more than 600 
4. Highest Degree Held: 
1) - Masters 3 - Special is t  3) - Doctarate 
5. Number of Assistant Principals i n  Your Building: 
4)  - mre than 2 
6 .  N&r of Secondary Principals i n  Ycur District: 
2 )  - 1 2) - 2-4 3) - mre than 4 
7 .  Your m t  recent enrollment i n  a College Wrse for Professional 
Develop-ent: 
1) - current year 2) - 1-3 years 
3) - 4-6 years 4) more than 6 years 
8. Trainirq i n  EEf ect ive SdlOOh Techniques : 
1) - Madeline Hunter 2 )  SIM 3) - TESA 
4) - Clin ica l  Supervision 
9. Journals you read m p l e t e l y  on a mnthly  basis: 
1) - Phi Del t a  Kappan 
2, - Educational Leadership 
3, - National Forum 
5 )  - Education Digest 
G I  - Journal of Curriculum & Supervision 
10. Bar of ten  do you mnplete the formal evaluation process with each 
probat iw y teacher? 
- 
once each semester 
2) - once each year 
3) - o n e  every two years 
4)  - as needed 
U. Hcw often do you m p k e t e  the formal evaluation process with each 
tenured teacher? 
1) - once each semester 
2) - once each year 
3) .- m e  every tw years 
12. Elm often do you observe each c l ~ s r o a o  teacher i n  your building 
other than for  formal observation? 
1) - mt at  a l l  2 )  - 1-3 times a year 
3 )  - 4-6 times a year 4) more than 6 times a year 
13. mve  you recamended the termination of a classrm teacher based 
on your E o m l  evaluation of teachin3 s k i l l s ?  
Y e s  2) - El0 1) - 
INTRODUCTION 
I n  o u r  d o c t o r a l  s t u d i e s  a t  Drake  U n i v e r s i t y ,  w e  have  become 
i n t e r e s t e d  i n  t h e  e v a l u a t i o n  p r o c z s s  i n  Iowa h i g h  s c h o o l s .  
T h i s  h a s  been  a n  e s p e c i a l l y  t i m e l y  i s s u e  i n  view o f  t h e  new 
r e q u i r e m e n t s  f o r  c e r t i f i c a t i o n  a s  a n  e v a l u a t o r  i n  Iowa 
s c h o o l s .  I t  is t h e  purpose  o f  o u r  s t u d i e s  t o  d i s c o v e r  t h e  
a t t i t u d e s  o f  h i g h  s c h o o l  p r i n c i p a l s  and t e a c h e r s  toward 
e v a l u a t i o n  i n s t r u m e n t s ,  and to f u r t h e r  a n a l y z e  what f a c t o r s  
i n f l u e n c e  t h e  f r e q u e n c y  o f  i n s t r u c t i o n a l  improvement 
eonf e r e n c e s  . 
W e  would a p p r e c i a t e  your  c o n t r i b u t i o n  t o  t h i s  s t u d y  by 
f i l l i n g  o u t  t h e  a t t a c h e d  s u r v e y .  Your p r i n c i p a l  w i l l  a lso 
be f i l l i n g  o u t  a s i m i l a r  s u r v e y .  I n  o r d e r  t o  p a i r  t h e  
r e s p o n s e s  by b u i l d i n g s  f o r  o u r  s t u d y ,  w e  have  numbered t h e  
q u e s t i o n n a i r e s .  Your answers ,  however,  w i l l  be c o m p l e t e l y  
c o n f i d e n t i a l .  I f  you wish ,  you may s e a l  your  s u r v e y  i n  an  
e n v e l o p e  b e f o r e  you r e t u r n  it to  your p r i n c i p a l ' s  
s e c r e t a r y .  She w i l l  mail a l l  o f  t h e  s u r v e y s  from your  
b u i l d i n g  t o  u s  a t  t h e  same t i m e .  
We would a p p r e c i a t e  a q u i c k  r e s p o n s e  t o  t h i s  s u r v e y .  I f  you 
are i n t e r e s t e d  i n  r e c e i v i n g  a  copy of t h e  r e s u l t s  of o u r  
t o t a l  s t u d y ,  p l e a s e  g i v e  your  name and a d d r e s s  on a s h e e t  of 
p a p e r  t o  t h e  s e c r e t a r y ,  and s h e  w i l l  mail i t  t o  u s  i n  t h e  
r e t u r n  p a c k e t .  
Thank you f o r  
Randy F l a c k  
your a s s i s t a n c e  on  o u r  s t u d y .  
J a n e  E. Neff 
P l e a s e  r e t u r n  by 
Part 1 
Please circle the number that most neark- describes y o u  level of 
agreement with each of the follcwing statements. (1 = strong disagreement w i t h  the statement; 5 = strong agreement w i t h  the 
statement) 
1. The teacher evaluation process is a 
threatening experience for teachers. 
2. The primipalis role as evaluator and 1 2 3 4 5  
instructional leader are a£ licking roles. 
3. Teacher evaluation is an essential part of 1 2 3 4 5  
the total educational program. 
4. The teacher evaluation process is essential 1 2 3 4 5  
to a teacher ' s professional groti.th, 
5. Teacher evaluation leads to improved 
instruction. 
6 .  Teacher evaluation leads to the dismissal of 1 2 3 4 5  
weak or inccsnpetent teachers. 
7 .  Teacher evaluation encxlurages self- 1 2 3 4 5  
evaluation on the part of the teacher. 
8. The principal makes certain that teachers 1 2 3 4 5  
k n r  and understand the criteria by which 
they are evaluated. 
9. The teacher evaluation process is an 1 2 3 4 5  
effective metha3 for identifying ways to 
improve teacher performance. 
10. The teacher evaluation process contributes 1 2 3 4 5  
to effective mmnunication betwen the teacher 
and building principal. 
ll. Teachers are mre canfortable when the 
principal makes an informal classroon 
12. Teachers are d a t a b l e  when the principal 1 2 3 4 5  
makes a form31 classram observation 
13. The primary purfc6e of teacher evaluation 1 2 3 4 5  
is improve imtructim. 
14. The teacher evaluation process is used to 
determine termination or continuafsim of 
emp1ayment. 
15. The teacher evaluation process mntr ibutes  1 2 3 4 5  
to the developrent of a cooperative atmosphere 
between the teacher and t!ne principal. 
Part 2 
A£&r reading each of the following statements, please circle the 
r to the right of the statement that m t  nearly deser iks the frequency 
of that activity in your building. 
Hey: 1 - Never, or almost never, the case 
2 - Rarely or seldan the ease 
3 - Srrnetimes the case 
4 - Regularly or often the case 
5 - Always, or almost always, fhe case 
1. My principal keeps a running script and/or 1 2 3 4 5  
videotapes of what occurs verbally and 
ma-verbally i n  the classroom when I am being 
observed. 
2. My principal makes a scheduled conference 1 2 3 4 5  
to discuss my evaluation face-to-face with me. 
3. My principal analyzes the script or videotape 1 2 3 4  5 
before the conference to plan the points of 
discussion. 
4. My principal caapare. the observation of the 1 2 3 4 5  
lesson w i t h  my lesson plans for the period 
observed. 
5. My principal gives roe a copy of the c l a s s c m ~  1 2 3 4 5 
script or watches the videotape of my lesson with 
me a t  the beqinniq of the conference. 
6. My principl does not t a l k  more than I do i n  1 2 3 4 5  
the conference setting. 
7 .  My principal enmurages m to analyze my awn 1 2 3 4 5  
teaching in the anEerence setting. 
8. Ny principal points out strategies that were 1 2 3 4 5  
effective i n  my lesson and can point out 
research to  support the strategies. 
9. My principal helps TE identify alternative 1 2 3 4 5  
strategies i n  problem areas Kd can cite 
research to support the strategies. 
10. My principal is a part of the instmdiooal 
team i n  our scml. 
11, My principal observes teachers and gives them 1 2 3 4 5  
f edback a t  least twice when we are instituting 
a new prqram. 
12. In addition to evallliltive conferences as 1 2 3 4 5  
rewired by contract, my principal conducts 
a t  least two  imt ruc t iml  improvement 
ccmEerences a year for each of the teachers 
in my building. 
Part 3 
1. Your Age: 
4) - over 40 
2. Years of Teaching Experiense: 
4)  - mre than 10 
3. High Scho31 Enrollment {Grades 10-12) : ' 
1) - less than: 200 2) - 200-600 
31 - mare than 600 
4. Highest Degree Held: 
1) - RacheLor 2) - Masters 3) - Specialist 
4 )  - Doctorate 
5. Your  nost recent  enrollment in a College Wrse f o r  Profess ional  
D e v e l o p n t  : 
1) - c u r r e n t  year 2) - 1-3 years 
3) - 4-6 years 41 - more than 6 years  
6 .  Training i n  Ef fec t ive  Sdwols Techniques: 
If - Madelirue Hunter 2) SIM 3) - TzsR  
4) - C l i n i c a l  Supervision 
1 2 9  
7. HCW often are your teaching s k i l l s  formally evaluated by the 
administrator responsible for teacher evalwatim in  your building? 
1) - once each semester 
a - once each year 
3) - once every tsso years 
4) - as needed 
8. HCMl often are you observed i n  the classrocffn, by your building 
administrator, other than  for the formal evaluation? 
1) - not a t  a l l  22 - 1-3 times a year 
3) - 4-6 times ayear 4) more than 6 times a year 
9. Has  a teacher i n  your school been threatened with antfact  
termination based on the formal evaluation of teaching skills? 
1) - Yes 2f - No 
10. Have y w  been threatened with termination of your contract based on 
the formal evaluation of your teaching s k i l l s ?  
